SECTION III

DISCIPLINE :

The Glasser Method
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GLASSER METHOD IN ADELAIDE SCHOOLS
SEPTEMBER 1982
The Glasser method or therapy is an integrated welfare approach to school
discipline .
The main aim is to develop a clear set of rules of acceptable behaviour by
staff and students . These rules are displayed around the school and having
been developed with students (Student Council), it emphasises responsible
behaviour . This method is not for teaching or learning problems .
Classroom teachers using this system should a)
b)
c)
d)

be courteous
avoid conflict
accept the student ; reject the behaviour
make the student accept what happens as a consequence of
misbehaviour .

The ten steps are included at the end, one from the Central North Region,
Elizabeth (S .A .) (Appendix 1), and the other from Kerang Tech/High School
(Victoria) (Appendix 2) .
Visited was Tapoura High School (Port Adelaide) and the Central North Region,
Elizabeth .
Tapoura Hi_qh School
School population was 700 and declining, with Years 8 to 12 . The school
offers P .B .E . and S .S .C . courses (T .A .E . and C .S .E . equivalents) .
The Glasser System has been operating for four years and is working well .
It
was introduced in the school when staff wanted something to help them . The
school catchment area was an industrial/port area, 43% one parent families, large
percentage of parents applying for free books, and so was classified as a
priority school .
When a teacher reaches Stage 8, the room is called FOCUS ROOM, a quiet,
pleasant room, but not a threatening situation . Their room is situated near
the Counsellor's Office (and Y .E .O . area) for easy access . Students can be
sent to the room for one of two reasons a) to cool off, i .e . the remainder of the lesson, or
b) until student has returned the contract .
Teachers have a supply of Focus Room Pass sheets (See Appendix 31 .
Staff must be notified at this stage .

Senior

In the room the student does nothing, no talking, no working (some schools
allow students to work) . A senior staff member is aware of those students in
there from the client list (Appendix 4) filled in every session by the duty
teacher .
Before a student is allowed in for all subjects, senior staff must
agree and have final say, in conjunction with the deputies . The longest a
student has remained in the room was two weeks, most only need one to two
days .
Two posters are in the room .
1 .

I'm here because a.
b.
c.

The teacher/s would not accept my behaviour
I did not co-operate in class
I did not do my work or I refused to work .
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2.

What happens now a . You are HERE to THINK about your problem
b . It is up to YOU to make arrangements about going back to class
c . When you are sure that you want to go back see the duty teacher
and ask for a green contract form .

When students want a CONTRACT FORM (Appendix 5) they ASK the duty teacher . The
student must then see the Guidance Officer (or House/Year Master) for the
Contract Form .
It is here that a chat takes place to ascertain their sincerity .
The student then has to convicne the teachers that his behaviour will change .
The Guidance Officer (or other) must follow-up and support him/her every day
for at least two weeks, on a discipline contract (daily) .
If a student doesn't ask for a contract for awhile, then the Counsellors have
a discussion with them .
Staffing - The Focus Room was originally by volunteers and staff not on full
programmes . Now all staff accept a 30 minute time as usually there
is only an average of two students or less .
Parents

- were not contacted, except after about one week, hoping that the
The student is to make the
student would tell his/her parents .
first move .

To introduce the Glasser System staff inservice was conducted from Regional
Office by Social Workers . A video "10 Steps of Discipline" and cassetts for
small group work by teachers help to induct them . Teachers need to understand
and follow the steps to make it work . The Deputies run teacher effectiveness
courses, 12 at a time, for new teachers and those that need it .
The course is based on "Systamatic Training for Effective Teacher" by
Don Dinkmeyer, McKay, Pub . American Guidance Service, Minnesota . Order
ACER 1980 .
Next we visited Phil Wilkins, at CENTRAL NORTH REGION PROJECT TEAM, where
four schools have introduced the Glasser method of varying degrees of success
and methods .
Phil finds the method successful
a)
b)
c)
d)

as the SYSTEM -

is non-confrontist
looks to the future behaviour, not the past
is non-punitive, except withdrawal but the student can
leave whenever he/she is ready to make a commitment
is aimed at change NOT retrobution

but also found that PROBLEMS can occur a)
b)

staff can throw out students without following the steps
it only works for classroom discipline .
A definition of discipline "they're in your interests to follow the
rules" .

c)

lack of commitment by staff .

To IMPLEMENT the system a)
b)
c)
d)
e)

a 4-5 hour workshop is necessary, over a term to induct staff/students .
the timeout room, are students allowed to work .
there needs to be co-ordination of which students go and who will
monitor the students .
overall behaviour of student is looked at, so pressure is brought to
bear if student is taken out of all classes .
parents need to know the sytem and the teachers' rules .
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Counsellors are teachers who have these special skills to help students to
make ac ommitment .
The CONTRACT is between stduent and classroom teacher and classroom rules .
For example the student says "I will do . . ." , and the teacher says "I will
see you at . . ." .
The CLASSROOM RULES Must be generally agreed upon by all and
a)
b)
c)
d)
e)
f)
g)
h)

be specific
have 2-3 rules
be expressed in terms of good behaviour - i .e . use "walk" instead
of "not run" .
be reasonable and just
would the teacher obey the rules in the same circumstances
reflect community standars .
have a rationale - concrete and a logical reason why each,
should be a rule .
students have say in forming them .

40)

To~uJ ~ ~qfl
~~Il %

IYA/itC t~ftst 7Pq~fitr;

/Alf

7`adstrs

~

time:

,fZeaso~s for atte ' : ont~tr~.r or
~eu~ rc~sts fo-'couyrse~l-vrf
N 4 OP
rt~ to
t,~lt ~'
010

use

'D

10 ''-'

time

~yosa Tyant

atr+~4X~

4

elf
,~f~

it

lrar retur~std ~v

q
to stRy rnnfOC~f

~~- 5 b

~mrl,G~J .fy " nRtu1'C :

7

/vom
$

,

FOCUS ROO*L"I
ERPLANATION TO STUDENTS
14HY ARE YOU HERE ?
f:OW TO GET BACK TO LESSONS
Name . . . . . . . . . . . . . . . . . . . . . . . . .
Teacher who sent you here
Subject sent from

Class . . . . . . . . . . Date . . . . . . . . . . .

