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INTRODUCTION :

WHY LOOK AT DISCIPLINE?

Todays seminar is based on the following structure 9 .00 to 10 .30
11 .00 to 12 .30
1 .00 to

3 .30

Strategies and Solutions for
Discipline Problems .
School Disciplinary Policy
(The Glasser Approach)
Developing Classroom or
School Policy .

You may now be asking "Why look at Dicipline Policy"
"I've come for classroom strategies" .
We believe that strategies and solutions to discipline problems are most easily
found when there is a clear consensus on school values and processes to be
followed when values are violated .
We believe behaviour is changed in this way A Model for Behavioural Change
Philosophy/Values
Alternative Courses of Action
Decision Making/Choices
Consequences
(Natural and Logical)
Reflection and Change
For staff to solve problems effectively in the classroom, there must be a
school wide agreement on common goals and the types of action to be taken to
enforce these goals .
Consequently students will have clear guidelines on which
to make decisions concerning their choices of action .
Deciding on strategies to alter student behaviour does involve confronting
yourself and your values . Lawrence Demarco explains in his dissenting report
contained in Schools and Indiscipline in Scotland (pp 130 and 131),
There is an immense theoretical as well as functional difference
between the view that man is corrupt and therefore in need of
salvation and the view that he is immature and weak and needs to
grow up
If we see a radical discontinuity between the sinner and the saved
then a radical intervention is not only appropriate but morally
necessary (for their own good!) .
If on the other hand, the difference between the best and the worst
of men is a matter of degrees rather than of kind then the therapy
prescribed for the ailing will be less severe .

3)
Are our children born in original sin, helpless until adults discipline
some self control into them or are they innocent until distorted by the
cynicism of adults? Which attitude prevails in our culture?
Is a man a vicious animal held in check by external controls or do we
relate to man as ultimately rational whose responses we can trust?
Whilst these conflicting value systems compete to influence our culture
we can see the obvious implications for the ethos of our schools .
It is my opinion that, especially in the secondary sector of our
educational system today, we are still purveying attitudes to child
growth and development which owe more to tribal mythologies than
professional training .
Before we can define the ethos of an ideal educational experience we need
to make statements abput the nature of the human experience .
Man in relation to the rest of the animal kingdom is unique in so far as
he embodies the potential capacity for relative free choice .
Man alone conscious of self and others - chooses .
It is from this
capacity for his individuality to transcend environment and act freely
that man's dignity derives and can be measured .
It is simple to extrapolate from this that the central ethos of a valid
educational milieu would be one which fosters the individual's capacity
for self discovery and self direction .
The central ethos - the hidden curriculum - of a typical educational
institution in this country tends to be informed and sustained by a
contrary view which seeks to train children in mindless acquiescence
to any authority whether it be rational or not . For this reason I
would argue that such schools are bad for children, and in this sense
de-humanise .
Children who keep away from such experiences or who behave disruptively
in relation to them cannot be assumed to be disturbed or delinquent . To
refuse to acquiensce to what is subjectively experienced as a damaging
influence will always be a legitimate human response often requiring
great personal integrity and courage .
The young child's natural curiosity, brings him to adults for information,
guidance, stimulation, inspiration and encouragement in the pursuit of
his own curiosity and learning .
From this position we have somehow or other produced the situation
whereby tens of thousands of young people are unwillingly coerced to a
schooling experience which they frankly dislike, not because they are
perverse or ignorant or lazy or insolent, but because they rightly
resist the blatant displacement of their own perceptions, by people and
information often seen as irrelevant or even oppressively boring, and
against which they have no legitimate defence .
It is difficult for a school to reach a consensus on common values and approaches
to discipline .
Today's Seminar seeks to provide strategies and suggest resources whereby
agreement may be reached . Teachers will find that provision of a common
framework of goals will permit an easier choice of strategies and solutions
for teachers . These in turn will fit a coherent framework for students,
leading more readily to a more consistent approach by students to choose
responsible behaviour .
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Better Disci~~
i .~
for Middle School Students
SIMON O. JOHNSON

"Johnny, I don't ever want to see that behavior
in this classroom again." How many times have

teachers and administrators made this statement?
But to what avail? Perhaps it did not change
Johnny's behavior . The yelling might have caused
the teacher to become frustrated and to lose much
valuable energy. Johnny could be a student in
any middle orjunior high school classroom. Perhaps the critical question should be, "What can be
done in order to improve the learning climate in
the classroom?"
In order to seek answers to the above question,
the author has spent more than five years reDr. Johnson is Associate Professor of Education in
the Department of Education at the University of
Florida . He has been both a principal and a teacher
in the public school system .

searching, conducting workshops, and working
with middle school/junior high school teachers in
an attempt to find more appropriate ways to
create better learning climates. The suggestions
listed herein were obtained from teachers and administrators who worked in large and small
schools in urban and rural areas. Each suggestion
has been tried and proven successful for classroom teachers. When attempting to use the suggestions, one should consider his/her own teaching
style, experience and interest . This manuscript
is intended to help teachers to think about their
own classrooms and to plan appropriately to
"invite students to learn ."1
The development of effective teaching characteristics and the organization of a learning climate
that provides maximum opportunities for learning is a process that one must work to accomplish .
Most educators will agree that it is difficult to
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identify a set of competencies or characteristics
that an effective teacher will demonstrate in preventing classroom discipline problems. Studies'
have indicated, however, that teachers who were
classified as "good" by their principal demonstrated a keen knowledge of the subject matter
and humanistic techniques in their teaching
styles . 3
Causes and Prevention of Discipline Problems
The participants identified many causes of
classroom disruption . This paper will summarize
four of those causes, along with suggestions for
prevention.

