HAMILTON SENIOR HIGH SCHOOL
Purvis St ., Hamilton Hill, Western Australia, 6163
Phone :

337 .3388

28th September, 1

m

To The Chairman;
South West Regional Committee,
Disadvantaged Schools Programme,
Regional Office,
BEACONSFIELD .
6162 .
Dear Sir,
"

We are pleased to submit our requests for assistance through

the 1980 Disadvantaged Schools Programme .
Please note that we have modified the format for Form C somewhat
in order to accommodate our several projects .
Members of the School Committee as well as individuals concerned
with the various projects would be pleased to discuss them with yourself
and members of the Regional Committee .
Yours faithfully,
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DISADVANTAGED SCHOOLS PROGRAMME .
1 .0

INTRODUCTION .
This is a relatively lengthy document and for that I apologise .
However, its compilation is the result of the efforts of many
individuals .
If such funds as are allocated to particular
schools are in any way related to the quality of programme
proposals, or competence and comnitment of the people concerned,
then we believe that this document will confirm these qualities
and allow for ease of judgment .
Our expectations are that with an enrolment of 1053 and a
percapita allowance of $28 .73 (State Advisory Review Committee
Report, 27 June 1979) the School could expect $30,252 .69 . We
submit that if there is any flexibility in the Disadvantaged
Schools Programme then the quality of the educational offering
in this school could mean that we will realise at least this
amount and possibly more .
1 .1

THE PROGRAMME IN CONTEXT .
It is taken as explicit that the effectiveness of the Disadvantaged
Schools Programme depends upon the extent to which it supports a
total school programme . This is of course distinct from ad hoc,
piecemeal, or transient projects which may not be consonant with
the total enterprise . Our submission has been so designed and
correlated that the thrust of each proposal is directed towards
the totality . To this end we see the support which the programme
offers this school as being relevant in these areas .
(a)

The Organisational Climate for Learning .

We are cognisant of the fact that this school faces special
problems of literacy and numeracy and these will be described in
detail later . However, we are also aware of the substantial amount
of evidence, for example The Bullock Report (1975 ri .523), which
supports the viewpoint that effective teaching is related not to
a teacher's adherence to a particular method, but to the quality
of relationships with children, his degree of expert knowledge
and a sensitivity in matching teaching with each child's
current learning needs . At Hamilton the first is accommodated
by the break-up of the whole school into Sub Schools where
children may identify and establish relationships with a small
number of teachers . The second occurs through an ongoing school
based inservice programme . The third is achieved by the growing
tendency within subject areas to differentiate between students
offering appropriate resources according to individual need .
To this end specific surveys have been conducted to establish
need dimensions . The efforts of all subject departments and
Sub Schools indicate that teachers are making these attempts .
Within subject departments a great deal of work has been done
this year with respect to the preparation of alternative courses
and specific learning resources .
In some instances Sub Schools
have initiated new courses for specific groups of students .
Their initiatives have been undertaken with Disadvantaged
Schools Programme support .
Mossensson (June/July 1979) in a statement pointed out that for
learning to be effective, the experiences offered by the school
should be enjoyable, relevant and guarantee success at the
individuals level .

2.
The Cadman Report (1976 p .55) suggests that it is easier to
bring about reform in Primary Schools . They state that
Secondary Schools tend not to know their students so well
personally, regarding them only in relation to a subject area .
Further, they say that in Secondary Schools there is no
assumption that each teacher should take responsibility for
the basic education of students .
We submit that at Hamilton the total enterprise is directed
towards those ideals stated by both the Bullock Committee and
Mossensson, as well as attempting redress of those problems
seen by the Cadman Committee to be inherent in Secondary
Schools e .g . it is demonstrable that we are not a subject or
faculty based school .
(b)

Pastoral Care Concepts .

Pastoral care has its base within each classroom and at the
level of each teacher .
Sub Schools support the exercise
especially where parents become involved .
The school Guidance
officer is involved in two ways, in the advisory and involvement
role, as well as the training of teachers through inservice
courses . Such courses take place both within and out of school
hours .
'
If pastoral care is defined as "that concern for the total
welfare of the student" then it may be seen that the school has
concern for both academic and personal welfare . The former
has, to some extent,already been described .
The latter may be
clarified in both general and specific terms . Sub School heads
report an increasing number of student contacts, directly or
through class teachers, of individuals who present personal or
domestic problems . Many of the former are associated with
adolescence and the establishment and maintenance of relationships .
Domestic problems may range from broken homes, problems of single
parent families to unemployment of the breadwinner . Such
problems are reflected in the growing number of parents who now
turn to the school for help before contacting another agency .
The school therefore is being forced to operate as a support
agency for both students and parents .
This has necessitated an
extension to the pastoral care inservice programme to include
The increased demand upon our
parent counselling at that level .
resources both human and material is becoming more evident .
(c)

Parent/Community Involvement .

Parent involvement is established at a high level throughout the
whole system and through Sub Schools .
The school has
institutionalised an "open door policy" whereby parents and
others may visit the school at any time without appointment .
There is an open invitation for them to visit classrooms in
order to observe teaching and learning activities .
The Sub Schools have initiated an interpreter service to
facilitate both written and verbal communication with non English
speaking parents . Each Sub .School schedules parent and
demonstration evenings each term.
During 1979 the school admitted a number of mature students
29 adults showed initial interest and
into Years 11 and 12 .
began
courses,
12 people
one of them as a full time student . At
this time 10 adults are continuing . Drop outs occurred because
Comments from mature students
of child minding problems .
indicate the worthwhileness of the venture .

3.
(d)

The Curriculum Co-ordinator .

The Curriculum Co-ordinator acts as a dynamic resource expert
responsible for the formulation of the more important and
relevant programmes that occur . He co-ordinates the activities
of the various people involved in inservice work, curriculum
development and production of resources within subject areas,
conducts surveys and compiles summaries of research findings
upon which curriculum development is based .
It is this person who provides maximum support for teachers
involved in curriculum change .
Such support is vital for the
continuance of our programme .
With teachers! time at a
premium and, together with the other demands made upon them
by the school, curriculum development and individualisation is
impossible without this type of expert support .
During 1980 Hamilton will be vitally concerned with the
maintenance of the present programmes - the results of eight
years of teacher effort - building on them and accommodating
new programmes essential to the school's future development .
The school continues with its rational-planning approach and
reference is made to our 1979 Submission for an extremely
detailed description of the ongoing procedures .
Hamilton's submission is organised around the following format,
for the school is large and individual submissions are part of
the overall school programme .

27 September 1979 .

4.
FORM C - OVERALL SCHOOL REVIEW . (Please note that we have
modified the format for Form C in order to describe our
various projects in context .)
2 .1

HAMILTON'S DISADVANTAGED SCHOOLS' PROGRAMME COMMITTEE,,q
This Committee is both supported by and supports
umber of other
Committees within the school . The Curriculum and Reading Committees
have met regularly, usually during alternate weeks, in order to
make determinations and produce recommendations for action . Sub
School, subject area, finance, senior staff and organisational
planning committees operate on a similar basis .
In part they
controlled and evaluated the 1979 projects programme .
During August 1979, when it was confirmed that the school was
again included in the Disadvantaged Schools' Programme, a new
school committee was constituted in order to co-ordinate the
programme for 1980 .
Meetings take place weekly . Concern during
the first few meetings was to familiarise each member with the
Disadvantaged Schools' Programme background and to instruct
individuals about project proposals . The Committee had at its
disposal a great deal of demographic information resulting from a
total school survey conducted in February 1979 . These profiles were
subsequently processed by the Research Branch . The results of the
surveys - described in project reviews were submitted .

2 .1 .1

SCHOOL COMMITTEE MEMBERSHIP .
Mr . F .J . Usher
Mrs . W . Hackett (Acting Principal
Mistress - Co-ordinator Disadvantaged
Committee)
Mr . L . Dennis (Deputy Principal)
Miss S . Grinceri (Sub School Head)
Mr . W . Mann (Sub School Head)
Mr . J . Tucker "
Mr . N . Hyde (Acting Curriculum Coordinator 1979)
Mr . D . Pugh (Curriculum Co-ordinator)
11

2 .1 .2

"

Mrs . K .Ritchie (Parent)
Mrs . L . Hockley
Miss S . Getliher (Teacher)
Mr . K . Quesnel
Mr . J . Quintyn
Mr . P . Reid
Mr . G . Davidson
Mrs . T . Travers
Mrs . M . Cronin
11

PROGRAMME BACKGROUND .
A detailed lengthy description of the organisation and goals for
Hamilton appears in the 1979 Submission and it is not intended to
include them in this document . However, certain of that material
is relevant with respect to the 1979 programme .