.... . . .. ... . .. .. . . ... . . ..... .

. .. . . ... .. .. . ... . . . ....... . .. . .... .

WHY AM YOU HERE?
You are here because you decided not to follow the rules of the
school .
or
You decided not to do some of the things your teacher asked you
to do .
WHAT WILL HAPPEN HERE?
ITOTHING = You must remain silent ahd avoid doing anything to
annoy anyone else is this room.
LEAVIIJG THE ROOM
You can leave only with the permission of the teachers in the room.
GETTING BACK TO CLASS
You can go back to class when you are sure that you can follow
school rules and do the things your teacher asks you to do . Do
ou are sent
not, however, expect to return on the same da -g-%
here .
First , you must be able to convince both the teacher who sent you
here and at least one other teacher that you are ready to return
and that you will keep your word .
When you are ready to return to class ask the duty teacher in
this room for the names of the teachers you have to see .
These teachers will expect to see a written statement explaining
to them what changes you intend to make so that you can keep your
word .
Write out our explanation on the back of this a e and then make
arrangements with the help o the duty teacher) to see them.
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Why I believe that I am ready to return to normal lessons
(Write your answer in this space) .

e

Things I will do differently when I return to class :-

DATESIGNATURE

TEACHERS TO BE SEEN
l .________-________

2"

.._____________

I have had a discussion with . . . . . . . . . . . . . . . . . . . . . . . . . and agree to
him/her resuming normal lessons .
SIGNATURE
DATE

1. . . . . . . . . . . . . . . . . . . . . . . .
.... .. . . . .... . ..

2.
DATE

. . . . . . . . . . . . . . . . . . . . . . .. .
.............

An integrated welfare approach to school discipline
Glasser's reality therapy put the responsibility for therapy
squarely in the hands of the patient . In applying his
ideas to schools, in Schools vvithout Failure, he
proposes ways in which the whole school
community can become responsible for
its health and welfare .
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As every regular visitor to''WW _,.:5? y.`
is aware, each school has an atmosphere. e .
Technical/High School (K.T .H.S.) is simply-" . . . a pleasant place ode . . ."
The students are bright and lively, friendly, and at ease within the school
- even interested in and welcoming those of us who come and go .
The staff commitment, innovativeness, and unwillingness to "pressure" students

Margaret Rand

also contribute to the school ''atmosphere'' . Visitors appreciate the staff's
willingness to share-with each other and
with those of us coming from outside,
hoping to contribute to the educational
experience .

Creativity and efficiency in the involvement of administrators are clearly essential, and are decisive elements in the
"atmosphere'' of this school . The general
program and special projects are carefully
devised and presented with maximum
staff participation . Endeavor is encouraged and acknowledged .
Against this background, an interesting
system of discipline has been initiated
in the school as part of the integrated
studies program.

Introduction and maintenance
In 1979, the Principal, Kevin Clark,
suggested that the method of discipline
described by William Glasser in Schools
Without Failure (1969), should be considered as one suited to the educational
aims and philosophy of the school . Discussion at general staff meetings led to
the establishment of a sub-committee to
investigate further. Five teachers took
advantage of Dr Glasser's visit to Australia to attend his seminars . Subsequently they reported their experiences
to the rest of the staff.
A commitment to introduce the Glasser
model of discipline in 1980 was endorsed
by many, though not all, of the eightythree teachers . Year level co-ordinators

and senior members of staff were among
those most committed . Planning was
carried out at staff meetings over a period
of months and finally formulated at an
in-service education day to which interested parents were invited. Valuable contributions were made by the Supervisor
and Teacher-In-Charge of the Tally-Ho
Boys' Special School . At the Tally-Ho
Village, school discipline is practised as
an integral part of the total program, an
approach based upon William Glasser's
"Reality Therapy" methods.
Working the system
"Making a plan" and "working it out"
are terms frequently heard at K .T .H .S .
There is general acknowledgement that
successful application of the system must
be based upon universal awareness and
acceptance of the approach ; that those
involved should know what to do in a given
situation . In addition to a clear set of aims,
it is vital that rules for behaviour be
directed towards the realisation of
those aims .

The set of "Rules and Consequences
for Behaviour" in use at the school, was
the work of the students . It evolved from
meetings held at all year levels . If the rules
tend to emphasise censure of unacceptable behaviour rather than actively encouraging more acceptable behaviour
patterns, then this is a reflection of the
teachers' resolution not to intervene in the
formulation of the rules. The staff contribution to the document is a simple but
important summary:

General rules
1 . No student has the right to disrupt any one else's
learning .
2 . Students and teachers should be courteous
towards each other .

Aims and rules are attractively displayed in public areas of the school, often
alongside examples of students' creative
work . Informal discussion of their relevance and effectiveness is encouraged
at form meetings .

So the school aims are clear and rules
for behaviour have been democratically
defined and accepted . However, classroom disruption and misbehaviour have
not yet been entirely eliminated in any
school community.
Because it is a vital part of the school
program and emphasises responsible
behaviour, the Glasser procedure for
handling misbehaviour is worth presenting in full .
Discipline policy at K .T .H .S . based on
the Glasser approach
The classroom teacher (Do not use this
system
for
teaching
learning
or
problems!)
There are four overriding considerations that the classroom teacher should
bear in mind when using this system :
1 . Be courteous.
2. Avoid conflict .
3. Accept the student; reject the
behaviour.
4. Make the student accept what
happens as a consequence of misbehaviour.

