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2 . - 1985 Activities and Budget

REPORT SUMMARY

The Caring School Environment Project was a pilot programme introduced
in the Metropolitan North-East Region with funding support through
Beazley Implementation . The rationale for commencing this project was
to provide additional opportunities for a larger number of secondary
schools, who could not immediately be involved in the Managing Student
Behaviour Programme, to examine and improve the caring dimensions of
their schools as defined by the Beazley Report . The programme, under
the chairperson of Margaret Nadebaum in 1985 and Bob Holloway in 1986
and with the direction of a steering committee, was granted a total two
year budget of $22,000 .

In 1985, ten secondary schools' principals nominated facilitators who
developed their skills with regional office support to lead their
schools through a development process . The process permitted the
facilitators to assess the degree of caring in their schools'
environment, to identify with their staff areas of deficit, to overcome
staff resistance and to initiate and supervise programmes for improving
these areas of school climate .

In 1985, $11,749 was expended through :

a) the salary of Don Pugh, appointed executive officer .2 time, $4,000

b) teacher relief for the ten facilitators to attend five regional
inservices for skills development, $3,612

c) payment for an interpersonal training workshop for nominated staff,
$3,310

d) clerical expenses, $827

3 . 1985 Outcomes

As a consequence of the 1985 programme, schools assessed their school
climates, determined areas of deficit, reviewed ways to remedy the
deficits, and made decisions and plans for implementing these programmes
in 1986.



4 . 1986 Budget

In 1986, a budget of $11,000 was approved for the implementation phase
of the project . This budget included :

a) The salary of executive officer Don Pugh .2 time, $6,000

b) Teacher relief for ten facilitators for regional workshops and
interpersonal skills training, $2,000

c) Fees for an instructors' course in interpersonal relations, $2,500

d) Clerical - $500 .

Additional funding was obtained through a non-target regional submission
to the Participation and Equity Programme .

5 . 1986 Outcomes

The substantial outcomes of the 1986 project in the ten participating
schools have been gratifying for all the school communities . These
outcomes justify the use of the school development process using trained
school facilitators as a means for enhancing the caring dimension of
school climates . A substantial success was achieved in developing the
interpersonal skills of students, parents and teachers in many of the
schools in the North-East Region through school initiated and
implemented projects using school staff as instructors .

6 . Recommendations

The steering committee of the Caring School Environment Project makes
the following recommendations :

1) that the process of the introduction of unitization in secondary
schools in 1987 be supported by the maintenance of a focus on the
caring dimension in schools .

2) that principals in each cluster of schools be made aware early in
1987 through the school development consultants of the continuing
need for the maintenance of the caring aspect in schools by :

a)

b) training selected school staff members in appropriate process
skills in school management and development technique

c)

d)

e)

continuing the role of
school committees

allotting school and/or
school facilitators in
time release .2 and
programmes of staff) .

caring school facilitators, supported by

access to regional resources for training of these staff through
the regional superintendent (secondary)

development of a documented school "vision" of the behaviours,
and attitudes required of school staffs for an "ideal" school

cluster resources to support the caring
their roles and programmes . (Possible
funding for professional development
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EASTERN HILLS SENIOR HIGH SCHOOL - Jenny Medley
Avril Whyte

GIRRAWHEEN SENIOR HIGH SCHOOL - Ron Burton

GOVERNOR STIRLING SENIOR HIGH SCHOOL - Vlad James
- Bob Graham (1985)

HAMPTON SENIOR HIGH SCHOOL - Faye Gurr

JOHN FORREST SENIOR HIGH SCHOOL - Lois De Guilio
- Carol Cassidy

LOCKRIDGE SENIOR HIGH SCHOOL - Rod Chambers

SWAN VIEW SENIOR HIGH SCHOOL - Nerina Dromey

WANNER00 SENIOR HIGH SCHOOL - Irene Ioannakis



TEACHER EFFECTIVENESS

TRAINING INSTRUCTORS 1986

EASTERN HILLS SENIOR HIGH SCHOOL - Kelvin Hutcheson
- Avril Whyte

GIRRAWHEEN SENIOR HIGH SCHOOL - Rae Barrett
- Jim Nicholson
- Graeme Bourgault
- Ron Burton

