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1 .0

Introductions
Recent political decisions by the West Australian govern-

ment is thrusting the state's educational policies towards the
direction of open plan schools . The trend is towards construction
of schools with flexible partitions, based on the proposal that
large classrooms, which may be created by opening the partitions,
c

will permit diversified education through team teaching, freer
movement of students and open concept learning .

Such learning

is characterized by individualized instruction, student
initiated projects in a structured environment rich in materials
and focussed around student interests, student responsibility
for decision making and goal setting, an integrated curriculum,
em phasis on experimentation and active student participation,
informality and cooperative, trusting, relationships between
students and teachers . (Stephens, 1974, p . 26 .)
Such educational theory, although it may seem novel and
progressive, reflects the philosophy of John Dewey, the famous
American philosopher, enunciated over three quarters of
ago .

a

century

By 1900, John Dewey had developed arid was to clarify

through prolific writing in the half century which followed, a
comprehensive pragmatic and naturalistic theory of persons and
of knowledge .

This philosophy, applied by some American schools,

was to have an impact which was to make Dewey's name a legend
in his own time .

Although there are some difficulties in a

few of Dewey's theories, his ideas warrent investigation since
they are tending, in part, to become a more integrated part of
the West Australian educational scene,

in the newer open schools .

2.
2 .0 Theory of Persons s
2 .1 Tlature and Minds
John Dewey shared the naturalist philosophy that man was
born into the world with no preconceived or innate ideas . Man
learns to adjust to nature and to his surrounding environment,
and his personal identity is a product of his interaction with
the environment .

(Dewey, 1961, p . 334 .)

The key character-

istic which separates modern man from the impulsive, sensory and
motor activities of primitive man, is man's consideration of
A
long term ends . (Dewey, 1958, p . xi) As man evolved, he developed
rationality, functionally integrated with his body, and acting
with his body to respond to, and change his environment .
1961, p . 352 .)

Such activity

(Dewey,

Dewey terms experience . Man's

rational nature was apparent in his functional ability to
learn from past experience, by developing habits or dispositions
for action, which permitted him to cope effectively with future

difficulties .

(Dewey, 1961, pp . 10, 33)

Modern man, consequently,

develops means to anticipate and to achieve desired ends .
An important aspect of Dewey's philosophy is his emphasis,
that in spite of the communication of experiences through
language, there is no development of a gap between man's mind
and his body and the natural events around him .

(Dewey, 1961, p . 11)

Man is simply a complex animal, with an increased ability to
interact with natural events and other people with more intimacy
and efficiency . Man, the highest product of nature, is still
part of nature which has originated and given him his life .
Dewey accepts no appeals by man to ultimate deities, or ultimate
transcendental a priori values, principles or universals, by
which man could claim to perceive truths and regulate his life .

3.
(Archambault, 1966, p . 54 .)

Nor does Dewey see man's mind as

inheriting qualities which would unfold as the individual grew .
Nature consists of events and these events influence how
man thinks and feels .

(Dewey, 1961, p . 10)

self-contained, autonomous process .

Reasoning is not a

Man's mind comprehends

natural events around him as mental meanings which may be
stimuli to man's thir~king .

Such stimuli produces action and

man defines his individual identity through his actions .

Dewey,

attracted to liegel's concept of synthesis as opposed to
dualistic notions of mind and matter, and cause and effect,
refuses to let man's motives

be separated from his behaviour .

Man's actions, not his motives, determines his being .
Man's identity and freedom is determined by the degree
to which he could deal with environmental problems, overcome
difficulties and gain control of the events which occurred
about him . (Dewey, 1961, p . - 305)

The role of thought in man

was in solving problems to gain external control . Man's purpose
in life was to adjust to the environment to minimize suffering,
and to achieve ongoing growth .

All events were valued in so

far as they encouraged adjustment and growth .
Dewey (Archambault, 1964, p . 11'7, 253 .) made the assumption
that man is innately curious, possesses an innate desire to
experiment, draws inferences, makes hypotheses and

test/ them .

Every individual possesses a drive to use his intellect in
spontaneous activity, to control the environment and to serve
other men .
2 .2

Man and Socie tv :

Although Dewey places stress on nature, he also has a

4.
high regard for the distinctively social element in humans .
(Schil~pp, 1971, p . 437 .)