2 .1 .3

THE NEEDS OF STUDENTS AND THEIR IDENTIFICATION .
The overall concern of the school is to provide students with
those skills, develop those attitudes and that knowledge which
are essential for an individual to function effectively in
Australian society .
In keeping with the premise that society
is constantly changing, the school has endeavoured to monitor
such changes with respect to student needs . There is also
cognisance of the fact that .a proportion of students leave
school unable to find employment and the school offers
opportunities to encourage entry to year 11 alternative courses .

5.
However, durinc the preparation of the 1979 programme,
certain data v.-- gathered concerning the school population .
This may be ca,c,gorised into three groups :(a)
(b)
(c)

Demographic Data
Literacy - numeracy surveys
Special problem surveys .

Each of these data is updated yearly and allows for an
ungoing assessment of the needs of students and for the rational
The 1977/78 Needs
planning of strategies to accommodate them .
as seen
indicated
a
priority
of
expectations
Assessment Survey
.
teachers
and
others
in
the
community
by parents, students and
Sub
Schools
and
subject
This data has been utilised by
departments in their programme approaches .
2 .1 .4

DEMOGRAPHIC DATA .
The 1979 survey indicated a number of problem areas .
(i)
(ii)
(iii)
(iv)
(v)
(vi)

2 .1 .5

10% of students were born outside of Australia in
non English speaking countries .
About 7% of fathers were unemployed .
40% of mothers were working .
10% of families had only 1 parent .
Where the parents were born in non English
speaking countries, i .e . 19%, English was
not spoken at home .
Low parental interest in the child's progress

SPECIAL PROBLEM SURVEYS .

(See Appendix 1 for detailed description)

Great emphasis was placed upon determining the extent to which
Information
problems other than academic ones affected students .
utilised was supplied by Sub Schools and related to their
involvement in pastoral care . The data revealed that domestic
problems were most frequently presented by students . Family
breakdown, single parents, friction between parents - usually
over money or alcohol, death or illness in the family and lack
of attention due to both parents working were cited by Sub School
Heads as being of most concern . Each of these causes considerable emotional strain for students . Personal problems related
to adolescence, or failure to relate to others and form
friendships accounted for the majority of other problems for
which students seek help .
2 .1 .6

LITERACY NUMERACY SURVE
All incoming year
students were surveyed by means of the
est which, together with information provided
ACER paragrap
by contributing primary schools,allowed for both population
and individual profiles of literacy . The mathematics
department again tested all year 8 students by means of a
comprehensive school designed numeracy test which diagnosed
problems of basic numerical concepts . This data was
supplemented by information from the Series 1 Comparability
Tests taken at the beginning of the year . The school
instituted testing revealed special problems in both literal
and inferential comprehension and the understanding of basic
numerical concepts .
(See Appendix 2) The Comparability Tests
supported these findings and the results are as follows :Mathematics
English/Social
Studies .

Advanced Level
14%
16%

Intermediate Level
50%
500

Basic Level
36%
35%

6.
These data indicate an academic population skewed towards
the lower end of the achievement scale .
PROJECT AND OBJECTIVE PRIORITIES FOR 1979 .
CURRICULUM CO-ORDINATOR AND CLERICAL ASSISTANT CODE 3/77 .
The first priority in terms of disadvantaged funding was the
grant for the Curriculum Co-ordinator and his clerical
assistant . The objectives set were as follows :To provide expert assistance and support for the
Principal and teachers in curriculum development,
with respect to the production of individualised
and relevant resource materials .
To provide research and survey data with respect to
the needs of students which enables teachers to make
rational curriculum decisions .
(iii)

To organise planning strategies aimed at implementation
of curriculum decision .
To advise on implementation .
To evaluate such curriculum development as takes
place .

(vi)

To provide a source of information for teachers
about current educational trends .
To compile records of all stages of curriculum
development .
To assist with community involvement in the school .
To disseminate information concerning the school's
enterprise .

PROGRAMME BACKGROUND .
CURRICULUM CO-ORDINATOR .
2 .2 .2

ORGANISATIONAL FEATURES AND OPERATION (etc .)
The functions of the Curriculum Co-ordinator may be
categorised into a number of areas .
(a)

Working with teachers .

(b)

Working with administration

(c)

Li~son with other agencies .

(d)

Disadvantaged schools programme .

(e)

Diffusion of information with regard to innovation .

(f)

Stimulation of parental involvement .

2 .2 .2(a) WORKING WITH TEACHERS .
The curriculum office is encouraging the use of the
Social Interaction model of curriculum development . The role
of the curriculum office is to provide support for teacher
initiated projects .
This support may be summarised under
the following headings :1.

The collection of base line data for curriculum plans .
A total survey of the school population and their parents .
Data were processed and extrapolations made .

7.
This provided exact information as to the characteristics
of student - parental characteristics and behavior .
(See
Appendix 3) .
2.

3.

The production and use o f a format for curriculum design
and programming :
1.

Formulation and selection of objectives .

2.

Selection of appropriate teaching strategies .

3.

Matching both strategies and available
resources to the abilities of students .

4.

The compilation and production of resources into
appropriate packages .

5.

Evaluation based upon mastery of objective
outcomes .

6.

Diffusion of innovations .

Basic Skills Survey .
The Curriculum Co-ordinator, together with members of the
Literacy Committee produced a test instrument designed to
assess the level of basic literacy and 'survival' skills of
students . Teachers in each school trialed the test,
modifications were made and the instrument is in the process
of being printed in quantity for continued use .
Data from
the test results provides information with respect to the
total population, as well as individual profiles for students
which become the basis for remediation .
(See Appendix 2) .

4.

Option Survey .
The Curriculum Co-ordinator, with the co-operation of Sub
School Heads, produced and administered an option preference
survey .
(See Appendix 4) .
Data from this described the
level of satisfaction of students with their present choices,
how they made such choices, the degree of involvement of
parents, guidance office and teachers in the selection process .
Data gathered is being used in the timetabling of options for
1980 . Greater emphasis at Sub School level is now placed
upon parental involvement in student choice of options .

5.

Part-time Work Survey Years 11 - 12 .
As a result of observations by Upper School teachers,
certain CSE/TAE student problems were highlighted . Failure
to meet work deadlines, lethargy and increased absence on
certain days of the week were observed . Tentative
investigations through tutorials indicated that the problem
may have been associated with out-of-school activities such
as part-time work .
The Curriculum Co-ordinator produced
and administered a survey to assess the extent of part-time
work and other out-of-school activities . Results gave the
Upper School staff reason for concern . As a result, follow
up activities and counselling occurred through tutorial
groups . The Curriculum Co-ordinator and Guidance Officer
have arranged for counselling of students to take place at an
induction camp for potential Year 11 students in November
1979 . Similar counselling will take place during parent
meetings as they occur .
Survey findings are described in
Appendix 5 .

6.

Sub School Survey - re : Pri mary School c :i gins .
As a result of requests from Sub Schools, the total years
8, 9 and 10 population was surveyed with respect to the
distribution of students according to primary school origin .
Teachers felt that they needed to know about primary schools
regarded as disadvantaged and the distribution of their
students throughout Hamilton's Sub Schools .
Such data also
added impetus for the design of strategies for parent
involvement .
For example one Sub School now holds its
present meetings at a local Sports Club (See Appendix 6) .

7.

Mature Age Student Survey .
As noted earlier,
students . Verbal
during the year .
to th6 Sub School

8.

the ;chool has enrolled mature age
interviews were held on two occasions
Their statements and views were fed back
concerned .

Employer Sur vey .
During August 1979 the Curriculum Co-ordinator initiated
contact with employers with the aim of establishing current
need and problems . As a result a meeting was held at Hamilton,
teachers have visited industry and large scale survey has
been undertaken through the Manual Arts Department, (Mr .
Richard Allen), with respect to updating courses in line with
current developments in industry and commerce . Two important
outcomes have been the suggestions made for the improvement
of an already enthusiastically received student profile
reporting system and the increase in employer interest in
both the school and its curriculum development venture . The
survey will be completed by November 1979 .

9.

Guidance Office Survey .