HAMPTON SENIOR HIGH SCHOOL - Chris Hawkins
- Maureen Mitchell

SWAN VIEW SENIOR HIGH SCHOOL - Steve Heath

WANNER00 SENIOR HIGH SCHOOL - Frank Langley
- Irene Ioannakis
- Don Sanders
- Denise McGuiness

NORTH EAST REGIONAL OFFICE - Don Pugh

METROPOLITAN NORTH WEST
REGIONAL OFFICE - - Maxine Murray

School Development Officer

Brian Allen



1 . Introduction

The Caring Schools Environment Project consisted of two phases
1, planning took place in 1985 (see 1985 Report) and
participating schools in a process of :

a)
b)
c)
d)

Phase II, implementation of a programme selected by the school and
evaluation of its success occurred in 1986 .

The process was school based using a practising teacher
as a facilitator, supported within the school by a
Environment' committee .

The region provided support for the facilitators by :

a)

b)
c)
d)
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diagnosing needs through' surveys,
selecting a focus need,
brainstorming and evaluating solutions, choosing a solution and
planning for its implementation .

2 .

	

Setting Needs- and Designing Solutions

Phase
involved the ten

an

in each school
'Caring School

organizing and running training and communications' workshops,
for facilitators and principals .
provision of a newsletter and survey questionnaires
assistance with occasional teacher relief for special needs and
provision of funding through regional submissions to the
Participation and Equity Programme, and through funds available
the Beazley Implementation Programme .

from

Although each school used different processes for assessing and ranking
their needs, by December, 1985 it became apparent that some common
priorities had been set by a majority of the schools in the 'Caring
Schools Environment Project . The primary need was to enhance peoples'
(staff, students and parents) interpersonal skills . These included
specific skills for communications, counselling, confrontation, conflict
resolution and leadership (management) .

Many of the schools by late 1985 had embraced a wide range of ideas
addressing their areas of concern . The training of staff through
Managing Student Behaviour Programme was undertaken by nearly all
participating schools as one way of developing 'caring' schools .

for
the
the



However, some schools wished to expand on this programme by including :

a) additional intensive training of many of the school's teachers by
actual school staff in interpersonal skills

b) involvement of their parents and students in the same training

2 .1 Effectiveness Training

One half of the participating schools chose to involve and train, within
budgetary limits, a few of their teaching staff and/or parents to become
Effectiveness Training Instructors . In total, twenty eight participants
attended either :

a) a Teacher Effectiveness ten day workshop (80 hours) run by Brian
Allen, a psychologist in private practice in December 1985/February
1986 .

b) a Parent Effectiveness Instructors
held in July, or

c) a one day workshop on Effectiveness Training for Women .

All participants were qualified as instructors
Effectiveness Training with a commitment to
interpersonal skills courses
schools .

2 .2 Outcomes

Outcomes of this interpersonal skills training programme included :

2 .2 .1 Effectiveness Training

a)

b)

c)

Workshop (five days 40 hours)

in various aspects of
teaching one or two

for staff, parents or students within their

an enthusiastic response by all instructors (parents and
teachers) .

operation of twelve Teacher Effectiveness Training (T .E .T .)
courses each of thirty hours duration involving one hundred
and fifty staff in schools and at the regional office .

a total of 4,500 hours of highly structured and carefully
sequenced teacher inservice provided to teachers, mostly
during out of school hours by instructors who donated their
time free of charge .



2.2.2 Student Leadership

d) operation of Parent Effectiveness programmes for parents in
high schools and feeder primary schools on an ongoing basis .

e) an introduction of Youth Effectiveness Training for Year 10
and Year 11 students in three high schools as part of a Peer
Support Programme . This programme, being introduced on a
regional basis in 1987, involves training Year 11 students in
counselling Year 8 students and Year 12's in counselling Year
9's on a weekly basis throughout the year .