1 . When a discipline problem occurs, the
teacher should pause and think of the
ways of controlling disruptive
students. A disruptive student is one
who does not obey the classroom
rules.
The teacher should ask :
"Are my methods working?
Do I threaten, give detention, constantly yell at the student?
Is it the same student(s) who are
always out of order?"
If a teacher concludes that his methods are not working, then he should
stop!
2. A teacher should not continue using
methods which do not work! To continue results in a feeling of frustration and futility - and a headache!
Stop spinning the wheels!
3. The teacher must develop a relationship with the student within which both
operate reasonably.
When the child is not misbehaving, the teacher should simply be
more positive in his attitude towards
the child; for example - outside of
class, the teacher should speak in a
friendly way to the student : "Good
morning, Mary . How are you today?"
The teacher might compliment the
student on a good piece of work, a
sporting achievement, anything.
Remember: this should not be
done when the child misbehaves,

only when she or he is neutral or
positive .
The point here is to develop a
relationship with the student. It is
much easier to talk reasonably,
calmly, and coolly with someone
when there is a good relationship . If
there is ill-feeling or antagonism
between teacher and child, it will be
difficult to deal with the problem no
matter what method of discipline is
used.
4 . Avoid a conflict situation .
The teacher must not be insincere or try to be "pals", but
should be human, courteous, and
positive .
Deal with the individual .
When a problem occurs with a
student, the teacher just says,
"Please stop it."
There is no need to yell or threaten ; simply say, "Please stop it ."
This will be 99 per cent effective .
If the teacher has not been consciously developing a relationship
with the student he should do so now
and continue to do so whenever possible.
This is most effective in a oneto-one situation between the
teacher and the student, but if the
teacher cannot see the student
alone it will sometimes work even
when the whole class is present .

5. The student continues to disrupt.
The teacher asks, "What are you
doing? Is it against the rules?"
This encourages the student to
think about his behaviour.
If there is no answer to the questions, the teacher says, "This is
what I saw you doing, and it is
against the rules . Please stop it.''
6. If points 3, 4, and 5 of the plan have
been followed but the student disrupts again, the teacher says firmly,
but not threateningly, "We have to
work this out. We have to come up with
a plan to help you follow our rules."
A plan is some positive action the
student can take to improve and/or
change his behaviour.
The teacher makes some time
available to talk with the student,
without the distraction of other
students, as soon as possible after the
bad behaviour occurs. This is where
point 3 of the plan is necessary-the
teacher must be able to talk reasonably and rationally with the
student .
Together, they should work out a
plan that the student can follow. The
teacher may have to offer some
ideas at first but should try to get the
student to offer some as well . It
should be his or her plan, not the
teacher's .
Do not tell the student what to
do!

The plan should start out being
fairly easy and become progressively more difficult . The teacher
should make sure that it is something
the student can follow.
When a reasonable plan has been
worked out a commitment should be
made by the student. It must be a
promise or contract. It does not have
to be written .
While the student is fulfilling the
plan, the teacher should reinforce it
by letting the student know he is
doing well. The teacher should keep
talking to the student on a oneto-one basis .
If the student fails to keep to the
plan, points 3, 4, and 5 should be
repeated . (All of them!)
The teacher encourages the
student to make more plans ; harder
ones each time.
Strategies 3, 4, 5, and 6 should be
used at least four or five times before
applying the seventh .
The teacher should inform the form
co-ordinator when experiencing difficulty with a disruptive student . Do not
"time out" any student (send the
student from the class) until you
have used these strategies and
spoken with the form co-ordinator .
Examples of plans: .
A disruptive student promises to
behave better .
The student promises to sit by
himself in class.

The student promises to sit in the
front, by himself, near the teacher's desk .
The student promises to do his
work straight away.
The student promises to leave his
books and other materials on the
floor.
The plan largely depends on the situation . The first example should only be
used the first time a student disrupts ;
after that, a more demanding plan is
called for.
7 . If the student still disrupts after
repeated use of all previous strategies, the teacher says, "Things are
not working out for you here. You
and I have tried very hard to work out
the problem, but now it's time for you
to spend some time outside of class
and perhaps talk with some other
people. Please report to the time-out
room (room set aside for this purpose)-."
Afterclass the teacher- (a) checks
to see that the student did report
there; and (b) informs the form coordinator .
Be cool! The teacher indicates to
the student that, as soon as he can
make a plan to obey the rules, he is
welcome back into class.
The student has interfered with
the right of others to learn . It is not
the student that is disliked - it is his
behaviour.

As soon as the student formulates
an acceptable plan, he should be
allowed to return to class. He may
return in five minutes . If the plan is
acceptable, he is taken back.
Remember the teacher should get a
promise! If the plan is unacceptable,
the student is sent back to the
time-out room.
If the student doesn't return, and
the teacher wishes to help him make
his plan, this is fine. If not, the help of
the form co-ordinator or contactteacher should be enlisted. (In this
context "contact teacher" may
mean the pupil welfare co-ordinator
or a teacher who has a good relationship with the student.)
If the student disrupts the class
again after coming back, he should
be timed out again but with the
teacher continuing to try to establish
a relationship .
8. If a student is out of control in the
time-out room, he will be sent home.
Out of control here means totally
disruptive ; the student cannot be
contained. He will be sent home until
he makes a plan to come back.
When a student does make a plan,
he will come back to the time-out
room . Then he works on a plan to get
back into class .
9. if the student is totally unwilling to
come back to school, then he must be
referred to another agency.