The lack of effective leadership as a cause of
discipline problems
Educators, parents and others agree that it
is the principal's responsibility to set the tone for
a positive learning atmosphere in the school.
The principal must be a source of strong support
for teachers both before and after crisis situations
occur. Participants felt that the principal could
render this support in the following areas :
(1)

a) The principal should be a good organizer .
It is as important for principals to provide
effective organization for the school as it is for
teachers to provide it for the classroom . In some
cases, principals who are ineffective organizers
can increase the frustrations of teachers and add
to the problems of classroom disruption. Effective organization means that responsibilities are
made clear to the teachers, staff and students . It
is based upon planning, evaluating, involving and
revising. 1t does not mean that the principal
should delegate responsibilities and leave all decision making to the designee . Rather, it means
appointing quality people and then following up
to make certain thai they are striving to meet
the objectives defined for them.
b) The principal should be a leader in staff
development.
Through effective staff development,
teachers and administrators can identify their
strengths and weaknesses and develop plans to
improve their skills . For example, problems will
occur in the classroom because some teachers
and administrators are not aware of the latest
trends in teaching a particular subject or teaching students from diverse backgrounds . The principal should assist in assessing the needs of
teachers and other administrators and take the
lead in developing a process that enables each
person to benefit the most from the in-service.

For in-service activities to be effective,
teachers must be included in deciding the kind of
in-service to be presented, the way it is presented, and those who are to serve as presentors .
In-service education is more important today than
in previous years because schools are facing new,
complex challenges from changing environmental,
social and technical variables . And although
teachers have always recognized the need for
periodic retraining, today's challenges are more
demanding than in the past.'
c) Controversial terms should be defined.
Many discipline problems and frustrations
for teachers could be eliminated if controversial
terms such as "discipline" could be defined in a
functional manner . A major problem occurs because teachers and administrators view and define discipline so widely . For example, an activityoriented teacher may work to motivate middle
school students to do independent work out of
their seats . But this type of assessment may creme
more noise than will occue in another class, even
though learning may be taking place in both
classes . Here is a case where the principal and the
teacher should discuss the problems and agree
upon acceptable levels of exile -tations .
(2)

Poor teacher organization as a cause of
discipline problems

Maintaining classroom discipline has been,
and probably will be, a major problem in education for a long time. To maintain positive disci-_
pline, many teachers have tried just about every
organizational technique suggested to Vhem.
Many of these teachers have found success and
others are still looking for it. Yet there is no
acceptable set of characteristics that are shown
to be clearly related consistently to "good" or
"bad" teaching.s
Developing effective organizational procedures is crucial if discipline problems are to be
eliminated or prevented. The participants in the
study felt that it was difficult to define organization in a functional manner . However, they did
identify the following organizational characteristics as those possessed by teachers who are considered to be most effective . (They are not listed
in any hierarchy, nor do all teachers necessarily
demonstrate all these characteristics daily.)
Teacher Organizational Characteristics
a) Classroom materials are organized so that
they can be found when needed.
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b) The teacher is time conscious. The class begins on time and it ends on time ; and schedules
are posted and papers are returned at a reasonable
time.
c) The teacher does not panic easily ; when unexpected events happen, the teacher and the class
know what to do immediately-The teacher is
always in control of the class .
d) Short- and long-range objectives $re planned.
Objectives are developed for pupils who need immediate feedback as well as for those pupils who
can work on projects over a longer period of time.
e) Pupils seem more secure. The students are
aware of class rules and regulations ; therefore,
they can move freely within the limits set by
them and the teacher. They seem to like and respect the teacher.
f) Good records are kept. A unique system,
one that is easy to interpret, has been developed
for each student.
g) The teachers pace themselves . They know
their physical strength, and therefore activities
-are organized in a manner that enables them to
finish the day with sufficient energy and enthusiasm.
h) Substitute teachers find it easy to work in
this class . A schedule is posted, lesson plans are
developed and used, and pupils will usually follow
the teacher's routine .
i) Materials are prepared before class . Objectives are developed and materials secured before
the class begins .
j) Teachers utilize other resources. Volunteers
and other resource persons are invited to class to
expand a class objective or to impart new knowledge.
Many teachers can acquire effective organizational skills such as these. The relationship between better organizational planning and dealing
effectively with discipline problems is underscored by one of the participants who commented,
"Effective organization will assist the teacher in
developing a sense of humor and the know-how to
ignore certain minor behavior problems . . . . This
is of most importance when one works with
students of middle school age."
(3) The lack of basic operational principles as a
cause ofdiscipline problems