~,

As a result of Sub School Heads, Grade 7 primary student
and parent communication with regard to preference of Sub
Schools for 1980, it became apparent that certain Sub Schools
were preferred for various reasons ; e .g . the availability of
Italian, music, drama . The Guidance Officer and the
Curriculum Officer are in the process of conducting an in
depth survey of parents with regard to their preferences .
10 .

The U .S .S .R . Scheme Survey .
The Curriculum Co-ordinator, together with members of the
Literacy Committee, conducted a survey of year 8 students
with respect to the reading scheme . This has already been
described .
(See Section 2 .2 .3) .
CURRICULUM PLANNING .
Objectives .
The school has adopted a curriculum model of 'management
by objectives' .
Behavioral objectives are seen as
advantageous for these reasons ;
they permit parents,
students and teachers to assess relevance of content
and students are aware of learning expectations,
outcomes and evaluation .
Due to teacher inexperience
in formulating objectives, the Science Department, with
the help of a Subject Superintendent, is in the process
of developing a systematic framework for stating
objectives which contains cognitive, affective and
psychomotor elements and ensures sequencing and matching
of learning experiences to the needs of students .

The Curriculum Co-ordinator i s un1 " s '. ,i": i nq
the statement of objectives as-well as the production
of documents which teachers will use . Similar
ventures appear to be getting under way in other
subject areas ;
Home Economics, Manual Arts, Social
Studies .
Such development is seen as essential for
the individualisation of learninq .
2.

Selection of Appropriate Strategies .
An evaluation of the school (Williams 1978) indicated
that teaching strategies were still traditional . Research
indicates that disadvantaged children respond more
favourablv to 'real life' experiences_ To this end the
Curriculum Co-ordinator has initiated a system of mini
inservice courses to be undertaken with specific
teachers at Murdoch University . These were arranged for
the latter part of term 3 when transfer and promotion
of staff for 1980 will be clear .
These courses will also
be available in 1980 for new teachers .

3.

Matching Strategies and Resources to Students .
The Annehurst Classification Scheme began in August 1979
and is currently being supervised by Dr . C . Marsh of
Murdoch University . A preliminary report indicates great
discrepancy between the type of materials used and student
characteristics and interest . This is supported by the
U .S .S .R . Survey . Th e final report will be available at
the end of term 3 .
However, following the initial involvement of Murdoch,
it is now clear that inservice courses are required to
induct teachers into the process .
These are currently
being organised and will be undertaken by Murdoch .

4.

Production of Resource Materials .
The curriculum office has produced and printed teaching
resources developed by teachers in useable booklet form .
This has occurred consistently throughout the year for
Home Economics, Manual Arts, Social Studies and SciQnce .
(For example see Appendix 7) .

5.

The Establishment of Resource Files .
The curriculum office has been responsible for the
establishment of resource files for science teachers .
Materials relevant to topics and items have been
purchased in small quantities and been made available to
teachers for use with all levels of students .
Teachers are
now responsible for their further development .

6.

Evaluation .

n

The school is currently attempting to develop criterit
as opposed to normative types of student evaluation
Reporting procedures will reflect this trend . A profile
type of reporting, indicating mastery is already in use
in Year 11 and will be developed for Year 10 and possibly
other years during 1980 .
A school based certification scheme is currently being
encouraged by both the BSE and the Education Department .
A sub committee, involving the Curriculum Cc-ordinator
is presently producing a framework for consideration .

2 .2 .2 (b)

WORKING WITH THE ADM INISTRATION .
All of the curriculum office enterprises are co-ordinated
with the overall planninc and organisat on of the school
from the main administration through SL . . Schools to
Subject Departments .
This is an ungoing and democratically
based process .
Development of the following has taken
place :-

1.

1.

A Teachers' Handbook .

2.

Administrative Committees .

3.

Inservice Courses .
The Teachers' Handbook .
This is a comprehensive document designed to provide
information for both present and new teachers with
respect to policy, structures and procedures operating in the school .

2.

Administrative Committees .
These were sub committees of the Curriculum Committee .
Activities were co-ordinated by the Curriculum Coordinator and in one case resulted in the formulation
of roles and responsibilities of Sub School Heads and
This was seen as a requirement
Subject Senior Staff .
for the furthering of curriculum change in the school .
The Sub Committees were :-

3.

1.

Committee on Roles and Responsibilities .

2.

Disadvantaged Schools' Programme Committee concerned with the 1980 submission .

3.

Literacy Committee - concerned with both
organisation and supervision of the U .S .S .R .
reading scheme .

4.

Alternative Year 10 Course Committee concerned with the development of relevant
courses for year 10 students according to
These were formed as
need and interest .
sub committees of the overall Curriculum
Committee .

Inservice Courses .
The Curriculum Co-ordinator was instrumental in
organising and administering the following inservice
courses .
1.

Induction of new teachers to the school .

2.

Year 8 reading scheme .

3.

Teacher development courses held each term
including teacher sensitivity and pastoral care,
school philosophy and goals and the use of
SEMP resource material .

4.

Co-ordinated pastoral care . Teacher sensitivity
courses will be held in out of school hours .

.
11 .
2 .2 .2(C)

LIdSON WITH OTHER AGENCIES .
During the year, involvement with other agencies was
initiated by the Curriculum Co-ordinator ;

2 .2 .2(d)

1.

with contributing primary schools ;

2.

with Murdoch University Education Department ;

3.

Research Branch ;

4.

other schools involved in curriculum development,
resulting in an exchange of resources scheme ;

5.

employer contacts have been established for
specific purposes .

DISADVANTAGED SCHOOLS' PROGRAMME .
Continuous contact with programme officials has been
maintained throughout the year and efforts have been made
to implement the programmes philosophy .
The Curriculum Coordinator and a teacher, Mr . K . Quesnel, attended the two
one week D .S .P . Seminars held in Perth this year .

2 .2 .2(e)

INFORMATION DIFFUSION .
This has been effected in the following ways :-

2 .2 .2(f)

1.

The production of a curriculum newsletter with
a wide circulation list . This has provided a means
of communicating information relevant to curriculum
development in the school .

2.

By visits to and exchange of staff with other
schools has enabled the school to become aware of
the work of others as well as to diffuse our own
ideas .

STIMULATION OF PARENTAL INVOLVEMENT .
This is already well established at the Sub School level .
The Curriculum Co-ordinator attends parent meetings and is
presently in the process of getting Sub Schools to form their
own Curriculum Committees . Support is also given to the
production of Sub School newsletters to parents .

3 .0

EVALUATION OF PROJECT OUTCOMES AND RECOMMENDATIONS FOR 1980 .
To a large extent the evaluation described in the 1979
submission has been achieved .
3 .1

In Terms of Students .
Following one and a half years of operation, outcomes are
beginning to be noticed in
s.
(See U .S .S .R .,
literacy and new curriculum schemes) . We have not yet had an
opportunity to objectively evaluate these ventures . However,
negotiations are taking place with the Research Branch for a
planned evaluation of the school to take place during 1980 .
Subjective evaluation has already been described with respect
to particular projects and supports the predictions made in
the 1979 submission .

3 .2

Community Attitudes .
Parental involvement is continuing at a Sub School level . A
new feature during 1980 has been the involvement of other
Relationships
agencies, e .g . employers and Murdoch University .
with external agencies developed during 1977-1978 have been
maintained and in some cases improved .

3 .3

Teachers Reaction .

3 .4

Unanticipated Benefits .

The Staff acceptance of a Curriculum Co-ordinator is complete .
They continue to make heavy demands upon the office for
Many teachers are involved in
materials and advice .
Reasons
Curriculum Committees as described under section 2 .2 .
for increasing staff support may be related to their success
with the newly developed resource materials .

There is now evidence that teachers are becoming more concerned
with not just a quality of content but presentation . There is
also an indication of a growing interest among a few teachers
who now wish to conduct their own data gathering and processing
activities . A most pleasing benefit was the staff initiated
In all some 60 teachers and
project to purchase a Xerox copier .
ancillary staff were involved with raising the requisite amount .
3 .5

Negative Outcomes .
Unfortunately there are a few teachers who are resistant to
change and therefore contribute little to the school's enterprise .
This is seenas a fau t of staffing and promotion structures,
whereby in former to chers have no choice of school, the latter
In such cases there is a
because of career a ancement .
resistance also to he basic philosophy of the school, which
makes complete inv 'lvement of teachers in effecting change
extremely difficul

2 .2 .3

THE UNINTERRUPTED'SUSTAINED SILENT READING COURSE, YEAR 8 .
The objectives of the programme are listed according to the
following code :1 .0
2 .0
3 .0
4 .0

student achievement
student attitude
community attitude
staff

Students will increase their language development and
Provision will be made for~an opportunity
basic literacy skills .
for the students with low reading abilities to read at their
level and to pay special attention to reading . These students
are those classified as being below the cut-off point in the
ACER Paragraph Reading Test .
Provision is made as follows :1 .1 .1 Remedial and high interest low readability materials
will be made available in the English, Science and Social Studies
Some
core subjects for each Year 8 class of weaker students .
option areas as Home Economics will also use the materials .
1 .1 .2 Cabinets to ensure the security of these materials,
accountability of the teachers for the materials and ease of
accesss to the materials by classroom teachers are essential .