Role of the form co-ordinator
Class teachers should notify the coordinator if they are having difficulty with a
disruptive student. Ascertain if they have
followed points 3 to 6 of the plan ; if not,
ask them to do so . Help them to do this by
offering some approaches . If a teacher
who has attempted to follow points 3 to 6
notifies the co-ordinator about a disruptive student, the co-ordinator should talk
to the student. Find out what plans he or
she has been using to improve his or her
behaviour, and perhaps suggest others .
The co-ordinator continues following this
up . A student should not be timed-out
unless the co-ordinator has been told that
there is a problem. When a student is
timed-out, the co-ordinator should either
help to make a plan or, if the student has
done that already and returned to class,
the co-ordinator and student should discuss the problem . The parents should be
notified if the student is timed-out for more
than one day.
Role of the time-out room supervisor
The supervisor's duty is simply to
supervise the students in the time-out
area . When a student is sent to the
time-out room, his name, form, and time of
arrival should be recorded in the book
provided . The supervisor should maintain
a neutral attitude - the student should not
be judged, or put on the defensive . The
supervisor asks, "Do you want to make a
plan?" If the student says, "No,'' the
supervisor replies, "Please sit down and

be quiet ." Students may read, sleep,
study, but they must not be out of order . If
a student becomes uncontrollable, the
Deputy Principal or Principal should be
notified immediately and the child sent
home .
If a student does want to make a plan,
the supervisor should discuss with the
student the behaviour the student has
been choosing in that class. The supervisor should try to find out why the student
behaves badly. The sorts of plans he has
already tried should be discussed and a
more difficult one worked out. Get a commitment. The supervisor sends the
student back to class to discuss the plan
with the teacher. If the teacher finds this
unacceptable, he or she will send the
student back and the supervisor tries
again!
Does the system work?
At a general staff review held during
December 1980, several significant observations were recorded :
" The number of teachers who chose
to use the method of discipline
increased throughout the first year of
application.
o Reaching the stage of timing-out
occurred infrequently .
o Teachers expressed interest in
developing a similar model for
"working it out" with students who,
though not disruptive, were experiencing problems with social or
academic adjustment .

In summary

A school community which is committed to providing for the welfare of staff and
students through a creative approach to
school discipline should clarify its aims ;
s define, with full participation, a set of
rules of behaviour for achieving
those aims ;
devise practical and systematic
ways for observing the rules;
provide for planning and evaluation
structures which ensure maximum
participation
of
teachers
and
students ;
actively foster commitment to a
mutual responsibility for - working
it out" .
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GLASSER'S
REALITY
THERAPY
FOR THE
TEACHER

Glasser's reality therapy involves an
understanding of the following procedures and concepts:

3 . Focus on present behaviour
The emphasis should be on current
functioning, not on past events. If past
events are discussed, this occurs in
such a way that the past experience is
related to current functioning; or the
student is asked to consider alternative ways in which he/she could have
behaved, or, finally, what kept him/her
from behaving in an even worse fashion.
The aim is to help the student become
more aware consciously and in detail
of his or her own behaviour at the
present time .

STAGE TWO
IMPROVING BEHAVIOUR
STAGE ONE
RESPONSIBLE INVOLVEMENT
1 . Personal involvement
The teacher communicates to the student that he/she cares . This concern
plus warmth and understanding are the
keys to successful counselling. The
teacher is warm, personal and friendly .
2 . Behaviour rather than feelings
Reality therapy concentrates on present behaviour and mostly on the "doing" component of this behaviour.
Behaviour is composed of doing, thinking and feeling, but the concentration
is on the doing because it is the most
tangible and most easily changed
component.

4. Value-judgement - Is this
behaviour helping you and others?
After the student's behaviour has been
described, the teacher helps the student
evaluate it, in terms of whether it is responsible ; that is : is it helping or hurting
himself or herself or others?
5 . Planning responsible behaviour
Here the teacher makes an active effort
to help the student to figure out a better
way of behaving . The student should
be helped to see alternatives and to
decide on a plan . However it is vital
that the plan is realistic and not grandiose. At times the plan may need to
involve a sequence of changes so asto
ensure success.

6 . Commitment
A plan without the student's firm commitment is likely to fail . Often, especially
with early plans, the student is asked
to sign a contract that commits him or
her to carrying out the planned
behaviour. The commitment may be
given to an individual or a group with
the end goal of the student's making a
commitment to himself or herself.
7. Accept no excuses
Obviously not all plans that students
are committed to will be carried out
successfully. I n such cases the teacher
refuses to accept excuses, but concentrates on helping the student draw
up and make a commitment to a new
plan . The new plan will often be a modification of the original one, perhaps
having a smaller, but more reachable
goal .
The refusal to become involved in
exploring excuses is part of the process
whereby the teacher communicates to
the student the teacher's belief that
the student can carry out a reasonable
plan.

8 . Eliminate punishment
Eliminating punishment is as important
as not accepting excuses. Punishment
merely reinforces a student's "failure
identity" and breaks the involvement
necessary for success. The student
experiences the natural consequences
of failure to carry out a plan .

Reality therapy and education

SIMPLE-BUT NOT EASY
School experiences with the William Glasser
"Ten-step system of discipline"

GENERAL RULES

1 . No student has the right to
disrupt any one else's learning .
2. Students and teachers should
be courteous towards each other.

Margaret Rand

The implementation by one post-primary
school of a system of school discipline
based upon the methods ofWilliam Glasser
was described in Inter View No. 4, 1981 .
A number of schools, representing
each level of the State system and some
independent schools, is presently introducing the Glasser method . Many more
are examining the ideas and procedures
and making plans to introduce them after
careful preparation .
They ask :
9 How is it going in other schools?
" What are the problems involved in its
introduction and in its practice?
How are such problems resolved?
What are the benefits for teachers
and students?
The purpose of this article is to respond
to those questions by reference to views,
experiences and observations of teachers
and administrators already involved with
the "system" .
The aim and procedure of the "Glasser system", as a cooperative program
for teachers and students, are as
follows :
Aim
Briefly the aim is to develop and foster
an experience of participating in and of
sharing responsibility for establishing
and preserving reasonable social interaction and harmony in the school community, in order that learning and teaching can take place without disruptions.
Members of the school community are

encouraged to become regulators and
monitors of their own functioning within
their roles while still having regardforthe
rights of others.
Procedure
Underpinning the structured "wholeschool" approach to discipline is the
"ten-step procedure" familiar to many
teachers and students. It may be summarised very briefly in the following
outline :
THE TEN STEPS -

THE TEACHER'S ROLE

Step 1

Ask: "What am I (the teacher) doing with
regard to lesson preparation and presentation, and class- management? Is it
working?" If it is - fine:

Step 2

If it is not working, try something else. It is
the teacher's responsibility to provide
suitable relevant lessons.It isthe student's
and the teacher's -"responsibility to
define and to adhere to mutually accepted rules of behaviour.