Man is different from other animals

because of his highly developed social abilities as well as
his ability to plan and foresee consequences . The child's
prolonged babyhood leads to interdependence and the development
of considerable social capacity and responsiveness . (Dewey, 1961,
p . 11)

Dewey terms as plasticity, the child's ability to acquire

habits from other humans in order to use natural conditions as
means to ends .

(Dewey, 1961, p . 41)

Language, permitting the

sharing of experiences between children and adults, permits
societal growth by the passing on of accumulated knowledge from
one generation to the next, and individual growth by the focussing of such information on life situations to solve problems .
Man develops his humanity through social and cooperative
interaction and communication and the learning of the ways of
the community . (Wirth, 1966, p . 82)

Society aids in establishing

growth, self-realization, the ways of thinking and action in
humans, and individuals in turn transform society according to
their adoption of the culture's technology and modes of action .
In spite of Dewey's emphasis on society, individual
variations are regarded as precious, since they are the means
for variation and growth within society . (Dewey, 1961, p . 305 .)
The purpose of life for humans, Dewey (1961, p . 50)
writes,is growth for its own sake .

Because man constantly

seeks to realize himself, Dewey's theory of persons is humanistic,
placing a high regard on developing the instinctive powers of
each human to deal with new situations .

Growth is justified

as an ongoing, never ending process and as the ultimate purpose
of life .

2 .3

Democracy and the Individual .

In his theory of persons, Dewey stresses democracy as being
the most effective form of government in permitting individual
growth . The acceptance of pluralistic values by democracy
combined with its emphasis on human self-realization, human
dignity, active participation by individuals, and faith in human
rationality reinforce these concepts within the individual and
C

permit him to grow intellectually and emotionally and to
develop these qualities by widening "areas of shared concern ."
(Dewey, 1961, p . 305 .)
Dewey's individual is seen as self-motivated, interested
in learning, seeking to maximize his growth and self-realization
through rational means . The person is aware of himself as a
social member of society, and is constantly active, solving
problems

according to his perception

of the value of consequences in adjusting him to his environment
(Gaps, 1930 . p . 136)
3 .0 Critique of Dewey's Theory of Persons .
There are some difficulties in Dewey's concept of personhood . As Novack,

(1975, P . 31) has noted, it is difficult to

distinguish the place of the individual versus the place of
society . Dewey affirms that the individual is the decisive force
in social life, but adds that individuals are plastic, and are
moulded and conditioned by society into a desired shape .

Some

writers have complained that Dewey did not believe in the private
individual at all, since the individual is swallowed up by
his role as a member of society .

(Schneider, 1969, p . 476 .)

Niebuhr (Hill, 1977, p . 6) has noted that the submergence
of the individual's uniqueness to a mere environmental response
reduces all human experiences to generalized, biological,

6.
naturalistic explanations . There is no room for mystical and
religious experiences or unexplained phenomena that lack
scientific reasons . The individual loses the existential stress
on his freedom of choice, and becomes simply a product of his
natural and social relationships .
There is also some question concerning Dewey's emphasis on
human adjustment to the environment . Life does not seem to
z
follow the model that man seeks adjustment and equilibrium .
The existence of many of the world's evils such as crime,
suicide and wars as well as the existence of genius and creativity,
seem to indicate that life may be the building up of tensions
which must be released either violently or creatively .

(Bertal-

anffy, 1968, p . 202 .)
Dewey's concept of personhood as aimed at growth is also
confusing . Jeffreys (1957, p . 24) questions the end towards
which growth is leading . Brubac\er (1969, p . 104) suggests that
Dewey has confused the consequences with life's aim . The
consequence of life is growth, and the aim of life ought to be
more specific . There appears to be no ultimate purpose or
ideals in life to provide direction .

It is conceivable that

growth can be towards socially undesirable qualities as well as
'

good qualities . Dewey's guide is not specific enought to act as
a goal for unified and integrated human behaviour . (Scheffler,
1974, p . 244 .)
4 .0 Theory of Knowleddge s
4 .1 Pragmatism s
Dewey's theory of knowledge is instrumental and pragmatic .
Pragmatism is a view which rebels against the perception that
theory gives access to absolute and perfect knowing since

7.
existential situations constantly undergo change and final
answers are simply irrelevant and unavailable . Pragmatists argue
that knowledge must serve man in the action of doing, by
helping to rectify and resolve a troubled situation .
1975, p . 184 .)