A second strategy adopted by most secondary schools with regional
support involved :

a) a regional workshop to review skills needed by student leaders
(student councillors)

b) production of an activity based teaching package (300 copies)
to train Youth Education Officers and teachers associated with
students' councils on teaching activities and methods for
passing on these skills to students . The materials will be
included in all Youth Education Officers' handbooks for the
state . The object here has been to strengthen student
leadership and their involvement in schools by ensuring that
these students are taught group facilitation problem solving
and decision making skills .

c) Two, six hour inservices with sixty student councillor
students and fifteen staff (in charge of councils in 1987) was
undertaken in group participation skills at the regional
office .

	

-

d) Many of the schools involved in the Caring School Environment
Project have also operated their own camps and full day
inservices for their student councillors .



2 .2 .3 Leadership Skills For Senior Masters

The third initiative for addressing the need for training in the
area of interpersonal skills development has focussed on providing
selected senior masters (two per school) with group facilitation,
communications and management skills . These skills are similar to
those provided to the Caring School Environment Project
facilitators in 1985 . In August and September 1986 meetings were
held with principals and senior masters . Thirty senior masters,
selected by their principals and representing thirteen secondary
schools, will undergo three and a half days of instruction in
early December, 1986 using the Caring Support team, School
Development Officers, and the P .S .P . Curriculum Coordinator
(Secondary) .

2 .2 .4 Additional Outcomes

Although the above three programmes, (Effectiveness Training,
Group Participation Skills for Student Councillors, Management
Skills for Senior Masters) represent regionally supported
programmes for interpersonal skills training, individual schools
have adopted a multitude of additional imaginative and variegated
ideas for improving the degree of 'caring' in schools .

Examples of a few Programmes described by the facilitators and
implemented in 1986 under the umbrella of improving the caring
environment include :

Communications Workshops
Personal Development courses for girls
Provision and discussion of the South West booklet 'Caring For
Kids' to staff
Development of a School Model of staff behaviours needed for a
Caring Environment
Formalizing of a School-Community Council
A School-Community Camp for review and planning
Revision of Year 7/8 transition programmes
Development of a Year 8 programme to improve 'caring'
A special student camp for isolates
Revision and development of house policies and revised Year
Masters' programmes
Year 10 transition to work programmes
Formation of School Development Committee
Drug Awareness Campaign
Gender Equity programmes
Staff communications improvements e .g .
with communications' mornings, coffee and croissants,
newsletters
Staff morale activities (games' afternoons)



3 . Concerns

3.1 Concerns in 1986

An analysis of concerns using the Concerns Based Analysis Model (CBAM)
reveals different stages in the development of schools who participated
in the Caring School Environment Project .

a) One quarter of school facilitators expressed concerns at the
personal level . These concerns dealt mainly with overcommitment,
inadequate administrative support and a lack of personal time to
coordinate programmes .

b)

c)

schools in 1986 had overcome personal
concerns at the management or consequence
focussed on obtaining finance to launch well
effectiveness training courses), preparing
teacher resistance, advertising, problem

Half of the participating
concerns and expressed
levels . These concerns
planned projects (e .g .
materials, overcoming
solving and monitoring the success of programmes

indicated the highest level o¬ concerns at the
and refocusing levels . Examples of these concerns
in the desire to continue development of Youth

Effectiveness Training as a broader whole-school innovation called
the Peer Support System and to coordinate and spread this elaborated
concept to other schools in the region through a 'non-target'
regional submission for 1987 .

Two schools
collaboration
were evident



The process which some schools passed through to obtain success and an
indication of their concern is illustrated by an extract from one
facilitator's report .

The Caring School Environment Project in my school has
passed through three phases :

1 . Initial research .

2.

	

Fol1 ow-up

	

of

	

research

	

and

	

planning ;
establishment

	

of

	

a

	

commi ttee . . .

	

no
significant progress .

3 . Re-establishment ; the formation of a small
committee making recommendations to the
principal . . . .

	

quite successful .

In general the project "struggled to get off the
ground", however, the small committee structure was
effective as an active instrument in maintaining a
caring school environment .