Step 3

When the child is not in trouble, pause to
give ham/her the "time of day'- recogr ition. Personal involvement, courtesy and
humor lead to motivation.

the rules?" or ;"I saw;'you doing . . : It is'
against the _(Or use your own version of these statements)

Steps 6 and 7
"This -cannot continue. We must work it
out." Ask the student to sit -separately or
to wait o'utsfd6the

Class working, so

that you,can work_ out
the problem with him/her alone.
Step 8
After using Steps 1 t 7,, and when the
student refuses to' ork rt out',', have the
student taken,t
om.;-

Step 4

Ask the disruptive student firmly,but :not:
angrily. "What are you doing?"

Step 5

If disruption continues, or;-is repeated,
use : "What are you doing? Is it against,
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THE PLACE OF RULES
IN THE SYSTEM OF DISCIPLINE
Guidelines for students and teachers
are outlined in a set of "Rules and consequences". They apply to classroom,
school grounds, bus travel and "time-out"
room. They are formulated by discussion
between coordinators, teachers and students. Their importance as regulatory
measures is referred to frequently in
class meetings where positive and constructive attitudes towards social interaction rather than punitive attitudes are
stressed.
Publicity to ensure that the rules are
known and regularly incorporated into all
aspects of the school program is vital .
Sets of rules are posted in school areas in
communal use and classroom rules are
pasted in workbook folders.
Ideally the Glasser system of discipline is adopted and acknowledged
by all teachers and students as a "wholeschool" policy. Consensus is earnestly
sought and those teachers who do not
consider its practice necessary for them
are expected not to intervene in or
actively oppose the procedures carried
out by their colleagues.

SIMPLE - BUT NOT EASY!
To ensure that any carefully conceived
system of discipline should become part
of the whole-school life style, teachers
must practise:
e consistency,
persistence,
commitment,
regular evaluation, and
® constructive consultation with
colleagues and students.
This system implies a willingness to
abandon punishment in favor of constructive plan making between a teacher and a
student, which involves no acceptance of
excuses and no avoidance of reasonable
consequences for disruptive behaviour.
These measures frequently necessitate
changes in attitude and in habitual practices of classroom management. Such
c anges are often not easy to achieve they - become established only with
practice and commitment.

However, we know of no school as yet
which has abandoned the Glasser systerri of discipline after reasonable trial.
CLOSER LOOK
;';?"THE SEQUENCE OF STEPS

Steps 1 and 2

In working through Steps 1 and 2, the
teacher asks himself: "What am I doing in
my professional role? Is it working with
this disruptive student or group?"
It is not easy to ask oneself these
questions. There is a discouraging tendency to recall only the methods which

were not effective. Teachers report that it
requires effort to examine those strategies and any interaction with the student
which did gain a positive response, generate interest, or enable the student to gain
some sense of achievement. Different
schools report various methods of encouraging teachers to carry out Steps 1
and 2 to good effect. These methods
have in common an aim of building
colleague support among the teaching
staff.
In one school, when a student has
been in the "time-out" area four times, a
meeting of all his/her teachers and the
level coordinator is called. The emphasis
in the discussion is on sharing information of strategies that have worked well
with the student, and of his/her personal
strengths or abilities that are known. The
aim is to provide alternative strategies for
those teachers who are having problems
with a student or group.
In another school two visits to the
"time-out" room result in a similar meeting
of teacher(s), level or subject coordinator and pupil welfare coordinator. The
aim again is to share information and
ideas.
A view has been expressed by several
teachers that where there is a clearly
defined procedure as a reference against
which they can assess their professional
performance, they are encouraged to
evaluate their methods more constructively and objectively. In a positive,
problem-solving climate, defensiveness

and fear of
reduced.

personal

criticism

are

Step 3

Step 3 involves giving the disruptive
student "the time of day" when he or she
is not in trouble, though, when a student
seems to contribute nothing but unrest
and hostility to his/her form group, it is
not easy to think of him in any other
context.
Glasser contends that success with
Step 4 (acknowledgement of the disruptive behaviour), Step 5 (acceptance that
"it is against the rules") and Step 6 (" . . .
but we must work it out") depends upon
the effective practice of Step 3.
Accepting this, teachers report that:

" There are times when the student is "in
neutral" ; that is, his behaviour is at
least passive.

" There are even occasions when he
has made a reasonable effort or achievement - though not necessarily in the
class activity where teacher and student usually meet.

" It is not difficult to give the student a
friendly greeting or comment or a brief
favorable acknowledgement at such
times.
" A hitherto totally hostile studentteacher
relationship can at least be neutralised, even made amicable by the
persistent practice of Step 3.
Within improved personal relationships,
disciplinary measures are more effective with and acceptable to the student
on the occasions when he is disruptive.

Steps 4 and 5
Glasser advises that Steps 4 and 5
("What are you doing?" and "Is it against
the rules?") should be followed "ritualistically", but not in a tone of anger nor
with a threat of punishment . Many
teachers expected that to repeat a set
formula in this manner would sound
meaningless and not evince a serious
response from the student, but most
find that this is not the case in practice .
Students do recognise their responsibility for their own actions and their
involvement in and acceptance of the
rules which they participated in establishing. They also learn to recognise
that the teacher is concerned to work
out a better behaviour, rather than to
justify punishment and rejection.

The procedure becomes more, rather
than less, effective with practice and
repetition . Knowing what response the
teacher will make and what action to
expect has a steadying influence and
diminishes the tendency of students to
"try it on" as a diversion or as a means
of testing teacher reaction .
Steps 6 and 7
The effect of Steps 6 and 7: "This will
not continue" (breaking the rule is not
acceptable to the teacher or to other
students) and "We must work this out"
(teacher and student are going to plan
a better behaviour) is similar. The responsibility and opportunityforworking
out with the teacher a more acceptable behaviour is intended to give the
disruptive student a recognition that

he/she is capable of cooperative and
constructive attitudes. It also reinforces the teacher's message that he or
she is ready to work with the student if
necessary in finding solutions to schoolwork problems .