A few teachers have developed the skill of
kidding around with some students while keeping
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the respect that they need . For many students of
middle school age, teachers found that it was better to develop and then to abide by a basic set of
classroom principles to avoid disruption . Examples
of the principles that are used by most of the
teachers are the following :
Sarcasm should never be used.
Do not constantly nag or yell .
Do not punish the entire group for a misdemeanor caused by a few.
When possible, avoid singling out individuals .
Praise students when they need it.
Be firm yet fair when enforcing rules.
Provide a place for students to air their gripes.
Refer to students by their first names or preferred nicknames .
Avoid serious confrontations.
Do not embarrass students.
There are many causes for discipline problems
that exist in the classroom. Teachers admitted
that some problems were caused because they
varied from a set principle . It is wise for those who
work with middle school age students to make
sure that they do not create problems for thernselves. Children at this age are not consistent ;
their behavior and reasoning abi .it% can charve
from day to day . It is therefore strongly suggest°a'
that teachers introduce consistency by developing a set of guiding principles.
(4) Failure to recognize characteristics ofpotentially disruptive students as a cause
discipline problems

Students' home environment, their reading
level, peer pressure and moral convictions are
additional causes of classroom discipline prob
lems. Because there are so many causes for discipline problems, the teacher must be prepared
to meet challenges daily. It was once assumed
that a "good" teacher was one who possessed
appropriate knowledge.' Today, most educators
know that there are many additional factors that
contribute to one's becoming a "good" teacher .
One factor is the teacher's ability to identify students with potentially disruptive characteristics
and to plan appropriate activities for preventing
these students from becoming discipline problems.
Even though there is no universal list of
characteristics that one can use to identify potentially disruptive students, the teachers in this
study listed the characteristics that they have
successfully used. This list is intended to serve
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Afurrav F Stewart

Every teacher will have problems
with discipline at some time
during his career. Aspects of
discipline are always placed high
on lists of teacher concerns and
it seems that teachers require
both experience and maturity to
cope successfully .
There is no single answer to
the many class control problems
that arise, such are carelessness,
bullying, theft, loafing, defiance,
swearing, damage to property,
disruptive behaviour and so on.
I hope that perceptive teachers
may find something useful in the
following suggestions, which are
designed to assist the classroom
teacher.
Prevent discipline problems from
occurring by providing structured
yet varied activities which are
child-centred, using active learning techniques and by promoting
shared planning . 'Off-the-cuff'
approaches frequently create confusion, ineffective learning and,
too often, problems of discipline .
All necessary materials should
be readily available and accessible
prior to a session. Be prepared!
Develop a repertoire of motivational techniques. Teachers often
become adept at developing their
own personal teaching style. They
can be helped in this by knowing
children's current interests.
Establish control techniques such
as `cueing' (a sign or signal such as
a bell, a clap, a word and so on),
which gives you full and instant
attention. The ability to bring a
group of children instantly under
control is one of the finer arts of
class control.
Understand the tendency for
children to model behaviour.
Hence younger children emulate
older children . Teachers need to
be excellent models. Do we ever
arrive at lines or classes late, rush
up poor chalkboard work, interrupt a child when he's talking?
Use voice control and position
management to keep a class in
hand . The ability to vary voice
level and tone and to constantly
move around a classroom form
the basis for this technique.

Develop natural or logical consequences for actions (as recommended by Dreikurs). If you spill
something-you must clean it up.
If you damage something-you
must fix or replace it. If you are
slow to finish work-it will have
to be done in your own time. If
you are late (avoidably)-you
must make up the time. If you
are inattentive-the teacher will
not repeat the instniction .
Use assertiveness training techniques, especially where it is
important that children follow
instructions (eg safety or other
serious matters) . In some matters
you may need to be unusually
clear and firm, either to the class
or as an individual . Some authorities claim that being assertive is
95 per cent body language (your
bearing, position, eye contact) .
However, an overuse of assertive
techniques may help to explain
an American study which showed
that teachers use negative statements about 90 per cent of the
time.
Develop a personal relationship
with each child you teach. The
child's self-image and his view of
your feelings for him will form
the basis of your interactions
with that child. A welcoming or
farewelling comment, a noting of
something that the child has, a
request about his hobby or his
family and so on will all assist
this development.