1 .1 .3 To increase the ability of students to read for
meaning and to develop increased competencies in other basic
skills .
These include such skills as skimming, notetaking,
library and reference skills .
1 .1 .4 To improve the mechanics of reading for weaker students
in terms of (1) reading comprehension, (2) vocabulary,
(3) syllabication, (4) sound discrimination, (5) blending
and (6) rate of reading .
1 .1 .5 To provide extension skills in comprehension at literal,
implied, critical and appreciative levels for intermediate and
advanced students .
1 .1 .6 To stimulate language development in such areas as
spelling, vocabulary development, interest in words, etc .
1 .1 .7 Td increase the student's capacity to write, to speak
and to listen by giving greater emphasis to basic literacy
skills in the overall school curriculum .
2 .1 In the Language Development programme emphasis is placed
upon the following attitudes :2 .1 .1 To provide time and the right climate wherein reading with a
purpose and for enjoyment becomes a regular classroom practice
for all students .
2 .1 .2 To encourage the student's interest in and desire to read
for leisure .
3 .1 To improve the community and employment attitudes towards
education in general and towards Hamilton Senior High School in
particular in terms of a systematic policy to remediate all
weaker students to a predetermined standard of literacy needed
to cope with the demands of employment and survival in the
external world .
4 .1 To increase the awareness of all the staff and to provide
them with the necessary resources to cater to the special needs
of weaker readers .
4 .2 To improve the staff tolerance for teaching weaker students
by providing them with the resources and training necessary to
make these students enjoy learning and become successful .
2 .2 .4

PROVISION OF RESOURCES .
The objectives were to print and distribute a range of teacher
developed course materials crucial for the teaching of
heterogeneously group classes and the individualisation of
learning .

2 .2 .5

ANNEHURST CURRICULUM CLASSIFICATION SCHEME .
The objectives were :1.

To employ an expert for a short period of time to
assess both the characteristics of students and the
course material which they used in Social Studies .

2.

To describe discrepancies .

3.

To match students and resources as an aid to
individualised learning .

4 .

To facilitate retrieval of resources .

5.

To have the survey organised and administered by
Murdoch University .

14 .
2 .2 .6

YOUTH INVOLVEMENT PLAN . 5/77 CODE 15/77, 16/77 .
The objectives were :-

2 .2 .7

1.

Student Achievement -general aim (a) To introduce
worthwhile outdoor leisure
occupations such as camping, hiking,
canoeing, sailing ;
(b) Through use
of school facilities to encourage
students to utilise activities
available after school - both
structured and unstructured activities .

2.

Student Attitudes - To develop the theme of making school
'
a better place to live in and thus
achieve positive attitudes in students
towards the school and the learning
situation .

3.

Community

To be involved mainly through parents,
but to also use community facilities
to develop the above .

4.

Staff Reaction

To actively involve staff in these
activities to develop an informed
situation where staff and students
can relate in a relaxed atmosphere .

LIBRARY PROJECT Code 14/77 .
The objectives were :-

2 .2 .8

1.

To promote students' recreational reading through the
provision of materials relevant to their interests .

2.

Through this to encourage the attitudes that reading is
an enjoyable activity and libraries are attractive places
to visit . Hopefully, students encouraged to continue
reading for pleasure and using libraries after they leave
school .

3.

To involve staff and students in the selection
procedures in the library .

PRINTING 17/77
The objectives were :(1)

To aid weak readers and to promote a positive
attitude towards learning and towards school by
enhancing student self-esteem with the photocopying
of relevant curriculum materials oriented at the
reading level and interests of the students .

(2)

Through the printing of reinforcement materials such
as school report cards, school merit certificates,
attendance awards, etc . stimulus is provided for
increased student achievement and better classroom
attitudes and behaviour .
This objective rests upon
well known behaviouralist theory that positive
reinforcement is the best means for improving student
academic performance .

(3)

To improve school-community relationships through the
printing of materials to advertise the school to the
community and to involve the community more actively
in the running of the school and in the education of
the children .

To improve staff co-ordination through a policy
handbook and involvement in and commitment to
curriculum development within the school .
(See
Appendix 9) .
To provide funds for the printing of materials of
both a curriculum development and curriculum
testing nature . Specifically to provide funds for
the printing an introductory Year 8 Mathematics
Course .
PROGRAMME OPERATION AND EVALUATION .
3 .1

CURRICULUM CO-ORDINATOR - Please refer to Section 2 .2 .2 .

3 .2

LITERACY PROJECT .

3 .2 .1

INTRODUCTION :
As a result of staff discussion and the implementation of
findings from the 1978 needs assessment survey a high
priority was placed upon the upgrading of reading ability
in two areas, (i) with incoming year 8 students through the
U .S .S .R . reading scheme ;
and (ii) by providing high interest
library resources . Evaluation of each was arranged for early
September, which deadline was met .

3 .2 .2

EVALUATION TECHNIQUES .
Following consultation with the Department's Curriculum
Branch it was decided to evaluate the U .S .S .R . Scheme by
questionnaires to parents, students and teachers (See Appendix
A) .
They saw little relevance in testing with standardised
tests in under a year .
Furthermore the objectives of the
U .S .S .R . Schem e are associated with enjoyment, interest and
improved attitude towards reading, attributes for which
standardised reading tests do not cater .
However, an
assessment of improvement in reading skill is necessary and
consequently incoming year 8 and 9 students (those presently
involved with U .S .S .R .) will be tested with either ACER,
Gapadol or Stanford Diagnostic reading tests early in 1980 .
Comparisons may then be made objectively .

3 .2 .3

FINDINGS OF THE PARENT, STUDEN T, TEACHER SURVEYS .
1.

Samples :
40 parents selected randomly from year 8 population .
60 students selected randomly from year 8 population
12 teachers, i .e . all those involved with the year 8
U .S .S .R . Scheme .

2.

Response :
29/40 parents responded .
All students responded .
All teachers responded .

3.

Results :

(a) Parents :-

48 .2% of parents reported that their child now
read more books .
48 .2% of parents noticed no change .
34 .4% of parents indicated an improved level
of enjoyment of reading this year .
62% of parents indicated no change in level
of enjoyment of reading this year .
86 .2% of parents rated enjoyment of reading as
very important in the development of reading skill .
(b)

Students :
88 .5% of students found silent reading enjoyable .
97 .1% of students feel that U .S .S .R . is valuable .
97% of students believed that their reading
ability had improved .
82 .80 of students believed that U .S .S .R . had
helped them to enjoy reading more .
51 .70 of students reported that they now -used
more books from the library .
52% of students claimed to read more at home .
40% of students found the choice of books provided
as interesting .
100% of students indicated. a desire for U .S .S .R .
to continue into year 9 .

(c)

Teachers :
91 .6% of teachers thought that continuation of
U .S .S .R . in 1980 was desirable .
91 .6% of teachers found the scheme pleasant .
83 .3% of teachers believed that it had positive
results .
91 .6% of teachers believed that student attitude
towards reading improved because of U .S .S .R .
58 .3% of teachers believed that students written
expression had similarly improved .
30% of teachers wished to see U .S .S .R . continue d
into Year 9 .
(This attitude has now dramatically
changed - see note below .)

3 .2 .4

OUTCOMES OF THE SURVEY .
The survey indicates that the objectives specified were
achieved. This is supported by the evaluation statement of
the Library project (see below), as well as statements made by
students during class council and tutorial periods .
(See also
Literacy project submission for 1980) .