(Novack,

Instrumentalism refers to the concept that

theories are true just in so far as they help us reach satisfactory consequences . (Park, 1969, p . 61 .) Ideas are instruments or means for solving problems, rather than being
primary sources of knowledge
4 .2

in

V",

themselves .

Experimental Method .

Dewey accepts the belief that nature is all there is .
The nature of reality is as it is experienced to be .

(Dewey,

1958A, p . 2ff)(Wynne, 1963, p . 200) All knowledge begins and ends
with experience .

The only way to certainty is by the experi-

mental method, which uses reflective thinking to refine the
subject matter of primary experience, and returns to test
results

in

experience .

he

Truth depends on whether the inquiry

has been successful, the theories correspond with experience,
and the means obtained

control a situation .

(Dewey, 1961, p . 339)

Sc ient if is laws are generalizations that may be modified again
and again, and are, as Morrish notes,

(L967, p . 108) only

hypotheses of observed statistical averages .
Dewey (1958A p . 8) sees the direction for collective human
activities as being obtained not by the grasp of eternal
truths, but through scientific enquiry . Knowledge is defined
in terms of the interaction of the individual with a problem
which is bordered on one side by uncertainity and on the other
by

a

settled, resolved situation in which equilibrium is re-

8.
established and a settled belief is reached .

There are five

steps between these opposites . (Dewey, 1961, pp . 154, 324)
Firstly, man's emotions makes him aware of an area of doubt
or confusion .

Secondly, the area of doubt is resolved into a

distinctive problem by using past experience, observations and
imagination .

Thirdly, the problem is tackled through observat-

ion and reflective chinking, and hypotheses as to the solution
of the problem are generated .

"ourthly, the most probable

hypothesis is selected and test for its implications and
consequences in solving the problem .

Fiftly, the hypothesis is

confirmed or revised by experimental test until it is successful
in resolving the problem into an ordered situation with expected
results .

if the hypothesis is unsuitable in explaining exper-

ience, it is invalidated .

Reflective thinking is_ Dewey's

instrument for solving problems in-order to adjust to the
environment and to provide knowledge .
4 .3

Value Clarification

jiot only rational problems could be solved by the scientific
method .

Dewey also believed that ethical and moral problems

and values were subject to resolution by reflective thinking .
Moral beliefs arise from certain conditions within society and
have no intrinsic truth, but have observable consequences when
acted upon,

If these consequences lead to further growth of

the individual and society, the morals are termed as good . If
the consequences are

negative in their effects upon the

individual and society, the moral is regarded as bad .

Truth is

simply ideas that work, pragmatically applied in practice .

9.
5 .0

Critique of Theory of Knowledge :

One difficulty in Dewey's thinking is the eA#ltation of
scientific method as a panacea for all ills .
p . 136 .)

(Campbell, 1971,

Productive thinking,as Rush (1969, P . 321) notes,

does not exclusively depend on the experimental method .

Some

theoretical problems may be solved without experimentation .
Deductive logic, the deduction of a specific behaviour from a
r

general law is as necessary to prove a theory as is inductive
logic .

Many scientific advantages such as Darwin's theory of

evolution have involved observation and deduc tion as well as
induction .

(Rush, 1969, p . 324 .)

Deduction is a useful

heuristic method, which Dewey, Morrish ((1967, P . 126) asserts,
unfairly degrades in importance .
Dewey argues that ideas are instrumental .

Yet some mental

activities can have no practical consequences and may be
pursued for their own sake, such as the appreciation of works of
art .

These ideas are not instrumental but are actually ends

in themselves .

In a democracy, for instance, an individual is

not regarded as an instrument in realizing the aims and good of
the state, but is regarded as a unique individual for his own sake .
Dewey's theory of knowledge underrates motives in preference
to the resultant action .

(Dewey, 1961, p . 346)

Yet, in reality,

courts see great importance in motives as the causes of crimes,
as well as judging the nature of the crime itself .

There

is

seen to be a difference between planned, premediated, illegal
deeds and impulsive deeds of passion .
Dewey also faces the usual complaints lodged against
pragmatic thought .

Since truth depends on the consequences, it

is impossible to tell until the deed is done, what the consequences

10 .
will be, and whether the idea on which one acted is right .
As Rush (1969 . p . 316) has affirmed,

if truth lies in the

consequences to which an action leads, and the consequences are
not known, then,one must remain a sceptic .