You must like and care for
the child and _vour records must
include some knowledge about
his private (non-school) life if
you are to become truly effective
in this area. A need to control or
discipline this child at a later
time may well lean upon this
established relationship for its
success.
Reinforce positive behaviour by
the establishment of `artificial
rewards' such as points systems,
stars, activity selection etc, but
understand that their purpose is
to stimulate the desired behaviour
so that it can then come under
the influence of more naturally
occurring social reinforcers in the
child's environment (praises and
privileges). Such a transition from
tangible to social rewards must
be carefully planned.
(Note: Teachers unfortunately
often ignore good behaviour and
only react to bad behaviour.)
Be consistent . Children are remarkably adaptable and will
soon understand and meet your
expectations, but this can only
occur if you are consistent .
Establish a true learning environment . The `ethos' or spirit of a
classroom can be felt by visitors.
Although it is somewhat intangible, in that it is associated with
humanising factors, it also relies
heavily on tangible things such
as:
O attractively designed learning
materials with effective skill
sequences and clearly definable and attainable goals for
each child.
1] the expression~of a teacher's
personality. A quiet model of
constant sympathetic interest
and encouragement may be
contrasted to an equally effective, infectious, enthusiastic,
outward-going personality, but
both would be achieving the
same aims by exploiting their
natural personality.
" an attractive physical environment which engenders pride in
the occupants.
constantly changing displays
of children's work in a variety
of ways.
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Develop your skills of diagnosis.
Display these in the classroom
and establish procedures for
A teacher should be a diagnostheir democratic re-examination
tician seeking to identify needs,
if necessary .
considering each child as an
adjusting
methods
individual and
Establish a school conduct book
to individual capacities and backin recognition of the fact that
grounds. \'o child exists in a
the classroom is only one unit of
vacuum and unacceptable classI the school . In this book, teachers
room behaviour may have its
who don't necessarily have a
roots in the home environment .
particular child in their classes
in playground incidents or in
may focus attention on positive
personality clashes. The teacher
and negative aspects of that
must develop counselling skills to
child's behaviour (often in the
assist this process, avoid hasty
playground or with specialist
judgments and carefully assess
teachers) .
This should bring
before taking
each situation
children to realise that they are
action .
also members of a larger comThere can be a direct link
munity than just their class and
between learning and behavioural
that they must be responsible
problems as there may be a level
for their actions .
of frustration involved .
Adopt a Behavioural ModificaThe implementation of an
tion technique suited to you. For
evaluation policy involving anecexample :
dotal records, cumulative files,
reports and testing; procedures I
Some common classroom sugcan only assist teachers to develop
good relationships with their
gestions
children .
vary the kind of work being
done ;
Consider your personality . Of all
remove privileges until they
the characteristics that lead to
are re-earned ;
good discipline, non(- is stronger
than the impact of a likable perchange child's seat or group ;
sonality . The teacher who has a
provide a special task ;
sense of humour, is aware of sigremove child from classroom
nificant events in children's lives,
situation (use colleagues).
is patient and understanding, is
CJ
Time-Out
familiar with individual interests.
(A
technique for weakening
who is fair and consistent . who
inappropriate
behaviour)
admits to his own mistakes and
This involves establishment of
who is not easily exasperated,
class rules and a chair in the
has few problems of discipline .
corner where the child sits (no
Have positive expectations . Childactivity) for a short time if he
ren are usually conscientious.
breaks rules.
Good conduct, and the best
There could be several adaptawork of which they are capable,
tions of this technique.
should be expected and positively
0
Glasser's Ten-Step Approach
reinforced . An atmosphere of
(A
more elaborate approach
respect for learning and for each
than the 'Time-Out' listed
individual's contribution is a guarabove) . This inuolues :
antee of good behaviour. Couple
teacher identification of the
this with the opportunity for
problem and an analysis of
children to develop self-discipline
own actions with regard to a
by giving them responsibility,
particular child ;
encouraging independence and
developing initiative and you will
a decision on which actions
find that `nothing succeeds like
are successful ;
success' .
an attempt to establish (or reestablish) a better personal
Establish a code of behaviour in
relationship with the child ;
your room . Together with the
children, establish a set of class
some discussion with the child
and school rules nec=essary for the
about `the problems', including
successful, safe, and harmonious
a request to stop,
running of your class and school .

a time-out procedure (in the
classroom)-non-punitive ;
in-school suspension (eg under
senior staff) ;
home suspension ;
institutionalisation .
The crux of the matter is that
a child has helped establish basic
rules and has broken the=n . He is
removed (at various levels) to
consider his actions. He may
return at any time when he is
prepared to undertake to follow
the rules. The treatment should
be non-punitive, but strongly
assertive.
O Use of Professional Support
Teacher may choose to involve
guidance personnel, or even
medical practitioners in some
cases.
O The Contract
Many teachers have had success
with this technique, whereby
the teacher draws up a contract
and the teacher and child (and
sometimes the parent) actually
sign an agreement . Children
have listed ways in which they
can earn points and there is
usually an incentive (or even
a series of incentives) at a
certain point level .
Consider Carefully the Implications of Corporal Punishment . I
cannot, personally, support such
a form of punishment .
It is discriminatory, in that it is
directed towards boys only, and
damaging to the relationship between teacher and child. I would
assert that physical violence from
a teacher could induce habitual
violence in children .
It also seems to me that such
physical punishment will do no
more than temporarily extinguish
a response, while creating fear
and hostility in the process.
It is expected that professional
people will have sufficient skill in
human relations and in basic psychology to avoid the use of such
punishment and concentrate on
the positive approach of innerdirected or self-discipline.

Murrav Stewart is the Principal
of a large Victorian school .

THE WAY AHEAD : WORKING TOGETHER
EFFECTIVE CLASSROOM CONTROL

John Robertson

Checklist for Successful Teaching
1 . Teaching is more likely to be successful if* lessons have an overall theme . Aims should be considered and one's
teaching should have continuity .
* each lesson has specific objectives
* work is thoroughly prepared (p .48)
* the choice of work is appropriate to the age and ability of the pupils
* the work makes intellectual demands on the pupils (pp .66,71)
* pupils are sometimes expected to work in silence (p.27)
* marking is regular and thorough (p .73)
* the form of presentation and the activities undertaken are varied .
2 . When teaching, the pupils' attention can be better sustained by :
* standing prominently in the room (pp .36-50)
* engaging in eye contact with individual pupils (pp .16-17)
* demonstrating one's involvement with the subject : enhancing the
meaning with vocal variations reinforced by bodily movements and
facial expressions (pp .36-50)
* looking for and responding to feedback from pupils (p .49) .
3 . The momentum and smoothness of the lesson will be improved by :
* ensuring a prompt and brisk start (p .79)
* introducing the main theme clearly . Avoid dealing with side issues,
unneccessary repetition of points already understood and interrupting
one's teaching with lengthy reprimands or justifications of one's action
(pp .76 -9 ,107)
* ensuring there are no noticeable breaks in the lesson which could
have been avoided (pp .79-82)
* not attending to individuals or small groups at the expense of the
whole class (pp .76-8)
* using questions as a means of keeping pupils alert and accountable,
and checking their understanding (pp .77-8)
* reserving questions which require time for thinking and lengthy
replies for small groups or until the class is well behaved and attentive
(pp . 77-8)
* allowing time to conclude the lesson in an organised and orderly
manner (p.79) .
Such measures reduce the opportunities for pupils to misbehave .
Reasoning and justification of one's actions should take place at times
set aside for the purpose, rather than providing pupils with an alternative to work .
4 . Reprimands or instructions which interrupt pupils' activities convey
more authority if
* they are given only when really necessary (pp .23,90)