3 .2 .5

UNANTICIPATED BENEFITS .
The provision of such specific reading materials by subject
department is now seen as essential .
Teachers, especially
in Science and Social Studies are becoming increasingly aware
of student demand for books about specific topics . This is now
apparent in the movement away from specified texts to the
provision of sets of varied resource material .
In order to meet
the demand teachers are now .producing booklets - e .g . of journal
or magazine type articles specific to a particular topic .
The inclusion of such resources in especially Science and Social
Studies courses has revealed a need for a more comprehensive type
of lesson programming . Both departments have now organised such
schemes, which are welcomed with enthusiasm by Subject
Superintendents .

A final benefit has been the increasing demand for
membership of the Cockburn Public Library by students .
The demand is such that enrolment now takes place in the
school .
It is envisaged that this enrolment for the 1980
students will take place much earlier than this year .
3 .2 .6

NEGATIVE OUTCOMES .
It was found during the new school year that 4/6 teachers
vitally concerned with the Literacy Committee were
New members had to be co-opted
transferred to other schools .
and inducted . Although school inservice activities occurred
during the two pupil free days at the beginning of term, the
need was apparent for more frequent refresher courses and
diagnosis of problem sessions .
Some resistance to the scheme was apparent throughout the
year, particularly from new teachers, as part of the core
subject time was given to U .S .S .R . This has now been resolved
and there is complete acceptance of the new proposals for 1980
put forward by the Literacy Committee .
(See Appendix 8) .
The survey, plus student statements, reveals the need for a
more varied selection of resources .
This has been examined
this
is
made
the
1980 submission . Teachers
and provision for
in
with
assessing
readability of books .
also reported difficulty
Fry
assessing
has
begun in a small
The
Method of
readability
Manjimum
Study
recommended by
way and we are making use of the
Superintendents as a basis for our own efforts . Teachers
however are already aware of text and resource material
difficulties .

3 .3

LIBRARY PROJECT .
Teacher Librarians became aware of student interest in U .S .S .R .
when visiting Southwell Primary School Library on a staff
exchange . Grade 7 students were then doing U .S .S .R . and
expressed a keen interest in continuing this into secondary
school .
The library was intended to play an important role in U .S .S .R.,
but in the initial months when the scheme was introduced into
the school, students seemed to prefer reading the high-interest
low-reading-ability books from the boxes, to bringing in
library books . However, by the beginning of term II a need for
It
a wider range of "more challenging" books became evident .
should be noted that this move came from the students themselves
and we found that they were exceptionally eager to discuss books
they had read and enjoyed and to ask us to help them find similar
titles .
Teacher Librarians followed this up by giving booktalks on a
wide range of library materials to all classes doing U .S .S .R .
We often give booktalks on request and therefore feel able to
compare students currently in year 8 with previous year 8 groups .
We thought that this year's Yr . 8 classes were exceptionally
willing to talk about books and reading and displayed a wider
It was
knowledge of books and authors than their predecessors .
.
and
are
obvious that they look forward to U .S .S .R periods
enjoying their reading .
The library staff therefore wish to recommend that U .S .S .R . be
carried on to Year 9 .
(See also current library submission) .

3 .4

4 .0

YOUTH INVOLVEMENT PROJECT .
1.

The camping programme has prompted students to undertake
many of their own camps where they pursue their own
interests .
This is evidenced by (a) the number of camps
organised on weekends by the students themselves and
(b) the constant use of and borrowing of equipment .

2.

The after school programmes have continued to be very
popular and "Coffee Nights" are extremely popular with the
gymnasium complex being booked every night many weeks in
advance . Being held three times a week they enable staff
and students to meet on a more relaxed and informal basis .

3.

The structured classes once again have proved very
popular with large numbers participating in all areas .
The courses conducted so far this year are ;
Lifesaving,
Gymnastics, Swimming, Metalwork, Pottery, Personal Fitness,
Fishing . All these areas had numbers varying from 14 - 20
and have been conducted on a Tuesday, Wednesday and
Thursday after school from 3 .30p .m. to 4 .30p .m .

PROGRAMME RECOMMENDATIONS FOR 1980 IN PRIORITY ORDER .
1.

Curriculum Co-ordinator
including Clerical Assistant
and Annehurst Classification
Scheme

Code 3/77

2.

(a)

Integrated Literacy
Project Yr . 8-10
(b) Printing

Code 17/77

$22,500 .00

3,530 .00
2,000 .00

(c) Yr . 10 Alternative
Courses

818 .00

3.

Youth Involvement Plan, Codes 15/77,16/77,
5/77

4,906 .00

4.

Library Project

1,500 .00

Code 14/77

$35,254 .00
5.

Music (to serve contributing Primary Schools .)
See appropriate Form D . This amount is not
intended to be included in Hamilton's total- 3,000 .00
but the submission is included here for
convenience .

DEMOGRAPHIC DATA . 1979 . ORIGIN STUDENT PROFILE 1979 .

(COMPUTER PROCESSED) .

PERCENTAGE OF STUDENTS BY SUBURB .
SUBURB

GRINCERI SCHOOL

DELTA SCHOOL

WHOLE SCHOOL

1 .6 %

2 .2%

2 .2%

0%

3 .7%

2 .5%

2 .2%

EAST HAMILTON HILL

14 .3%

9 .0%

18 .0%

13 .5%

HAMILTON HILL

30 .7%

28 .1%

24 .8%

27 .3%

JANDAKOT

2 .4%

1 .6%

4 .6%

2 .8%

MUNSTER

4 .2%

4 .8%

6 .0%

4 .9%

SOUTHWELL

0 .7%

4 .5%

1 .6%

2 .3%

SOUTH COOGEE

0 .3%

3 .2%

4 .1%

2 .6%

34 .5%

34 .5%

24 .5%

30 .6%

WATTLEUP

5 .2%

6 .1%

6 .8%

6 .0%

OTHERS

4 .5%

2 .9%

4 .9%

4 .0%

COOGEE
COOLBELLUP

SPEARWOOD

*

3 .1%

OMEGA SCHOOL

CC 7/79

1 .6% of students failed to provide this information .

APPENDIX
BIRTHPLACE OF STUDENTS .

DEMOGRAPHIC DATA

GRINCERI SCHOOL
ASIA

1.

OMEGA SCHOOL

DELTA SCHOOL

WHOLE SCHOOL

0 .3%

1 .0%

0.5%

0.6%

AUSTRALIA

77 .8%

69 .1%

74 .5%

73 .4%

U .K .

12 .2%

15 .8%

13 .8%

14 .1%

GERMANY

0 .3%

0 .3%

0 .8%

0 .4%

INDIA

0 .3%

0 .3%

0 .5%

0 .38%

0 .3%

3 .4%

2 .2%

2 .1%

NETHERLANDS

1 .7%

0 .3%

0 .5%

0 .76%

NEW ZEALAND

0 .3%

1 .0%

0 .3%

0 .5%

PORTUGAL

1 .4%

0 .5%

0 .5%

0 .76%

YUGOSLAVIA

3 .1%

3 .9%

3 .5%

3 .5%

OTHER

1 .0%

2 .6%

1 .1%

1 .63%

No information

1 .0%

1 .8%

1 .6%

1 .8%

ITALY

r

FATHERS' WORKING .
GRINCERI SCHOOL

OMEGA SCHOOL

DELTA SCHOOL

WHOLE SCHOOL

89 .2%

87 .8%

86 .9%

88 .5%

NO

4 .9%

7 .0%

7 .3%

6.5%

PART TIME

0.3%

1 .6%

1 .6%

1 .24%

NO INFORMATION
GIVEN .

5 .6%

YES

I

3 .6%

I

I

2 .2%

3 .s%

MOTHERS' WORKING.
GRINCERI SCHOOL

DELTA SCHOOL

OMEGA SCHOOL

WHOLE SCHOOL

YES

31 .6%

33 .0%

34 .1%

33 .0%

NO

50 .0%

51 .7%

50 .4%

50 .7%

PART TIME

15 .6%

11 .9%

12 .2%

13 .0%

NO INFORMATION
GIVEN

2 .8%

I

3 .4%

I

3 .3%

I

3 .3%

ONE PARENT FAMILY .
GRINCERI SCHOOL

OMEGA SCHOOL

DELTA SCHOOL

WHOLE SCHOOL

YES

11 .8%

9 .9%

10 .8%

10 .7%

NO

85 .4%

84 .7%

80.8%

83 .4%

NO INFORMATION
GIVEN

2 .8%

I ,

5 .5%

I

8 .4%

I

5 .9%

MOTHERS' BIRTHPLACE .
GRINCERI SCHOOL

OMEGA SCHOOL

DELTA SCHOOL

0 .3%

1 .0%

0 .5%

AUSTRALIA

56 .9%

38 .4%

47 .4%

46 .7%

U .K .