The decision to adopt this approach resulted from
earlier problems .

Basically there was a staff uneasiness with the project
due to past encounters with similar projects ("not
butcher paper again") . There was a feeling of wariness
to commit time and energy to a nebulous area that could
disrupt the school for no great reward .

Also the project didn't fit snuggly into the school
structure . Many of the goals were being dealt with to
some extent already with the only common denominator
being the Principal .

Once these problems were recognized the small committee
existing of a housemaster (5 years in the school) a
senior master, the school development officer, deputy
principal, a teacher responsible for communication in
the school, and myself, was set up . The Committee met
once a week and made recommendation for action which I
would communicate to the Principal .

As a result the Principal received :

a . direct feedback from staff

b . ideas set for action,
and a number of very positive tasks were
achieved .



3 .2 Concerns and Support for 1987 related to continuing the
the- project on a school basis

Concerns

a)
b)
c)
d)

e)
f)
8)

Some facilitators wished support in 1987 for :

a)
b)
c)

d)

e)
f)
g)

The ten schools were surveyed to ascertain their perceptions about the
management and effects of the Caring School Project .

P
E
R
C
E
h1

G
E

for 1987 expressed by many school facilitators included :

high staff turnover, and a loss of facilitators
lack of available time for the facilitator,
ongoing communication difficulties with staff,
difficulties in obtaining funds for after school
parents and teachers,
some staff resistance
availability of teacher relief for
selection of future directions .

One to two regional office meetings to share processes .
Occasional visits to other participating schools .
Communications and involvement with the Caring School
team initiatives from Head Office .
Continued support by School Development Officers, Curriculum
Coordinators and Guidance Officers in planning,
implementation and evaluation .
Time for facilitators through Reg . 188s .
Continued development of facilitation skills .
P .S .P ./P .E .P .funding with regional submissions for
clusters .

4. Evaluation of the Project's Management

ATTITUMS

and

future planning,

TO f~R~ iAtiti~ "AMPG"IMT

staff,

courses

and

for

support

project

school



Percentage of the ten Facilitators who indicated their perceptions being
fulfilled "to a great" or "very great extent"

1 . Value of Project in developing a 'caring' environment .
2 . Need for a facilitator and committee to use school development

processes to focus on 'caring' .
3 . Continuing need for a facilitator and committee to focus on

'caring' .
4 . Need for periodic regional meetings for sharing .
5 . Need for assistance from P .S .P ., P .E .P ., School Development

Officers .
6 . Need for funding for specific projects .
7 . Degree to which project was integrated with other programmes in

the school .
8 . Degree of improvement of skills in school development .
9 . Degree to which the project highlighted areas of need related

to 'caring' .
10 . Degree to which programme helped to generate solutions .
11 . Success in finding a useful project to meet the identified need .
12 . Success in completing the project in 1986 . (Most projects are

ongoing .)
13 . Success of programme in recognizing and accepting the varying

developmental levels in schools .
14 .

15 .
16 .
17 .

for development of 'caring' programmes .
18 . Success in developing facilitators' 'interpersonal' skills .
19 . Success of facilitators in passing on school development skills to

their staff .
20 . Probability of carrying on the 'caring school' focus in 1987 .
21 . Success in development of a committee to support the caring school

coordinator .
22 . Success in developing a 'caring school focus' recognized by the

whole staff .

4 .1 Comments

a) Every school felt that the project had improved 'caring' to some
extent or better .

b) Eighty percent noted the need for a facilitator and committee to
focus on caring to a 'great' or 'very great' extent . This need is
ongoing .

c) The need for regional support of school development officers and
curriculum coordinators was strongly supported as was the need for
funding for specific projects .

d) Participants were divided on the extent of growth of skills in
school development processes .

Success
supporting
Success

of

in

facilitators in becoming resource people guiding and
development of a 'caring' environment .
transferring skills to other staff members .