* contact is achieved before the message is given : pupils should be
silent and attentive (pp .23-5)
* they are brief and as clear as possible (pp .28-31)
* they are phrased as clear directives (pp .30-2)
* bodily movements are limited when speaking (pp .47-8)
* speech is delivered in `measured' tone (pp .44,47-8) .
5 . Challenges to one's authority are more likely to be avoided by :
* standing prominently in the room (p .48)
* avoiding tension in body posture, facial expression and voice
(pp .10-12,69,70)
* using pupil's `territory' in a confident manner (pp .21-3)
* maintaining eye contact with pupils in a relaxed way (when not talking) (pp . 16-19)
* controlling one's own responses (pp . 12-16) :
- not answering or giving eye contact to those who call out
- choosing not to return smilts
- resisting interruptions or dealing effectively with them
ensuring that the pupils respond to the teacher in some way (p .14)
postponing disputes with pupils until they can be settled in private
(pp . 14,62).
Such measures contribute to the impression that one's authority is
legitimate and are helpful when trying to create a controlled and attentive atmosphere in which to teach .
6 . A teacher will be less likely to contribute to unwanted behaviour by :
* not following it with rewarding attention (pp .60-2)
* discouraging peer group attention (pp .62-3)
* avoiding an emotional outburst (pp .65,66,69)
* making it easier and more rewarding for pupils to do the work set
than to avoid it (pp .70-5) .
7 . Reprimands and punishments are more likely to suppress unwanted

behaviour if they :
* interrupt the behaviour as early as possible (pp .89-90)
* are consistently applied and enforced . Threats should be backed up
(pp .31,90)
* are sufficiently disagreeable to discourage future misbehaviour (p .89)
* deal with the offence rather than the offender . Do not personalise
reprimands (pp .73,91,92) .

It is preferable that aversive treatment should be used as negative
reinforcement for desirable behaviour rather than as punishment
to suppress unwanted behaviour (p .86) . Reprimands and punishments are most effective in establishing that a teacher means
what he says, but are of least use in retrieving situations which are
out of hand, as pupils have by then learned to disregard them . They
play a limited role in establishing control compared with the techni-
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Classroom Discipline
Canter, Lee. "Taking Charge of Student Behavior."
National Elementary Principal, 58, 4 Oune 19791 pp .
33-36, 41 . E 1 203 097.

Discipline is a problem in today's schools, says Canter, because
"teachers simply were not trained to deal with the behavior
problems today's students present." One solution is to provide
teachers with a sound training program in student management,
such as the "Assertive Discipline Program" that Canter's educational consulting firm has developed .
Often, teachers are ineffective classroom managers because
they lack the confidence necessary to "lay down the law in their
classrooms," particularly with problem students . A host of misconceptions allows teachers to believe that some students are
unable to behave . Yet Canter states bluntly that "all students can
behave appropriately at school," despite neglectful parents, a bad
neighborftood, or an educational handicap . The first step, then,
toward assertive discipline is "for teachers to develop higher expectations of then own ability to deal with all students ."
This kind of confidence can be gained by implementing the
several disciplining guidelines outlined in this article. First, the
teacher must team to clearly communicate his or her expectations
to the students regarding exactly what is and what is not allowed.
The teacher must also set up a "systematic discipline plan" so that
students know exactly what to expect if they misbehave one or
more times. The key here is the consistency with which the rules of
this plan are implemented. At the same time, appropriate behavior
should be systematically rewarded with praise, other small rewards,.
or sending positive notes home .
Another important aspect of an assertive discipline program is its
coordination with both the principal and the parents. Parents
should be sent a copy of the discipline plan, and the principal and
teacher should decide m advance what will be done with students
sent to the principal's office.
IRK Clearinghouse on Educational Managenwat,
Classroom Discipline. Research Action Brief Number
S. Eugene, Oregon University of Oregon, 1979 4
pages E D 173 898