17 .0%

22 .1%

18 .2%

19 .2%

GERMANY

1 .4%

0 .3%

1 .9%

1 .15%

GREECE

0 .0%

0 .8%

0 .5%

0 .47%

0 .3%

0 .8%

1 .4%

0 .86%

ITALY

7 .6%

17 .1%

12 .5%

NETHERLANDS

1 .7%

1 .0%

1 .9%

1 .53%

NEW ZEALAND

0 .0%

0 .3%

0 .0%

0 .09%

POLAND

0 .0%

0 .3%

0 .3%

0 .19%

PORTUGAL

1 .7%

1 .6%

0 .8%

1 .34%

SOUTH AFRICA

0 .3%

0 .0%

0 .3%

0 .19%

YUGOSLAVIA

8 .7%

11 .7%

9 .8%

OTHER

2 .1%

3 .1%

2 .4%

2 .59%

NO INFORMATION

1 .7%

1 .6%

2 .2%

2 .4%

ASIA

INDIA

a

WHOLE SCHOOL
0 .47%

12 .87

10 .1%

FATHERS'

BIRTHPLACE .
GRINCERI SCHOOL

ASIA

OMEGA SCHOOL

DELTA SCHOOL

WHOLE SCHOOL

0 .3%

0 .5%

0 .0%

AUSTRALIA

54 .2%

32 .5%

45 .5%

43 .0%

U .K .

16 .3%

22 .6%

18 .4%

19 .3%

1 .7%

0 .5%

1 .9%

1 .34%

0 .0%

0 .5%

0.0%

0 .19%

0 .3%

1 .3%

1 .1%

0 .95%

9 .4%

17 .7%

12 .5%

NETHERLANDS

1 .7%

1 .3%

1 .6%

1 .53%

NEW ZEALAND

0 .0%

0 .3%

0 .0%

'0 .09%

POLAND

0 .3%

0 .3%

0 .5%

0 .38%

PORTUGAL

1 .7%

1 .6%

0 .8%

1 .34%

SOUTH AFRICA

0 .0%

0 .3%

0 .0%

0 .09%

10 .1%

14 .3%

11 .4%

12 .0%

OTHER

2 .1%

3 .4%

3 .0%

2 .8%

NO INFORMATION

1 .7%

3 .1%

3 .3%

3 .25%

GERMANY
GREECE

r

INDIA
ITALY

;

YUGOSLAVIA

0 .28%

13 .5%

LANGUAGE SPOKEN AT HOME .
GRINCERI SCHOOL
AS IAN

OMEGA SCHOOL

DELTA SCHOOL

WHOLE SCHOOL

0 .3%

0 .3%

0 .0%

ENGLISH

85 .1%

75 .1%

86 .2%

GERMAN

0 .0%

0 .3%

0 .5%

0 .28%

INDIAN

0 .0%

0 .3%

0 .0%

0 .02%

4 .2%

10 .1%

4 .3%

6 .42%

DUTCH

0 .3%

0 .0%

0 .3%

0 .19%

POLISH

0 .0%

0 .3%

0 .3%

0 .19%

PORTUGUESE

0 .7%

0 .8%

0 .5%

0 .17%

YUGOSLAVIAN

6 .6%

9 .9%

5 .1%

7 .29%

OTHER

0 .3%

2 .1%

0 .0%

0 .86%

NO INFORMATION

2 .4%

1 .0%

2 .7%

2 .7%

ITALIAN

0 .19%
81 .7%

YEARS OF RESIDENCE IN AUSTRALIA .
GRINCERI SCHOOL

OMEGA SCHOOL

DELTA SCHOOL

WHOLE SCHOOL

77 .8%

74 .8%

68 .8%

1

0 .3%

1 .4%

1 .0%

0 .95%

2

0 .3%

0 .0%

0 .3%

0 .09%

3

1 .0%

0 .3%

0 .3%

0 .47%

4

0 .3%

0 .5%

1 .0%

0 .67%

5

0 .3%

0 .3%

1 .0%

0 .57%

6

0 .0%

0 .3%

1 .6%

0 .67%

7

4 .2%

2 .2%

1 .3%

2 .3%

8

3 .8%

3 .5%

3 .6%

3 .16%

9

2 .8%

3 .5%

4 .7%

3 .7%

10

1 .4%

3 .5%

4 .4%

3 .16%

11

2 .1%

2 .2%

4 .7%

3 .07%

12

2 .8%

2 .4%

2 .6%

2 .59%

13

1 .7%

1 .6%

1 .8%

1 .72%

14

0.3%

1 .1%

0 .0%

0 .47%

15

0 .3%

1 .1%

0 .5%

0 .67%

No INFORMATION

0 .3%

1 .6%

2 .3%

2 .5%

BORN IN AUSTRALIA

73 .4%

CROSS TABULATIONS .
1.

2.

3.

4.

Relationship between father and mother- working .
GRINCERI

No significant
parents work .

relationship i .e . few families where both

OMEGA

A significant relationship .
both parents work .

DELTA

A significant relationship exists, greater in extent than
Omega school .

A large number of families where

Father working v Parents interes t in homework .
GRINCERI

No significant relationship .-

OMEGA

No significant relationship .

DELTA

No significant relationship .

Mother working

v

GRINCERI

No significiant relatinnship .

OMEGA

No significant relationshiop .

DELTA

No significant relationship .

Parents interest in homework .

Birthplace of student v language spoken at home .
GRINCERI

Very significant - where the student was born in Asia,
Germany, Greece, India, Italy, Netherlands, Portugal,
Yugoslavia and other non English countries - the respective
language is spoken at home .

OMEGA

As above .

DELTA

As above .

5.

6.

7.

8.

Birthp lace of mother v students' attitude to school .
GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

Fathers birthp lace

v

students' attitude to school .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

Birthpla ce of mother

v

student expectations of remaining at school after Yr 10

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

Fathers birthplace

v

student expecta tio ns of staying at school after Yr .

GRINCERI

A significant relationship . Children of Indian, Dutch, Polish
and Yugoslavian fathers were positive in this respect to a far
greater degree than students of other nationalities .

OMEGA

No significant relationship.

DELTA

Significant .

As for Grinceri school .

9.

Birthplace of mother

v

Parents social involvement with children .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

10 . Birthplace of father

v

Parents social involvement with children .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

11 . Birthplace of student

v

int erest in reading newspapers .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

12. Birthplace of student

v

enjoyment_ of reading .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

13 . Birthplace of mother

v

frequency of student reading a newspaper .

GRINCERI

No significant relationship .

OMEAG

No significant relationship .

DELTA

No significant relationship .

14 . Birthplace of mother

v

student enjoyment of reading .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

15 . B irthplace of father

v

frequency of student reading a newspaper .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

16 . Birthplace of mother

v

mothers interest in childs progress .

GRINCERI

Significant . Asian, Indian mothers apparently never take .
an interest in their children's progress . Dutch parents
would take less interest than Australian, British, Italian
and Yugoslav parents . German mothers appear to be the most
diligent .

OMEGA

No significant relationship .

DELTA

No significant relationship .

17 . Birthplace of mother

v

Fathers interest in childs progress .

GRINCERI

No significant relationship .

OMEGA

Only slight significant relationship .

DELTA

No significant relationship .

18 . Birthplace of father

v

students enjoyment of reading .

GRINCERI

No significant relationship .

OMEGA

No significant relationship .

DELTA

No significant relationship .

19 . Birthplace of father

v

mothers interest in students progress .

G RINCERI

Slightly significant for Yugoslav, Polish and German students .

OMEGA

No significant relationship .

DELTA

No significant relationship .

20 . Birthplace of father

v

fathers interest in students progress .

GRINCERI

No significant relationship .

OMEGA

A significant relationship incidating that Asian, South
African and Polish fathers are more diligent than those of
other nationalities .

DELTA

No significant relationship .

APPENDIX

2.

YEAR 8 LITERACY - SURVIVAL SKILLS TEST .
During, late 1978 certain teachers together with Don Pu,-h the Curriculum Coordinator
compiled a literacy - Survival Skills test . - The test instrunent was analysed by
Research Branch and durinC April 1979 a modified form of the test was produced
by this office . The instrument produced was sinilar in format and content to that
used by A.C.E .R . in nationwide surveys of literacyJand numeracy) awn7 10 and .14
Content of the test instrument -tested 11 -areas of skill . - Results
year old students .
of trials with three year a classes,'one from each Subschoo3-are indicated below :
X'of'Students havinf problems
Sub School

1

2

3

5%

4%

0%

24%

30%

1.