Similarily, if the

truth of a belief is simply emotional satisfaction, or satisfactory consequences, there is no overall line of direction and
a chaotic, anarchical world will result .
Pragmatism still does not remove the need for value judgments .
For instance, the pragmatist must state for whom the good life
is aimed . If it is for the individual, the theory may be
accused of selfishness . 1f it is for the good of society, there
is implied a knowledge of the good of others .

There is a need

for clearly stated assumptions on some more absolute basis
than the pragmatic one .
Dewey unfairly reduces the idealist position concerning
the role of ideas, to a position subordinate to practice . Yet
ideas tend to be a more powerful, stimulating and lasting
influence than actions and reproduce themselves from one
generation to the next .

Crucial theories such as Marxism

have changed the course of world history, and need to be given
more credit as a means of interpretating the world .
Campbell (1971, p . 137) writes that Dewey's decline since
his death in 1952, may be explained by his anti-mystical flavour .
By placing the scientific method as the sole source of knowledge,
Dewey excludes all religious experience .

His theory is too

definitive and too narrow . As Heisenberg (Campbell, 1971, p . 137)
has noteds
There is no definite initial point of view from which
radiates routes into all fields of the perceptible, but
that all perception must, so to speak, be suspended over
an unfathomable depth beyond the reach of either science

11 .
or nature --a mystery which is unfathomable and which may
lead to religious faith .
Novack (1975, p . 27) believes that Dewey's pragmatic
approach, approaching the present situation as if it has no
past which determines its character, ignores the past's effect
on the present, and the storehouse of trialed knowledge which
already exists and explains the world .

There are useful laws

which can be taught at intellectual principles without applying
the scientific method . For instance, a child can be taught the
dangerous properties of fire without putting his hand in the
stove .

Social experience converted into principles may be a

sure guide to effective action . Pragmatism depreciates theory
in favour of practice and degrades principles below experimentation .
The belief that there

is no lawfulness in the movement of

things, no intrinsic truths in nature and society which may be
realized intellectually,

is inconsistent with the way that the

-world functions .

(ate
50,

P.

Dewey's denial of causality ignores the objective validity
of causality, as proven by the idea of the efficacy and power
of adjoining cause to effect in science . 1t is the real,
necessary connection which enables science to predict accurately
and which gives human actions their usefulness .

(Novack, 1975, P . 97)

Dewey denies that knowledge of truths reveals the antecedent
properities of reality .

Knowledge, he argues, gives not the

content of reality, but the means to redirect and reorganize
it .

Yet Dewey's experimental method, converting hypotheses

into laws by virtue of their correspondence with facts, provides
a predictive power and efficiency that suggests that the laws
are not simply conceptual and subjective .

They reflect real

relations of the physical world in an objective sense .

Dewey's instrumental definition of science fails to honour
its truths . Science does explain reality through universal
concepts and is more than a useful instrument to effect changes .
It is unsatisfactory to believe that the earth is flat, because
this is a useful instrumental theory for travel over short
distances . The theory that the earth is round is a deeper
truth, although the theory may not be useful for local travel .
6 .0

:
Educational,--Theory

Dewey's theory of persons and his theory of knowledge
is linked with his normative curriculum theory . Wynne (1963, P .
199) has noted that there is no one-to-one correspondence, but
Dewey does not force one to accept pragmatism before accepting
his educational theory . Nevertheless, "no one since the sophists",
Rush (1969, p . 307) writes, "has so intimately identzf_ed
philosophy and education as Dewey ."

Indeed, Dewey has defined

philosophy as the theory of education in its general phases .
(Dewey, 1961, p . 324 .)
6 .1 Purposes of Education :
Human experience is the source for deciding all matters
related with education .

Dewey abolishes any ultimate goal

towards which humans must work to achieve .

Ends for Dewey are

ends-in-view, or objectives and are means for selecting and
organizing activities .
P . 72)

(Dewey, 1961, p . 99) (Archambault, 1964,

The chief aim of education is the educational process

itself, which for Dewey promotes the development of reflective
thinking, which, in turn, promotes growth .

(Dewey, 1961, p . 50)

Growth is defined as refinement in thought and relationships
with other people and with the environment .

(Skilbeck, 1970, P . 18)

Children move from spontaneous, thoughtless activity in the

13 .
environment to a reflective critical stance towards the world .
This, in turn, permits individuals to exercise greater insight
into and control over the environment .
6 .2 Growth and Society .
Because man gains his humanity from socializing, the social
aspects of education are highly important .