As many educators know, the disciplining of adolescents is often
more difficult than the disciplining of younger children For this
reason, it seems, few researchers have chosen to focus on the area
of adolescent discipline Of the research that has been done in this
area, most has concentrated on the use of classical behavior modi-

fication techniques to control "inappropriate" behaviors. But then
have also been encouraging results from other, more "humanistic' "
approaches to the discipline problem.
Behavior modificattechniques
are difficult to apply to teen1101n,
agers because most adolscents are unresponsive to such rewards
as teacher praise or the promise of good grades . But researchers
have found one powerful motivator for this age group: "the promise
of free time or early release from school ." In one experiment, for
example, completion of classwork earned tokens that were redeens
able for early release on Fridays. The class rapidly began to
complete classwork and earn tokens, while misbehavior dropped bv
75 percent. "Thus a drop in misbehavior and a rise in academic performance went hand in hand," states this report.
Critics of this approach, however, believe that behaveorism
affects only the symptoms of an underlying social ill; the problem
may in fact get worse "while the pain is temporarily alleviated."
What of selfdiscipline, they ask, and what of the goal of creating
"independent, self-managing adults"?
One alternative approach discussed in this report is to train
teachers in basic counseling skills, particularly those of effective
listening and nonverbal cues . In one experiment, teachers trained in
such techniques increased their communication with problem
students, and behavior improved significantly .
Another interesting study found that discipline print -rims were
much less severe in "alternative" high schools. The researchers
hypothesized that the factors responsible were "the small size of
the school, treatment of students as young adults, realistic attitudes
toward stident behavior, and informality, responsiveness, and
understanding from teachers ."
Gil, Dorof and Heller, PWlip S. Classroom Discipline: Toward a Diagnostic Model Integrating
Teacher's Thoughts and Actions . Occasional Papa
No. 13 . East Lansing, Michigan Institute for Research
on Teaching, Michigan State University, 1978 . 1S
pages E D 167 514
According to Gil and Heller, there are four bask approaches to
discipline the permissive, the authoritarian, the behavionstic . and
the diagnostic The permissive, or laissez-faire approach, assumes
that students are capable of disciplining themselves . whereas the
authoritarian approach assumes the opposite-that student
behavior must be dictated by an external authority or by rigid rules
The behaviorist approach, quite popular among educators today,
&finitely is capable of managing behavior when applied correctly
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One advantage of this model is that it allows teachers to take a
broader view of discipline and to begin to be able to help children
with their personal problems . It also gives teachers insight into their
own mental processes, resulting in better disciplinary decisions.
"Guide to Sanity Saving Discipline ." Instructor, 88, 4
(November 19781 pp . 5961 E 1 190 978.

Several creative solutions !o discipline problems are outlined in
this excellent, multiauthored article Lee Canter, author of Assertive
Disciphne discusses his approach to discipline and its one important commandment "Thou shalt not make a demand thou are not
prepared to follow through upon ."
Frederic Jones also emphasizes assertiveness, in particular the
importance of proper body language in,heing assertive Confronting
a misbehaving student is like playing ''er, says )ones, with both
the student and the instructor raising tla- ante until one folds . With
proper tc.ne of voice, body position, and use of Jones's famous
"steely glare," the instructor can always win at this game "When
children learn you follow through consistently, that you can't be
undone, or faked out, they will quit testing you."
Another section of this seven-part article discusses how to handle
those students who are chronic attention getters. The key is to allow
such students to "show off" in a productive manner For example,
instead of constantly battling a student's attention-getting efforts,
which often only adds fuel to the fire, the instructor might propose
to help the student write a funny story to read to the class at some
defined future time For every two minutes of this kind of positive
attention, state the authors, the teacher will save fifteen minutes of
disruption_
Several other contributors-primarily school administrators and
instructors-discuss their schools' successful approaches to
discipline
/ones, Frederic H. "The Gentle Art of Classroom
Discipline " National Elementary Principal, 58,4 (June
1979), pp 26-32. E) 203 0% .
"For decades," say- lones, "discipline has been a bad word in
professional circles," largely because to most people it connotes
only punishment . Even in teacher training programs at colleges and
universities, classroom management techniques are rarely covered
in any depth, the rationale being that teachers will "pick it up on the
job." Thus few teachers, even experienced ones, are properly
trained in the management of discipline problems
C,ie solution tc this problem is an inservice training piogram in
classroom management, such as the "Classroom Management
Training Program" (CMTP) that Jones directs feather than training
all teachers directly," CMTP uses a pyramid technique that relies on
developing expertise in a few teachers and administrators, who then
pass on the knowledge to their colleagues ."
The most common method of student management is limit
setting, or "consistently disallowing infractions of basic classroom
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aohrteors, /ama R. Procedures for Teachers of the
Severely Handicapped to Follow in Controlling
Serious Behavior Problems within the Classroom.
Change Episode Two. La Verne, California : La Veme
College, 1977. 78 pages E D 165 3%