Literal meanin,^ of sentences

2.

Use of Syntax .

3.

31y
comprehension .
62%
Literal

527 -

4.

Inferential connre!iensii~n .

37 .

5.

Indexin,^, and Secuencin- .

6.

Literal and Inferential cor.pre`iension
of newspaper articles .

7.

48%

-

:

15%
27%

5P°. -

4

46%

38%

44'

_

46%

Use of a street guide .

43%

11,

8.

Use of a telephone directory index.

197.

9.

Use of a telephone directory in
order to locate a number .

-

10 .

4,
Obtaininp,
information from road si,^ns.

11 .

Use of a T .V . ^uide .

57%

-

-

._

"

_ .

; . 33!!--

67%

56%

19%

10X .

01.

47

147.-

7%

4%

The test indicated certain skill deficiencies, as well as a few problems with format
If you are interested in riving this test to your classes please
and presentation .
let me Imow.
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1.

LANGUAGE IN LEARNING MATHEMATICS .
This article was presented at the Disadvantaged Schools Seminar on August 3rd
by Mrs . J . Courtney .
Mr . Hyde believes this is worthy of consideration by all teachers not only
those in mathematics .
LEARNING THE WAY TO LEARN .

When a child learns In any structured situation different outcomes are approached
simultaneously .

The child learns
(a)

(b)

facts, ideas and skills,
a way of learning.

The person responsible for planning the

learning program-ne cannot afford
carefully
for
the
content
(a)
while
ignoring the ongoing process (b) .
to plan
of
the
the
pattern
by which the child expects
The requirements
teacher fix
to learn .
In mathematics the practices of teaching facts by precept and of demonstrating
(with extortionate explanatory elaborations) processes to be imitated, lead
the child to make naive assumptions such as :

f that learning consists of recall and repetition of facts,

a that one should only he asked for answers that have been 'taught' previously,
that there is one, unique, method of working each type of example, prior
knowledge of which is pre-requisite to success .

Unfortunately for the innocent and the naive, on certain rare occasions, perhaps
as often as once per term, the teachers suddenly attempt to disguise the
examples in a cloak of verbosity, their expectatiom s undergo violent if temporary
metamorphosis and the children are required to 'think for themselves' to
solve 'problems' .
The child is entitled to learn not only facts and skills but to develop
concepts ., to habituate a way of learning which renders the learner capable of
much more then memorisation .
To establish this expectation on the part of the
child a completely different learning situation must be provided . Essentially
the big difference between the two situations lies in the expression or language
required of the learner .
Instead of repeating facts the child needs to express
mathematical ideas, which are discovered during the activity .
The following extract from the N .S.C .M . position paper on Basic Mathematical
Skills (1) illustrates this point of view .
'Learning to solve problems is the principal reason for studying mathematics .
Problem solving is the process of applying previously acquired knowledge to
new and unfamiliar situations .
Solving word problem in texts is one form of
problem solving, but students also should be faced with non-textbook problems,
Problem-solving strategies involve posing queptions, anayzing situations,
translating results, illustrating results, drawing diagrams, and using trial
and error . In solving problems, students need to be able to apply the rules of
logic necessary to arrive at valid conclusions . They must be able to determine
which facts are relevant . They should be unfearful of arriving at tentative
conclusions and they must be willing to subject these conclusions to scrutiny .'

The two ways of learning mathematics identified above are mutually

one process involves this sequence:

exclusive .

the teacher states and explains a mathematical
relationship
the teacher demonstrates a process, utilising this
relationship to derive a conclusion
the students imitate, practise and memorise the
process
(Some atu&-nts conrprel:end the relationship muking

memorisation wmecessary . Many merely learn the
pry%cess . Frequently the teacher hrLq no time to
separate the two grorgs of stuaLnts .)

examples are provided which require use of the process .
The other process is a reversal of the above procedure :
the children experiment with an activity suitably
structured
they record and analyse the results looking for
interesting patterns and relationships
mathematical ideas are perceived by the children
and expressed as discoveries
these will be re-applied to make further investigations .
It is a simple matter to agree that the second sequence is preferable in that
it requires intellectual functioning at the problem solving level, not
merely imitative behaviour . It is necessary to observe that a compromise
situation will not work . Children conditioned to imitate will not think
Children need to habituate
creatively if given occasional opportunities .
the process of thinking creatively and selectively and applying skills
to reach solutions .
Certainly skills must be practised, their need demonstrated by their usefulness . Once mastered, further practice (outside relevant
applications) is a waste of time .
Therefore a total commitment on the part of teachers is required .
A resolution
to hurry through the -:omputational programme and make time for more 'enrichment'
is dualistic . The children are not schizophrenic . Their thinking patterns
are learned from the day to day requirements made of them . They either 'ask
how' or they 'try to find out .

Richard R. Skemp (2) identifies two completely different 'subjects' :
relational mathematics and instrumental mathematics . He claims that
children and teachers in either category can be totally ignorant of the
existence of the alternative .
One would like to think that Australian educators feel the need more urgently
than ever to provide students with high level thinking skills and the
ability to select processes appropriate to the project or problem in hand and
to apply these . If, in fact, we allow children to spend their school life
memorising the basic facts and perfecting the computational skills, we will
have given them exactly what can be purchased for eight or ten dollars the calculator . They dill be well prepared to cope with the occasional
.
flat battery.
The following factors at present appear to indicate that the total commitment
to this style of teaching is not widespread :
(a)
(b)

(c)

frequent reference to -mathematics other than number skills as 'enrichment'
or sometimes 'frills'
the number of teachers who think of 'problems' as wordy sentences half
disguising a number process :
'I have seven pocket calculators . Two are out of order . How many more
must I buy so that a class of fourteen pupils can check their diagnostic
test answers?'
the nature of tests and evaluative techniques commionly used to assess
'numeracy' or to designate placement in courses at secondary level .

A recent report of research carried out by Dr G .H . Cooney (3) has highlighted
the need to improve mathematical understanding and expression .probleM
solving skills . The report concerns the mathematical performance of
Australian university students in the applied sciences, specifically
social science . Only students with matriculation levels in mathematics
were included in the study . These fall into two categories :
Level A:
Level B :

matriculation mathematics sufficient for pursuance of tertiary
mathematics courses
have less demanding matriculation mathematics e .g . maths 1 (W.A.)

In both levels (A to a lesser degree) students were found to be 'adequately
prepared in the use and application of basic and traditional skills in familiar
problems' but unable to apply these skills to new situations . Weaknesses
identified were 'tmderatanding of underlying concepts, manipulative skill,
application to new areas, verbalisation and interpretation of results .'
THE CHILD'S APPROACH TO MATHEMATICAL EXPRESSION
The manipulation of symbols to express mathematical ideas is typical of -the
adult and the secondary student wfxo can think in abstract terms - those who
have reached the period of 'formal operations' as defined by Jean Piaget (4) .
The young child thinks concretely in terms of existing objects, actions and
To express ideas, above the sensory-motor level, the child will
sensations .
use the means of communication available .
These are pictorial and
diagrammatic representation and spontaneous language . Symbols, the shorthand
of mathematics, cannot be used (with understanding') before the actions, quantities
or relations they represent have meaning, and have been expressed naturally
in words of the child's choice . The expression is an essential component of
the thought process .
The relationship of language and thought has provided
a basis for much serious conjecture and research . Without entering into
too deep a discussion we can draw attention to the analysis quoted by Neil
Bolton (5) from the work of Mcrlcau-Ponty (6) who pointed out that 'we must

grant to language its capacity to accomplish thinking rather than regarding
it as being simply the expression of a meaning already grasped by pure thought.
The mysterious property of language is that it accomplishes the transition from
the tacit to the explicit' .
Again Jerome Bruner (7) reinforces the argument that language is essential for
'Once language becomes a medium for
the formulation of abstract thought :
of
experience,
there
is
a progressive release from immediacy .
the translation
new
For language . . . has the
and powerful features of remoteness and
It permits productive combinatorial operations in the
arbitrariness :
absence of what is represented .'
While Piaget (4) emphasises the spontaneous language of the child in response
to suitable learning sitpations, Vygotsky (8) brings emphasis to the
interaction of child and teacher :
'The language of the environn*:nt with its stable, permanent meanings, points
the way that the child's generalizations will take .
Verbal intercourse with adults thus becomes a powerful factor in the
development of the child's concepts .'
With the support of these giants in the psychological field we can proceed with
confidence in our attempts to understand and promote child thought .
In workshops for teachers we will attempt to illustrate :
the use of activities to provoke language and mathematical, discovery,
the function of verbal interaction : use of questioning techniques to
extend the child's interpretive techniques and conceptual thought processes,
" a method of planning devised to emphasise expression and representation .