Education must

permi -~ students to share activities of common concern and value,
e

and to learn to cooperate and share capacities .
39)

(Dewey, 1961, p .

In this way the students learn to make best use of their

native capacities on behalf of society . (Dewey, 1961, p . 110)
Choice of subject matter is according to its social worth
Curriculum must be adapted to meet the needs of the community
in order to improve community life, to better face the challenges
of the future . (Dewey in Archambault, 1964, p . 371) Priority is
given to curriculum items which are socially most fundamental,
and which deal with experiences in which the widest groups
share .

Because socialization was such an important part of

the school, Dewey saw the school as a miniature social
community . Using the analogy that a man taught to swim without
entering the water, sinks when put in the water, Dewey argued
that the school, must reproduce social life, if it wishes to
prepare its students . (Archambault, 1964, p . 116) Consequently,
represented in the pattern of school life were the values and
qualities of human relations which reflected the outside world .
Connected with social development was the development of
moral character . Students must learn social abilities and morals
not from external compulsion, but from a positive awareness of
what is the right .

(Archambault, 1964, p . 116)

Dewey does not

subordinate the individual to society, but believes that each

14 .
child must develop his unique character and interests .
6 .3 Interests of the Student .
In designing curriculum, awareness of student abilities and
student interests are paramount for John Dewey . Dewey sees three
distinctive stages of human development from the psycho-motor
to the intellectual .

(Wirth, 1966, p . 102) He believes that a

different educational subject matter and emphasis must be
x

provided with each stage .
Related to choice of subject matter is the concept of
interest . Interest is defined as "the attitude developed through
a pleasant or satisfying experience ." (Archambault, 1964, p . 169)
The student should identify with the subject and regard its
mastery as essential for his own self-realization and satisfaction . Dewey argued that all subject content must
relate directly to the students' deeper lying attitudes, and
to the students' persistent and sustaine4nterests .

Such

interests are discovered by a survey of the previous experiences
and interests of the students, in relationship to the current
school situation .
Dewey supports interdisciplinary studies as the best means

J

to realize student interest, and urges that subject matter must
be directly related to the life of the student .

(Wirth, 1966, p . 92)

6 .4 Selection of Subject Matter .
Choice of subject mc..tter relates directly to the needs
of the society and must be translated into concrete and detailed
terms for the students so that they may grasp the meanings of
desirable social life . The instructor must select the most
essential ingredients of the culture and organize the material
so that it provides a stimuli to the young . (Archambault, 1964, p . 360)

15 .
Dewey stressed the need for an overall plan in the selection and
organization of subject matter for study . Basic material cannot
be arbitrarily picked although the teacher may use unexpected
occasions in developing his continuing line of activity . (Dewey,
1961, p . 69)
The subject matter must also deal with the living, immediate,
present, impinge upon the conditions of experience of the
z
student and be within his capacity . It must arouse in the learner
an active quest for knowledge, and must be such that it will
raise new ideas and new interests .
Dewey saw all disciplines as unified in their sharing of
man's culture .

(Skilbeck, 1970, p . 24)

Each discipline simply

represents a different view of man's social life, and the teachers'
pro~.7iem is to make the different studies act and react upon
each other, in a similar manner to society, so that the processes
p . 136)
of society can be better understood . (Wirth, 1966,
History, for instance, becomes indirect sociology, a study of
society to expose how it is built and organized, and to permit
the child insights into the value of social life .
6 .5

Educational Method .

Dewey has been called an absolutist in his approach to
method, since he limits his method to experimental enquiry .
(Hill, 1973, p . 191)

Thinking only occurs when students are

faced with confusion or doubt .

Consequently, the teacher must

present the students with problems that have no clear cut
answer, and which relate

to their interests . (Dewey, 1961, p . 158)

Method is an internal process by which students apply their
previous experiences, and seek through observation and trial and

16 .
error to find a solution which works .
6 .6 Means of Implementing Method .
Dewey believed that learning was the process of experiencing . "Learning is active, it involves organic assimilation
starting from within," Dewey wrote . (Newton, 1930, p . 224)
Dewey opposed any form of dualism which cuts off the inner
disposition from physical outward deeds . By doing acts, and
z
suffering or enjoying the consequences, students obtain knowledge
and grow in their ability to adjust to and to control the environment .