In 1977, a new federal law, the "Education of All Handicapped
Children Act," became effective, mdkmg the states responsible for
providing free, appropriate education for all handicapped individuals from ages three to twenty-one The result of this law is that
many autistic and severely handicapped children who were
formerly housed in hospitals or kept at home are now attending
public schools.
The main question now facing school administrators, says Johnson, is this : "What are the acceptable procedures teachers may use
in controlling severe behavior problems within the confines of a
class of severely handicapped children?" To answer this question,
the Corona-Norco (California) Unified School District assembled a
problem-solving group that included four teatliers of handicapped
children, a principal, one parent, and Johnson, then serving as the
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coorcu+alor of Wecial education . Aftw a lilsraWrill survey and a
sit* d currant practices within the district a set of eight two of
acceptable behavior condd for use by classroom teachers was
established, with particular ationtion paid to the legality of the
approved techniques . .
For e%arnpie, "Manned Ignoring," "Loss of rrivileges," and
"Positive Reinforcement" are approved techniques when applied
according to the defined procedures . Certain types of corporal
punishment are also allowed, the',,.vest severe being a spanking The
procedures allow a spanking only when there is an adult witness
and require that the details of the spanking be recorded in writing
for the building principal and be reported verbally to the parents.
The approved procedures list is a great benefit for the teachers of
the handc apped classes, reports Johnson, allowing them to easily
explain the program to parents and get their written approval At the
same time, they know exactly what is and is' not allowed, and they
are confident that the defined procedures are fully in line with both
administrative policy and state and federal laws . Included is a
lengthy discussion of the literature on the disciplining of handicapped children
Kohut, Sylvester, Jr . "Defining Discipline m the Classroom ." Action in Teacher Education, 1, 2 (Fa!I-Winter
1978), pp 11-15 E1 197 172.

Since at least the beginning of this century, the controversy
between traditional and humanistic approaches to discipline has
raged, with fin, one viewpoint then the other gaining dominance. In
the early 1900s. states Kohut, the "Progressive Education Movement challenged the traditional view of discipline with a more permissive and humanistic 'self-discipline' approach ." This viewpoint
was in turn attacked by traditionalists, and a back-to-basics
approach was eventually restored .
In the 1960s, a new wave of humanism struck, with a resulting
deluge of educational reforms and new approaches to classroom
communication . Now the tide seems to bE turning again, as traditionalists blame declining SAT scores and increased turmoil in the
schools on the permissiveness of the humanistic approach . Today's
classroom teachers, many of whom were students in the 1960s, are
understandably confused and frustrated in their search for effective
discipline guidelines As a first step toward alleviating this confusion, Kohut encourages school personnel to define their ideas about
discipline and compare them with their colleagues' conceptions
To some educators, discipline is synonymous with classroom
management But classroom management is too broad a term, says
Kohut, referring to virtually every interaction and activity that takes
place in the classroom Conversely, discipline is not dust punishment Rather, discipline refers to a two-dimensional system of training that mvci6e-_~-both imposition by educators and the development of character and self-control by the individual student . Once a
school's personnel have agreed on what discipline in the classroom
should be, concludes Kohut, they can design an effective and
consistent schoolwide discipline program.
Lipman, Victor ."Mr . Glasser's Gentle Rod ."
American Education, 14, 7 (August-September 1978),
pp 28-31 E1 200 758.
Discipline without punishment? That's what the proponents of
William Glasser's ideas are saying is not only possible but already a
reality in many schools Glasser, the author of Schools Without
Failure, has taken some old ideas and organized them into a
coher?nt plan for modifying student behavior
The key to the Glasser method, says Lipman, is involvement.
"Students cause problems because they are not involved with
school Teachers have little control because they are not involved
with students ." So the first step is to increase involvement with
student by being personal, listening to students, and being their
friend