Creation of demand for extra resources .
Success in using existing structures and procedures in school



e) A notable success of the programme was helping schools identify
areas of need related to 'caring', to generate solutions and to
adopt and implement at least one useful project within the existing
developmental framework of the school . Projects were viewed as
ongoing and were not viewed as completed in 1986 .

f) Most projects were undertaken within existing school structures and
procedures .

g) Most facilitators noted divided opinions on the degree to which
caring school committees were established and group facilitation
skills were disseminated . Without ongoing support forty percent of
schools felt that the 'caring' school focus would terminate . The
remaining sixty percent felt the focus would continue .

5. Caring School outcomes

Using indicators devised by the facilitators during a workshop, each
facilitator was asked to indicate the degree to which these indicators
had been achieved at the end of 1986 in their school .

The graphs below indicate the percentage of facilitators who felt that
the goals had been achieved to a 'great' or 'very great' extent .

5 .1 Staff Attitudes
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erpretations

5 .2 Student Attitudes
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- 10 -

comfortable and secure
ange ideas and feelings with their students
their personal needs in terms of a sense of self worth
involved
respected

involved in problem solving and decision making
ge their teaching in a positive way
recognised for their work and care

cate concern for each other
ally share their successes and failures

over fifty percent of the facilitators (five schools)
staff attitudes were very positive on all ten indicators
sess 'caring' .

STUDENT ATTITUDES

1 2 3 4 s 6 7 8 9 10
CODE

(see over)

This graph refers to the percentage of facilitators who perceive to a
'great' or 'very great' extent that their school's students feel that :

1 . Staff feel
2 . Staff exc
3 . Staff meet
4 . Staff feel
5 . Staff feel
6 . Staff are
7 . Staff man
8 . Staff feel
9 . Staff ind
10 . Staff mut

5 .1 .1 In-

Generally
felt that
used to a



1 .

	

teachers are approachable
2 .

	

teachers are accepting
3 .

	

the disciplinary policy is 'humane'
4 .

	

students feel respected
5 .

	

students possess a positive sense
of self worth

6 .

	

students feel comfortable and secure
in their schools

7 .

	

students feel free to express their ideas
and feelings

8 .

	

There is some warmth in relations between
students and teachers

9 .

	

the curriculum is accommodating students of
different abilities

10 .

	

students are involved in problem solving and
decision making

5.2 .1 Interpretations

The perceptions of facilitators towards student attitudes
fluctuated .

Of particular concern is item 10, the need to involve students more
heavily in problem solving and decision making .

The greatest strength appears to have been inculcation of 'helping
skills' which made teachers approachable .

5 .3 Attitudes to Projects
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This graph refers to the percentage of facilitators who felt to a
'great' or 'very great' extent that their projects in their schools :

1 .

	

were supported
2 .

	

resolved conflict
3 .

	

improved school climate
4 .

	

were compatible with existing school
school structures

5 .

	

encouraged personal responsibility of
teachers for 'caring'

6 .

	

used expertise of staff in the school
7 .

	

could be continued next year
8 .

	

fitted school timetable, philosophy and
resources

9 .

	

encouraged staff ownership
10 . established ways to meet students' needs

5 .3 .1 Interpretations

Generally facilitators were positive towards the impact of their
projects in their schools . Of particular importance was school
ownership for the projects and the degree to which they suited
school staffs and structures .

6 .0 Outcomes from Teacher Effectiveness, Parent Effectiveness and Youth
Effectiveness Courses

All twelve T .E .T . courses were comprehensively evaluated . Evaluations
were universally positive and enthusiastic . Parent and Youth
Effectiveness courses which taught similar skills were also reviewed .

Almost all the participants (teachers, parents and students) indicated
that they were very pleased to have attended a course .

Positive comments about courses included :

a clarification of communications

learned alternative strategies for dealing with problems

developed new skills

grew in assertiveness and confidence



Participants generally felt the courses were valuable, enjoyable,
interesting and influential although a few felt they were "packaged" and
"Americanised" .

As a consequence of the courses, participants reported that they were :

7 .

listening more to others

exploring classroom modifications

avoiding use of roadblocks and improving their communications

resolving

modelling

more open

exploring

allow others

One Senior Master
improved . They are
to conflict resolution
students ."