(Schlipp, 1971, p . 426)

To inspire action the teacher must structure the environment,
so that the impulses to action originate from the students .
The ideas possessed by the students must come from something
they have heard or seen, or seen someone else doing within their
environment . The more exciting the students' environment, the
more numerous are the ideas which may suggest themselves to the
student .

(Archambault, 1964, p . 1?8 .)

This environment must not be dependent totally on written
symbols which are artificial to the student . (Dewey, 1961, p . 16)
The role of the school teacher, Dewey explains, is "competency
in management of resources and obstacles encountered ." (Dewey,
1961, p . 285 .)

The teacher is a catalyist, who may make

suggestions, provide data and clarifications

and structure

resources to get projects started that will build the students'
capabilities .

(Archambault, 1964, p . 153 .)

the best way to structure the environment is by active
involvement in projects . Projects must involve the orderly
development and inter-connection of subject matter, and be

sufficiently complex and long term to permit student development,
Projects should open new fields, raise new questions and stimulate a search for further knowledge .

(Skilbeck, 1970, p . 45)

Projects permit self-initiated and self-conducted learning,
active participation by students, and cooperation and reciprical
contributions between students . (Archambault, 1964, p . 170)
Student would learn social values such as the division of labour
and the value of being useful to others . The end value and
criterion of school successfulness is a social one, whereby
students learn how to effectively contribute to the well being
of all . (Archambault, 1964, p . 8)
The most useful projects, Dewey affirms, should focus on
the occupations . (Dewey, 1961, p . 309) Although the teacher
should not predetermine specific occupations too early, the
students should be engaged in projects that involve basic
occupations related to the fundamental human needs such as production of food and clothing,

Consequently, school is related

directly to life in the outside world, and to the interests of
the students .

(Wirth, 1966, p . 131)

Students become actively

interested and involved, and there is definite purpose and an
underlying reality to the activity . Students gain scientifically
sound ideas of the basic functions of people in the neighbourhood,
and of life, its interdependence, and the development of man .
(Archambault, 1964, p . 303 .)

Occupational activities may

include recreation of cultural epochs through artifact
construction, or imitation of present day trades and industrial
processes .
Occupations also tend to promote transfer of lew_ning .
6 .6 .1 Transfer__ of Learning s
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Transfer of learning occurs on the basis of common elements
in the material learned, and the new situation to which the
material is to be applied . If the student is involved within
a miniature society within school developing ethical, moral and
intellectual abilities, such skills will be equally applicable
and transferable to society as a whole . (Archambault, 1964, p . 235)
6 .6.2

Discipline and Freedoms

In implementation of means, Dewey warns that mere removal
of restraints does not guarantee self-control, and responsibility .
Students must be motivated by the intrinsically interesting
nature of subject matter, so that they use intelligent judgment, and exercise freedom in the sense of completing their
projects independently of external control .

(Archambault, 1964,

p . 254 .)
6 .6 .3 Democra~ in Education .
Dewey was also strongly interested in the connection of
democracy with education . Rather than education being a preparation for democracy, the school ought to be an illustration
of democracy in process . (Campbell, 1971, p . 21)

Students, by

using the reflective method, will develop the habits of essential thinking characteristic of democracies . (Scheffler, 1974,
p . 243) Activities and ideas are subject to critical review
in the light of their empirical consequences . There is conjoint communicated experiience, and students learn initiative,
inventiveness, and adaptability, seeking to develop their
potential to the utmost . There is a concern for the common good .
7 .0 Critique of Dewey's Theory of Education
There are a number of difficulties with Dewey's theory
of education .

Dewey's stress on problem solving as the only

means of obtaining empirical information is limiting .

Use of

theory is also important in solving problems, and theory often
solves some questions which would not intrude in practice . There
are many aspects of education which are not problem oriented
and which arise simply from curio sity and some creative need .
There is need to transmit several methods of approaching knowledge, rather than limiting all activities to one abstract
philosophical scheme .p(Scheffler, 1974, p . 253 " )
Since the concept of growth is so vaguq it is easily
possible, as has occurred in some progressive schools, that the
choice of curriculum on the basis of interest will lead to
insufficient planning .
selection of content .

Knowledge may descend into a random
(Hill, 1973, p . 191 .)