It is vital for the teacher to be directly
involved with the student in making the
plan and in monitoring its effectiveness. It
must not be left to the student alone, for
he usually needs help and guidance to
formulate a mutually acceptable alternative behaviour. This task necessitates
teacher and student talking purposefully
and effectively together. Teachers, administrators andstudents frequentlyexpress
a need to extend their skills in this area of
communication. The tasks and methods
involved in the practice of Step 7 are
explored in depth in a separate article in .
this issue of Inter View.
Step 8
If, after using Steps 1 to 7, the student
refuses to "work it out", then the student
is taken to the "time-out" room (Step 8) .

Both students and teachers are aware
that this procedure is routine, that its
purpose is not punitive, but that it is
necessary if teaching and learning in the
classroom are to continue. The excitement and distress of classroom conflict is
diminished, while the disruptive student's
option to work out a more responsible
behaviour remains open to him/her.

The "time-out" room is a quiet, orderly
and comfortable place which provides the
student with a chance to "cool off" and a
suitable atmosphere in which he or she
can think of more acceptable ways of
behaving in the classroom. The student
may then reopen negotiations with the
teacherwho will help him or herto rationalise the plan, modify it if necessary and
askfora commitment to the plan as a condition of return to the class group.
Experience has shown that the "timeout" Step is very effective where the following essential conditions are rigorously
observed :

" Guaranteed full-time supervision of the
room, whether or not it is occupied, by
teachers who volunteer to attend for
one rostered period per week or fortnight.

" Readinessofthesupervisor toenforce
the rules of silence and to allow no disturbance in the room .
e Demonstration by the class teacher of
his or her expectation that teacher and
student will be willing to discuss a problem situation and find an acceptable
plan for its solution, when there is a

suitable break in teaching commitments .
" "Time out" for a student includes all
school time with the exception of recesses .
" There is willingness to proceed to Step
9 when necessary, on the part of the
supervising teacher and the school
administration.
SUPPORT FOR THE SYSTEM
OF DISCIPLINE
One principal of a post-primary school
reports: "I'm not underconstant daily pressure as a classroom teacher is, but after
two years of conscious effort, I admit that
my first response to unacceptable behaviour is still to'jump on the kid'; to assert
my authority . This response is understandable; we have worked out reasonable
rules and we have to enforce them. But it
doesn't work that way! So I'm still learning
to use Steps 5 and 6 -'We've got to work
it out'. My own experience keeps me aware
that teachers need support and encouragement to stay with the routine and practice
of the steps ."
A variety of supportive methods has
been described by staff members at all
administrative levels in schools where the
Glasser system has been adopted :
e One secondary school principal includes an acknowledgement of any
success with difficult students or form
groups in his regular reports at staff
meetings, saying, "Teachers are entitled
to the experience of Step 3 just as much
as their students ."
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" Level and subject coordinators as well
as class teachers are encouraged to
make evaluative reports to teacher
meetings, acknowledging problems and
difficulties as well as their successes
and progress with disciplinary procedures.
" Teachers are frequently reported to
accept more happily the concept that
teachers and school administrators are
in a continuous process of learning and
professional development in a situation
which provides clearly defined guidelines and procedures for a whole-school
system of discipline .
All school principals agree that their
active support for and participation in
the whole-school program must be expressed and demonstrated often.
COMMENTS FROM TEACHERS
"Kids are cooperative about working
out a set of rules . They really do feel
involved in making rules and working
out reasonable consequences."
"Kids are more open and informative
about their behaviour and about their
school problems. The approach of'we're
going to work this out' discourages the
old tendency to make excuses for discourteous and uncooperative behaviour in class. We find that we too, as
teachers, are more open and cooperative between ourselves, as professional colleagues."
" "Having a clear system or structure
makes it easier to evaluate what you're
doing about discipline . Sharing ideas

about methods of coping with problem
behaviour reduces yourfeelingsoffrustration and failure."
" "I thought that students would exploit
the "time-out" system . It didn't happen .
In our second year of practice with the
Glasser methods the number who had
to be "timed out" was only eight over a
one-month period ."
" "There is a better climate about the
school; much less tension and hassle
for the staff as well as the students."
" "We've spent a lot-of our time thinking
and talking about educational issues
in our efforts to implement this'wholeschool program'. We're beginning to
believe now, after two years, that we're
achieving our aim that 'school should
be a pleasant place'. This degree of
success gives us optimistic ideas of
new ways to develop cooperation and
shared responsibilities in the school
community."
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Conflicts of needs are inevitable in classrooms. Susie wants to
talk to Kaye about the great weekend she had while you want
to get on with your teaching. You may choose to ignore the
interruption or to reprimand the student in some way, and
either of these strategies may fix the immediate problem.
However, if your strategies don't work and the problem is a
persistent one you may decide that it's necessary to sort
things out with the student outside class. This article suggests
one way of working out a conflict with a student through a
private discussion or conference. The approach outlined here
is based on the "no-lose" method of resolving conflicts,
described by Thomas Gordon in his book, Teacher effectiveness training.
The method is not a panacea nor a short cut and it won't
always work the first time, but it will give you one more positive
approach for handling some student-teacher conflicts. It is
particularly useful for those occasions when you think that if
you can get the student away from his audience you might be
able to work out a mutually acceptable plan.
"The solution we're after is one
that allows us both to win "
Your attitude and demeanor are critical to the success of
this approach . The teacher using the "no-lose" method needs
to give the message, "I refuse to use my power to win at the
expense of your losing, but I also refuse to let you win at the
expense of my losing. I want to respect your needs, but I must
also respect my own. Let's try a new approach that will help us
find a solution that will meet both your needs and mine. The
solution we're after is one that allows us both to win"
(Gordon, 1974) .
Before using this method you would need to decide whether
you feel comfortable about entering into a negotiating and
collaborative relationship with the student and whether you
have the necessary time to spend outside class with the
student.