The next principle of the Glasser method is to "deal with present
behavior " When students misbehave, ask then;what they did, not
why they did it, the latter inviting "a tangle of finger pointing and
accusations ." Also, don't dwell on past failures : "Reminding
Tommy that this is the ninth time this month he has whacked someone with a ruler encourages a built-ir fatalism, a sense that behavior
cannot be changed."
After making the student aware of what he or she has done, get
the student to make a value judgment about his or her behavior
"This may take some doing," Lipman admits, particularly getting
some students to realize the wrongness of their actions Once this is
achieved, though, the teacher car help the student make a plan and
a commitment to change that be avior. At all times, the adult and
child work together instead of the adult handing down decisions.
And even when the child fails, the teacher continues to express
confidence that the child can do better next time .
Although proponents claim that punishment plays no part in the
Glasser method, certain extreme actions have "natural consequences." The difference, according to Lipman, is that "punishment
is often arbitrary and unexpected, but natural consequences come
as no surprise "
McLemore, William F. "Make Contact Before There
Is 3 Discipline Problem " Action in Teacher Education, 1, 2 (Fall- Winter 1978), pp 37-40 E) 191 174
How can a teacher short-circuit cla,;sroorn misbehavior before it
occurs? One p,omising approach, outlined in this article, is for the teacher to hold an open house for parents, centered on the theme of
classroom discipline .
McLemorp recommends that teachers first discuss open house
plans with the principal and get his or her approval Next, the
teacher should explain the open house to the students and then role
in it . Invitations sent to parents by mail or carved by students should
have a te .roff portion for the parents' responses, and parents who
do not reply should be contacted by phone
The open house itself might include name tags for parents,
refreshments served by students, and a program of the hour s
events . Mclemore suggests that a guest speaker be invited-a
teacher, principal, college professor, or school social worl er-to
give a short talk on the nature and importance of the school' 'iscipline program A question and answer period should follow
the primary advantage of having such an open house is that
"students will observe the teacher soliciting parental cooperatre-i
and support before a discipline problem occurs " Thus, the student
will realize that if he or she should misbehave, there is a very goad
probability that the teacher will contact the parents
After the open house, parent-teacher confer,-noes should he held
to further enhance communication between school and home The
teacher should listen attentively m these conferences, for in many
cases the causes of a student's misbehavior will be revealed
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Mefrsatsi, Arisen h; Wl1111etlser, DemW 1.s atad Lkalel,
/aeao VIA "Teacher Pup"ondd k%ology and
Behavior and Classroom, Environmental
Robustness." Elarantay School loarrsa4 79, t
(September 19781 pp. Ia*i. E) 192 figs.
Teachers' pupikontro( ideologies can range from the humanistic
a permissive at one extreme to the custodial a authoritarian at the
other. Likewise, teachers' actual behaviors in the classroom can
range over this same continuum, but an individual teacher's
ideology may a may not match his a her behavior .
The question addressed in this study was whether a teacher's
behavior (as perceived by students) and ideology correlated with
the drama or excitement that elementary students felt in the classroom. The drama of school life. or its "envirorrxnental robustness"
as the authors call it, was measured with a questionnaire administered to the 800 fourth, fifth, and sixth graders studied Teacher
behavior on a humanistic-custodial scale was indicated by students
on another questionnaire, while the pupil{ontrol IdeoloRles of the
seventeen female end fifteen male teachers were measured with a
similar rating form administered to the teachers .
The researchers found, contrary to their expectations, that there
was a strong (orrelatton between the humanism in a tracheas pupilcontrol behavior anc) the robustness that students felt toward their
school life The authors speculate that "the leeway that humanistic
teachers give students often leads to disorder and a higher level of
conflict than is found in a more custodial classroom," thus giving a
higher level of "drama" in the classroom
In contrast to teacher behavior, there was no significant correlation between teacher ideology and classroom robustness But when
the data for male and female teachers were separated, hi was found
that each group had a significant but opposite correlation for male
teachers, the more custodial their ideology, the more robust
students perceived their school life For the female teachers, the
opposite held trues a humanistic ideology correlated with a robust
classroom
Usova, George M. "Reducing Discipline Problems in
the Elementary Schools Approaches and Suggestions " Education, 99, 4 (Summer 1979), pp 419-22 E 1
206 937
The best methods of discipline, says USOVd, are centered on the
principle of "praise the good behavior and ignore the disruptive
behavior " In the "RAID Approach," for example, Rules clefme each
classroom activity, Approval is given to those children obeying the
rules, children breaking the rules are Ignored, and Disapproval u
The Educational Resources Information Center (ERIC) is a
national information system operated by the National Institute of
Education ERIC serves eel -icators by disseminating research results
and other resource information that can be used m developing more
effective educational programs The ERIC Clearinghouse on
Educational Management. one of several such units in the system .
was established at the University of Oregon in 1966 The
Clearinghouse and its companion units process research reports
and journal articles for announcement in ERIC s index and abstract
bulletins
Besides processing documents and journal articles, the
Clearinghouse prepares bibliographies literature rev,iews,
monographs. and other interpretive research studies on topics in its
educational area
This publication was prepared pursuant to a contract with the
National Institute of Education . U S Department of Health,
Education, and Welfare Contractors undertaking such projects
under government sponsorship are encouraged to express freely
their judgment in professional and technical mr - ers P-or to
publication the manuscript was submitted to the ^ssocisoun of
California School Administrators for critical review and

etlpiressed if the behavior is inil lerable.
In a similar approach, called "Iptare and Prain," Machos are
taught to ,, Vm descriptive praae related to the specific behavior
wild to avoid giving "general a ambyLOUS praise ." Disruptions in
class are illpored, while good behavior is rewarded wilt tickets rood
for thirty mwutm of free time in an activity room.
Mother behaviorist approach a that of "educational w#." Miabehaving children are asked to keep a record of
management
their own behavior If the child's record matches that of the teacher.
the child is rewarded . The result of such self-assessment, says
Usova, is that children become much more aware of their own
behavior and as a result usually show great improvement in their
behavior
Zlmmamaw, ' /im, and Archboid, Lori Mrs. "OnCampus Suspension What It Is and Why It Works ."
NASSP Bulletin, 63, 426 (September 1979), pp 63b7.
E) 206 330.
on-Campus Suspension (OCS) is a program institu .ed at Hemet
(California) Junior High School that keeps suspended students on
campus rather than rewarding their misdeeds with a home suspenston An OCS program keeps students in a leamlng environment,
state the authors, rather than at home watching television or causing t-,>uble in the community And in most districts, the money
saved in average daily attendance money by keeping the students
in school will pay for half or more of the suspension room teacher's
salary for the year
To set up an OCS program, a school needs only a classroom,
some textbooks, "an innovative, sensitive teacher," and "a considerable amount of administrative support." Students referred to the
program sign , contract stating the work they must complete before
being allowed to return to their normal school routine . On the first
day, students are given the Kudor Interest Inventory, and test of
math, English, and reading comprehension abilities . The Kudor test
allows the teacher "to open various discussions with the student
about likes and dislikes," which sometimes have resulted in needed
changes in -,tudents' classes
On the second day, students complete two hours each of reading
and math : d one hour of "values clarification" Students are kept
in the sustwnstOn room for up to fire days, depending on their
infraction and their behavior and performance while in the suspensron . m
The most important factor in ensuring proper student behavior in
the suspension rocxm, state the authors, is isolation from the rest of
the student body
determination of professional competence This publication has met
such standards Points of view a opinions . however . do not
necessarily represent the official view or O0rnion of either the
Association of Calrforrua School Administrators or the Natronef
Institute of Education .
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