There is need foz-

less concern about the choice of curriculum according to means,
and more concern for choosing curriculum on the basis of outcomes .
Dewey's stress on interest as a concept has not been proved
as both necessary and sufficient . Dewey has not proved that
the doctrine of interest is really sufficient as a basis for
choosing subject matter . It is one thing, Archambault (1966, p .
173) affirms, to encourage interest, and another to declare it
as an absolute standard .

There are perhaps some skills and

knowledge which are uninteresting, but are essential for effective living . It is also restricting to limit

curriculum to

those intrinsically interesting items .
Dewey's stress on consequences as the criteria for right

A

or wrong is perhaps too complex for younger students . Children's tC "A-u&,$
o. . S.I.
immaturity in the lower grades tend to make them unable to
, d
.lC'
understand the implications of some of their4btions . Children
need the security of values and rules to assist them in their
behaviour . (Campbell, 1971, p . 31) Many philosophers and religious
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thinkers are unwilling to accept the belief that things are
right because they work . They stress the necessity to adher to
universal vali..es which are absolute and all encompassing .
Dewey's emphasis on growth as the final criteria for
success makes for difficulty in evaluation . If there is no
measurable criterion of educational success, there may be a
drop in standards of achievement . (Morrish, 1967, p . 47)
Although interdisciplinary subjects are perhaps a useful
means of teaching at lower levels, there seems to be a relative
neglect of specific disciplines at the senior level . There are
many advantages to the systematic study of subject matter .
Bruner (1963, p . 8) has hypothesized that disciplines teach how
things are related, make subjects more comprehensible, slows
forgetting, permits the reconstruction of detail through patterns,
encourages transfer of learning, leads to intellectual excitement,
and is the bridge to simplicity .
There are also difficulties with the project method . If
children fail to propose projects that require essential skills,
they may not develop these skills . Furthermore some skills
involve extensive practice and it is questionable if projects
will provide such reiteration .

Students may often acquire

interests during the course of study rather than coming equipped
with many interests and desires at the beginning . (Archambault,
1966, p . 118)
The teacher's role in education is not clear .

Does the

teacher direct the learning process through structuring the
learning environment in such a way that students will choose
topics which he believes will benefit society, or does he
merely act as a catalyst in stimulating student interests?

If
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the teacher is organizing the learning environment, then it is
necessary for the teacher to develop a rationale for the
learning activities and a clear direction and plan .

If the

teacher is a mere catalyist, there may be a lack of direction
occurring in the learning program .

If the choice of curriculum

is a cooperative effort, then the issue becomes even more clouded
and there appears to be no standard for-judgment .(Archambault,
1966, p . 173 .)
conjoir

Archambault (1966, p . 173) finds that the

of means and ends is not fully justified . Since ends

represent the goals of action, they must be defensible in terms
of a long term plan of development .

A philosophy based on

experience may lead to activity for its own sake, and abuses
due to lack of planning .
8 .0 Conclusions
Much of a positive nature is offered by Dewey's educational
philosophy towards the development of effective classroom learning .
Dewey's assumptions of man as innately curious and problem
solving is acceptable to most .

In a democratic society, Dewey's

concern with rational inquiry, open mindedness, critical examination of issues and the resolution of problems is desirable .
His belief in the socialization of the student and the development of the whole individual as a cooperating and productive
member of society is a commendable democratic function .

From

within the classroom, Dewey's concern for growth and self realization,

is humanistic and reduces the cruelity of imposed

subject oriented teaching .

Student interest, student initiated

and motivated leafing, student involvement in the classroom,
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the structured environment to stimulate projects, and student
paced learning are hallmarks of Dewey's philosophy presently
being instituted in some open concept classrooms .
Dewey's pragmatic philosophy is perhaps less acceptable .
It is doubtful that a philosophy which stresses truth based
on the consequences if fully acceptable to the majority of
West Australians .

Australia ;as a Christian oriented society,

accepts universal Christian values based on faith, and may be
unable to accept a totally naturalistic orientation .

There is

perhaps a need for a firmer purpose to education than growth
to ensure clear planning of the curriculum, a criteria to choose
subject content and a means of evaluation .

There is need for

further clarification of both the individual's place in society,
and the role of the teacher in classroom planning and management .
The experimental method, although a useful approach, must be
regarded as only one method among a number of effective learning
devices . A variety of methods have been found more stimulating
than reliance on one method only .
The progressive appearance of Dewey's ideas today,
some of which date back two generationsy is conclusive evidence
of their timeliness and usefulness in promoting human development
and learning within a humane framework .
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