Two prior conditions are likely to increase your chances of
success in using this method. Firstly, it is important to work
towards establishing a good relationship with individual students. This means using whatever opportunity arises to talk to
students in a friendly, nonacademic manner. Initiate contact
through greetings, a smile, using the students' names. Find
out (and remember) something about the world of students
outside school. Be on the lookout for areas of interest, talent
or strength. Be encouraging wherever possible. It is particularly important to make an extra effort to do these things
with students you find difficult to manage. If you can't "catch
them being good" acknowledge them when they're "just being
bearable". With a friendly relationship, a student will be more
motivated to work things out with you when a conflict of
needs arises .
The second and equally important precondition is to have a
set of rules which clearly specify what behaviours are acceptable or unacceptable in the classroom . It is a valuable exercise
to have students participate in setting class rules . Students
are more likely to be committed to rules they have had some
part in making . The rules might cover movement in the
classroom, responsibilities, relationships and belongings, but
the list should be kept brief. It is also useful to establish logical
consequences for infringement of the rules (for example, if a
student pushes while standing in line he will be asked to go to
the end of the line). The rules provide a baseline against which
future conflicts may be resolved.
The "no-lose" method has six steps :
1,: Define the problem
2. Brainstorming solutions
3. Evaluating solutions
4. Choosing the best solution
5. Planning action
6. Checking results
1 .` Define the problem
Initially it will be up to you to teach the student this approach
to problem solving . If you or the student are angry it's best to

have a cooling-off period before you meet. Open the discussion with a statement such as"We have a problem we need to -:
sort out". You should start by clearly stating your view of the
problem . Pinpoint specifically the behaviour which is causing
you concern. "I-messages" which state your unmet need"tan
be useful here, for example, "I get annoyed when I lose my
concentration and have to start things over again" . Avoid stating the problem in terms of your solution, "I want you to ;be
quiet". It'salso best to avoid blaming, sarcastic or exaggerafe .yM
statements such as "You're always calling out in class":'These'
comments rarely convince the student'of the error of his ways
and often produce resistance and defensiveness
Some teachers do not feel comfortable discussing a co
flict in terms of their own feelings because they think `the
student may take advantage of-this:, We suggest that it is a
matter of judgement and' confidence . State your feelings
assertively to the extent that you feel comfortable. Explain
that you cannot accept behaviour that breaks the rules agreed
upon by the class.
It is equally important to get the student to state his or her'
view of the problem . Use open-ended questions to,get the
student's point of view; for example, "How do you see the problem, John?" or"Sally, I've said I don't think things are working
out in class at the moment . What do you think is happening?"
Don't give in to the all-too-human temptation to ask; "Why did
you do it?" Often the student has no idea why he or she acted
in a particular way and "why" questions develop the habit of "
excuse making. If the student blames others or talks about
past events, acknowledge the statements but bring the focus
back to the issues over which you and the student seem to
have some control .
To show the student you are trying to understand his or her
point of view (even if you don't agree with it) you may restate it
in your own words or ask for clarification . You may also comment tentatively on a feeling you sense behind the student's
words ; for example, "You seem to be feeling -really uptight
about the work we're doing ." Checking out has many-advantages. In addition to showing the students that you are really

_ ing tbyu'nderstahd, it reduces the likelihood of misunderstanding which can arise ifwe indulge in "mind reading" . Itcan
also siioW;the students that.you can cope with the expression
of .negative feelings and this will free them to sort out their
thoughtsand feelings so they will be ready to work on a
~solutioni
>ometimes dunndthis"process a student maycriticise"you
directlX`o
"di e;ctly. :Thiswon't be comfortable
but if'yourcon...
..i .. :; f
,
,W
, ;
sc erf~e,' . leat d,o n t a.ll . into.t
.ti e t rap, of defe nding yourself ."
Just acknowledge that:you see things differently. If you think
the criticism'is warr9nted be ready to acknowledge a mistake
you ; have -made°and to change, because you'll be expecting
the student to d6 the same. We are all fallible .
2 .""Brainstorm solutions
Brainstorming involves generating as :many solutions as poscab stmt this process by asking, "What.ideas do you
how we can solve this problem? Let's see how
have
many different solutions we
come
with. I'll write them
down".:Don't criticise the solutions at this stage; evaluation
comes{ later. By suspending evaluation you can encourage
creativity and_ quantity. If you write down some wild and farfetchedsoiutionsthis can provide lightrelief,foryou both.Your
list of solutions will;include ways in which the student could
change what he orahe is doing to follow the rules better and
ways .in whichyou could change your behaviour to help the
student do this. For a student (John) who seems to startfights
with two other students in class, the list might look like this:

sible.Nou
about

can

up

Move .to a different class.
Sit away,from Bill and, Fred.
Sit i9Aont row. , ;.
Cou }io;ten when angry. ,
Meetiiwith' teacher and Bill and Fred to sort out the
problem
" Teacher tell Bill and Fred off .
" Send .Billand Fred to another class.
9 Teache(Ruse:l.private signal to remind John of_ the rules:-

A student is far, . ore likely to abide by a realistic solution
that he%she has created than the"perfect" one thatyou come
up
with. Offer a solution as a prompt to the studentsf he's really
struggling to get started but otherwise let the student take the
lead. If he senses you are nofgoing to jump on his ideas this
will help. Repeat the student's idea so he knows you have
registered it With a very reserved student you may want him to
write down his ideas first.'
Sometimes it can be helpful to break at this point to allow
the student,some time to think of other ideas. If you do this, fix
a firrn; time .to continue.
3. Evaluate the solutions
Look through the,list together and cross out those solutions
which are not acceptable to you or the student. You may have
to cross some out because you have no control over the
elements In-the solution (that is, it relates to wider- school or

community rules; for example, the student may suggest he
goes home early if he behaves well). Get the student talking
about his reactions to each solution. Listen for his feelings so
you can determinewhich one is likely to work best. State your
own feelings,:clearly; for example, "I couldn't accept that idea
because the other students would not have time to complete
theirassignments". Get the student to imagine how each solution might work if tried.
4. Choose the best solution
Hopefully you will be left with some suggestions or at least
one solution that you can both accept. Choose the best. Don't
let the student give in to you, acting submissively to get himself off the hook. Work for an effective solution, no matter how
small the step may be.
5. Plan action
After a solution has been chosen, a plan must be made to put it
into action . Ask, "What do we both have to do to make this solution work? When will we, start? How will we know if the plan
is working?"
At this' stage a written contract to be signed by teacher and
student=can be useful. `1t should state the specific commitments made bythe student and may include a commitment by
you e For example:
I ; John Green, agree to sit away from Bill and Fred in humanities
classes . and
I, Dick J ones, humanities teacher, agree to reduce the number of times
I criticise John in front of the class. I will use a private signal while walking close to John's desk if I see a problem in his behaviour . We will
discuss this plan again on 8 October.