Conclusions

7 .1 Some observations

2)

school

conflicts by

to influence

and comfortable

their

a useful problem solving process

behaviours of others

causes of anger

more responsiblity

recognition
focussing attention
number of schools .
Schools engaged in the
success in increasing
environments .

with others,

stated : "My relationships with
supportive to my "I" messages
has made a warmer, stronger

more

The success of the courses may be attributed to
humour and expertise of the thirty instructors
Caring School Environment Project .

Establishment of a school facilitator with a committee and
and support has proved effective in

on managing a 'caring' school climate

programme have
the degree of

The regional office has an important role to play in supporting
these facilitators through provisions of skills and
opportunities for sharing achievement .

(making friends easier)

my students
and the response

with thebond

have

the enthusiasm, good
trained through the

in a

generally indicated
caring in their school

some



- 14 -

3) One focal point of the Caring School Project has included
development of interpersonal skills at the staff,
administrative, parent and student levels in a number of
schools . In schools in which coordinated programmes were
operated, substantial impact was achieved .

4) This programme complimented and was supported by Head Office
initiatives through the Managing Student Behaviour Programme .

5) The value of the Caring School Project lay in the provision of
a process by which individual schools identified their needs
and introduced their own programmes using existing staff to
meet these needs and existing structures within the context of
their current level of school development .

6) Caring in schools was found to be brought about not by merely
the establishment of school structures, (Guidance Officer,
House System etc .) It was brought about by operating a process
which trained the entire school community (staff, parents and
students) in the skills involved in 'caring' . These skills
included ways of helping others, and getting one's own needs
met through appropriate confrontation, conflict and problem
solving skills .

7) The inservice of staff, parents and students, because of its
ongoing and intensive nature, is best conducted within schools
by members of the school staff who have been trained and who
are committed to the process . .

7 .2 Some Generalisations about Factors Leading To Success

A number of factors were identified by schools as leading to
success in the project . These were stated as generalisations .

a) Schools in which facilitators were supported by their
administration ( .2 teacher relief, regular private meetings
with principal and public recognition by principal) experienced
greater success .

b) Schools in which facilitators transferred out of the school
during the project experienced greater problems (3 schools)

c) Where project processes fitted the existing decision making
processes, the projects were easier to implement .



d) Schools with broad communicating networks (numerous committees,
decentralised decision making) implemented more projects and
obtained more staff involvement .

e) Where facilitators advertised their projects and publicly documented
positive achievements, support from staff was more readily obtained .

f) Schools who trained staff as intructors to conduct their own
inservice of staff in interpersonal skills succeeded in having a
greater impact on their staff (in terms of hours and numbers of
staff inserviced) .

g) Schools which built a 'caring' philosophy into its school plan and
school goals achieved implementation of a greater number of
programmes .
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The Caring School Environment Project was commenced as a pilot project
in early 1985 in the Metropolitan North-East Region with funding
support through Be"ley Implementation . Under the chairmanship of
Superintendent Margaret Nadebaum a steering committee was established
with representation from principals and deputy principals, WACAE,
District Guidance Officers, School Development Officers and the
Teacher Development Branch . Don Pugh was appointed as Executive
Officer (0 .2) per week .

In April 1985, the 14 secondary schools in the region were invited to
participate in the Project which was described as a School Development
process to examine and improve the caring dimensions of their school
environments . Principals of 10 of the schools volunteered to join the
Project . Each agreed to identify a school facilitator to lead the
School Development process in the school . The objectives of the
programme were to provide each facilitator with skills to facilitate
the interaction with staff and community members towards assessing the
degree to which the school's environment was caring; to identify areas
of deficit and to initiate and facilitate programmes to improve these
areas .

"Caring" in the school environment was defined as -

"an environment in which it is possible for each person
associated with the school . . . to fulfil the basic personal needs
and expectations, as defined in experiences of self worth,
adequacy, security and warmth of relations, that result in
internalisation of behaviours necessary for both personal and
social competency ." ( Beazley Report 1984 )

The Project was essentially process-oriented .