In some schools the parents are kept informed about such
contracts and are also asked to sign them .
6. Check results
In step 5 you should fix a definite time to review the plan with
the student. Making a time shows your intention to follow
through and to support the student.
Concluding comments
it would be unrealistic to suggest that once you have worked
through this_process with a student your troubles will be over.

Students will sometimes break their commitments, particularly if the problem is a long-standing one. You will be likely
to feel let down or that the student is taking advantage of you
by making empty promises . It is best, however, to treat the
situation as a case of a poor solution rather than a "bad" student because this position allows you to try again.

Don't accept excuses; just move towards a better solution
next time. Often plans don't succeed because they require too
much change all at once . Aim for small steps towards the
final goal .
You may need to work through this process a number of
times with a student. In doing so you are indicating your intention to follow things through . Your commitment can show the
student that you have confidence in his or her ability to stick to
a plan . You may need to provide the optimism which a student
lacks because of previous failure. Being human, you will sometimes feel like "giving up" on a recalcitrant student. If you do
get to desperation point it is often helpful to bring in a
colleague who can work through the process with you and
the student.
No system will solve every problem but we believe the
approach presented here can be a useful one. The value of the
method is that it encourages the student to take responsibility
for his or her behaviour. The same method can be used to
resolve a conflict between two students with you acting as
mediator, with a class group or with a student who comes to
you for help with a personal problem. When you decide to try
the approach, we suggest you do not first choose a student
with whom everything and everybody else has failed . Give
yourself a chance to succeed; take small steps at first.
Reference
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skills and problem-solving techniques .
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solving counselling between students
and teachers or Counselling, Guidance
and . Clinical Service staff, following the
approaches of such theories as Dreikur's
"Individual Psychology",' Glasser's
"Reality Therapy",2 or Gordon's "Teacher
Effectiveness Training" .'
While there is some variation in the
steps used in the problem-solving counselling,of the above writers, the following
guidance, suggestions are common to
4~~Understand and clarify the problem.
'%-:Explore alternative solutions through

~, brainstorming = i Evaluate all proposed alternatives .
'4~Choose a solution .,
0 Make a -commitment and Set a time
*; for evaluation
The`useVof a"contract is an integral com~ponent of the last step- :commitment to
a plan and follow-up evaiuation .
The contract as an aid to commitment
A contract is seen as a.means of assistindthe student in making a firm commitment to a plan, as'well . as a means of
,making
beexpectations,- the desired .
haviour or"goals `and consequences
Tspecific~'a'nd : , clearly 4understdod-"by, studenVandj.Ieacher `A written contract
isigne'drbyFthestudent and the relevant
y teacher is often,-used to achieve,these
3-ends. Glasser .sees,th(~ commitment as
vi.taVot;.two rbasons.. J~first of these is
the highly practical Ffeason ;that_a plan
,?with student's firm commitrrment is
1
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We cannot be like Mark Twain when he
explained that it was easy to stop smoking;
he had done it a thousand times. A person
has to make a commitment based upon the
judgement that smoking is harmful,Then and
only then, will-he stop smoking = or stop disturbing the class and start learning.4

Glasser also sees commitment as important in the development of the individual :

It is from commitment-that~wergain maturity
and worthwhileness . It is frort'comiiiitment
we gain understanding of real love . We must
teach commitment .5

The desirable characteristics of
behavioural contracts
The following is a list of desirable
characteristics for effective behavioural
contracts:
O Verbal or written, but not too legalistic
please,

The very term "contract" has connotaand legal accountability. .
Indeed, one of the definitions;ofth'e term._
in the Concise Oxford Dictlofary is an=
agreement enforceable bylawti lr) schools,',
the use of written pro forma Contracts
with highly formalistic . expression and
terminology can have a negative influence
. on students, rather than assisting firm
commitment- The contract is the'end of
an open two-way problem-solving discussion and its language should,,reflect'
this spirit of cooperation.
C7 The contract is the result'.OCa 6v
tions of formalism
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A student's commitment may be to
teacher, or to the class; or to a group of
students;- whatever is appropriate.,However, as the plans are made and carried
out, gradually the focus should move to
,the student's making., a_coritmitment to , I
;himself or, herself.
Clear.eFexpectations
.
.. ,
.
e.of the;adva~tages of.aEbnt`ract is
hat all ;Ahe requirements=-of -they resective-; parties are stated,;;,clearly and
oblecfively, If at al~possible, these expectations and goals.-'should be"stated in
positive terms, with` a =com'mitment to,act
to achieve a specified goal of acceptable
ie~ayiour,`.rather than;to -refrain f 9m an
nappropriate behaviour. For example, a
student may, undertake,,to, complete, in
class time, eighty percent of the proemsf-presented, Jhus staying on. task,
rather than promising;not,to waste time.
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Specifying :Yhe leVel of, behaviour
4
~e'consdquence
,,_ ,
agreeohhow,much
1i'parGeS o
ertarnb'ehavlourwill lead to a parti- dnsequence; Using~sth'e'example
e;Fft,may be,,agreed ;thatrf,fhe stuthe eigoty'per
does rtotieomlete
,
afprobJe:rrlsl. , lasstime, he;'gr,she
;(ipiete~_up;,fl thaf"level trl.private
;private ;
.
ext