	

The basic School
Development process involved five steps . These were

1

	

determining what is happening now in the school,

	

(review)

2

	

reviewing what could be happening,

	

(goal setting)

3

	

asking what will happen,

	

(policy formulation)

4

	

explaining how it will happen and

	

(action planning;

5

	

determining the effectiveness of the school's action (evaluation)

The process of determining what was happening in the school involved
the collection of information by each school through means such as
surveys, role statements of school personnel in specific caring
positions (school nurse, social worker, guidance officer . . .) and
collation of existing relevant policy documents .



From this information, a descriptive statement was developed by each
school which highlighted strengths and weaknesses and identified and
validated needs, issues and problems .

The next step was to determine what could be happening in each school
(a more ideal caring environment) . This was done through a review of
research literature, the consideration of practices elsewhere and
from relevant Departmental documents . Subsequent decision-making
undertaken by each school involved setting goals and identifying
priorities for action to move towards the identified ideal .

To plan how these changes would take place, each school undertook a
policy development process to establish a rationale, goals, methods
and operations, necessary resources and means of evaluation for its
caring environment . This process involved each school in searching
for possible solutions and strategies for problems identified, and
judging between alternatives . The aim was to select the most
appropriate strategies and plan for action .

The means by which this process was implemented in 1985 was through a
series of five workshops held in June, July, October (2) and
December. School facilitators and, on two occasions, the principals,
were invited to attend these workshops .

	

In June, facilitators were
introduced to the process model, presented with some possible data
collecting instruments, and given assistance in ways of generating
the enthusiasm and gaining the support of their staffs for the
Project . In July, the facilitators met to report on their collection
and analysis of data and of the needs identified . At this stage, a
literature survey was made available to participants . In early
October, principals, facilitators and district guidance officers met
to discuss the concept of caring and to examine the extent to which
there was commonality in the identified needs of each school, and how
the needs might be met . In mid-October, principals and facilitators
again met to work on the policy development process and action
planning . A final inservice was held in December to review the
Project and to determine resources and support needed by each school
in 1986 .

Outcomes from the Project to date have been heartening and useful .
The ten secondary schools have all reviewed staff involvement,
morale, teaching styles, motivation and self perception .

	

Leadership
support and administrative styles have also been surveyed . Students
were asked about their attitudes to their teachers, courses, and
their school in general . Parents, through questionnaires and
discussion groups, indicated their perceptions of the degree and
consistency of caring in the school .



Results have indicated that the large majority of schools felt that
they were generally meeting the basic social needs and fulfilling the
expectations of their students . The schools identified environments
that allowed students to develop their self worth in an atmosphere of
warmth and security . However, inevitably the data collected in each
school highlighted areas for improvement. Each school selected one
or more of these areas as a focus and developed planning strategies
to bring about improvement for 1986 .

The aim of training a facilitator in each school to develop the
understanding and skills of the School Development process in general
and the promoting of "caring" in particular would seem to be
realistic and worthwhile .

	

The need for the facilitator to be
supported by a Caring Committee in the school became apparent
quickly .

In response to the needs and priorities identified by schools through
the Project, psychologist, Brian Allen, was engaged at the end of
1985 to conduct a five-day training workshop on Teacher
Effectiveness . Fifteen teachers from the five schools which had
identified this area as a priority for action participated in the
workshop . In aid-February 1986 these same teachers attended a
five-day Training Instructor's Workshop. These teachers are
committed to conducting Teacher Effectiveness Training Courses with
staff members in their schools during 1986.

A number of other initiatives has been undertaken by the schools in
the Project . These have included defining of the teacher's role in
relation to students in pastoral-care-type groups ; the refining of
staff induction processes ; the planning of self-esteem development
courses for students ; the reviewing of the purposes and conduct of
form periods, and consideration of discipline policies in the school .

It would sees that overall the Project will have a teacher and school
renewal effect . Teachers have been encouraged and supported to
review, diagnose, explore and implement ideas to ensure the further
development of a consistently caring environment for students .