2.

DISADVANTAGED SCHOOLS SUBMISSION PROGRAMME .
By Don Pugh .

The end of September, two weeks following 2nd term break marks the
deadline for the 1979 financial submissions for funding under the disadvantaged programme . This year a number of schools have been dropped
from the programme .
Fortunately, Hamilton has been retained and will be receiving funding
to assist the school in providing equality of opportunity for its
population . The purpose of the programme is not to provide middle class
experiences for working class children . Rather emphasis is on providing
experiences for students appropriate to their interests and background .
In 1979 the primary thrust of Hamilton's disadvantaged submission was to
improve student literacy . School surveys at that time had indicated that
an unfortunate number of students particularly at the year 8 level, were
unable to cope adequately with their reading materials .
During 1980 literacy will again be emphasised and various other submissions will 'be made in support of the programme . It is hoped to give
~a major priority to the position of curriculum coordinator, and clerical
assistant .
Other projects suggested are :
1.

The continuance of the year 8 USSR Scheme in year 9 . (G . Davidson) .

2.

Integrated literacy project - all subject departments - preparation
and production of resource materials .

3.

Translator - interpreter service -

4.

Resource person

S.

Year 10 alternative course .

-

S . Grinceri .

P . Mallabone - T . Harwood .
W. Mann.

6.

Multicultural Education - A. Lutero .

7.

Pastoral Care - Youth Education

8.

Development of music activities - F . Usher .

Officer and Guidance Officer .

If you have any ideas please let me know now .

3.

CURRICULUM DEVELOPMENT IN MANUAL ARTS .
Three Metal Work booklets
Arts teacher .

Time is o£ the essence .

By Don Pugh .

have been developed by Kevin Ritchie, Manual
,,

The 27 pages of the first booklet covers basic metal work procedure with
numerous illustrations . *Topics include use of files, hacksaws, rivets
lathes and the shaper . The second and third books expand on other metal
work topics . Profusely illustrated, the material is written at a level
suitable for the weaker reader . Typing of the booklets was undertaken
by Kevin, with assistance in photocopying, collating and binding by
the Curriculum office .
Commenting, Mr . Ritchie stated "I'm very pleased with these pamphlets .
They have created good student interest and have included information on
all the metalwork topics ."

4 .

VISITING ARTISTS INSPIRE STUDENTS .

By Don Pugh .

Stimulation of student creativity is the purpose of a recent project by
the Hamilton Art Department . Through an innovations grant of $1,200 .
the art department has hired three artists to practice their skills in
front of students. A painter Sue Briggs and potter Maurice Sawyer are
presently practicing their crafts at the school for a two week period .
"I felt I had lost three years of practice" said Sue Briggs "because
I was so unused to painting in front of a crowd of students" . "Things
are going a lot easier now", she concluded . Potter Maurice Sawyer
has exposed Hamilton students to the excitement of the 'raku' pottery
technique . In this process pottery is removed from the kiln while red
hot and placed in sawdust and water .
Silk screen and fabric techniques will be demonstrated by Tricia Hines
for two weeks at the siart of term three . General student enthusiasm
is being stimulated to preparation for a School art exhibition to be
held in mid October, At that time the works of the visiting artists
will be for sale .
Stimulation o£ student interest in the arts through exposure to
professional artists is the outcome of this endeavour . Sylvia
Getliher, Peter McIntosh and Bob Dorizzi are to be congratulated for
their participation in the organisation of this venture .

5.

HISTORY CAMP AT YORK .
19 students from Upper School have just completed a 1 week history
Students were enthusiastic about
camp at York with Peter Mallabone .
the visit and participated readily in all activities.
"I was most
impressed by their attitude and energies" said a tired Peter Mallabone .
Students stayed at Faversham
the 1830'x .

House a large structure dating back

to

From this historic abode students visited Toodyay for 1 day and to other
areas of hiLtorical interest . Students achieved a better understanding
of early Australian Pioneer settlements and problems.
An interesting part of the visit was an analysis of causes of death
during those times obtained from a study of. gravestones in the local
cemetary.
The visit was eminently suitable particularly in W.A .'s 150th anniversary
year.

6"

CURRICULUM DEVELOPMENT FILES .
With the degree of curriculum development now occurring in the school,
the curriculum office has established lever arch files for each subject
area. Samples of curriculum development work will be added"to the files
on an ongoing basis . This filing system will permit the creation of a
centralized storehouse of information on Hamilton's curriculum activities .
This information is available for perusal by teachers .

7.

GEOGRAPHY EXCURSION :
Between the 9th - 13th July, Trevor Harwood SM Geography and Jack Beattie
took 30 year 12 students to the South West in order to complete a regional
study.
The general aim of the visit was to make a geographical study of the
Manjimup, Pemberton area applying the principles of the T.A .E .Geography
Course. The specific aims and objectives were. as follows :
FOREST STUDY

-

To study

URBAN NETWORK STUDY

-

The aim of the field trip was to make a study
of the central places of the Manjimup/Bridgetown/Pemberton area .

THE STUDY OF A DAIRY FARE:
INDUSTRIAL LOCATION
REGIONAL STUDY

-

the impact on man upon the environment .

-

To carry out a study of a dairy farm as
a land use system.

To study and apply the principles of Industrial
Location Theory .
To study the inland South-West as a region .

Both Trevor and Jack reported that the visit was extremely worthwhile
and that as usual the behaviour of the students was impeccable and their
cooperation of a high level . Students reactions to the visit were
extremely favourable . They felt that they were kept busy but treated
sympathetically as adults by Mr . Harwood and Mr . Beattie . In fact,
several students said that they wished they could have more trips like
this one .

8.

DRAMA FESTIVAL 26th - 27th June 79 .

By James Quintyn .

For the first time this year's Drama Festival was open to the general
public . It ran for two nights on 26, 27th of June playing to full
houses. Due to student demand an extra performance was given on the
following Friday .
The success of the Festival proved to be many fold . A large number
The students gained
of friends and parents attended the performances .
a significant amount of self confidence . Teachers from various subject
areas and sub schools made many worthy contributions . Proper stage
scenery was built and stage lighting was purchased . The festival was
also a financial success with all production costs being covered by
ticket sales .
Four plays were presented each of which was chosen to give a pleasing
contrast to the programme .
It is anticipated that next year more drama will he presented for public
viewing and that a growing standard of performance will be achieved .
So many of the staff gave of their time, and encouragement that it would
be impossible to mention them all . However, without the support of Bill
Mann, Peter Mallabone, Gary Davidson, Peter Reid, Peter McLennan and
Richard Boniface the project would never have eventuated . Thank you
one and all .

CURRICULUM NEWSLETTER SURVEY
Rationale :
This survey will provide guidelines for the curriculum office to aid
in the production of an improved Curriculum Newsletter . Your cooperation
in completing this brief survey is appreciated .
Would you please return the questionnaire to Don Pugh's pigeon hole .
PI.Tase circle

1.

2.

3.

4.

5.

questions which apply to

you .

How often should a Curriculum Newsletter be produced?
(a)

Not at all

(b)

Once a month

(c)

Every two weeks

How many pages do you consider a reasonable length for the Curriculum
Newsletter?
(a)

3 or less

(b)

4 to 6 pages

(c)

7 to ld pages

Please tick the type of information ufiich you feel should be included
in a Curriculum Newsletter .
(a)

Summarise of little school minutes .

(b)

Excursion reports of teachers .

(c)

Review of school surveys

(d)

Reports on curriculum development activities of teachers .

(e)

Articles on curriculum development .

(f)

Information on school aims and objectives .

(g)

Articles of a general nature related to subject areas .

(h)

Cartoons .

(i)

Data on funding for curriculum development .

(j)

Other .

Do you read the Curriculum Newsletter?
(a)

Not at all

(b)

Seldom

(c)

In part

(d)

Completely

.,

The chief benefit gained from the newsletter is:
(a)

Increased awareness of activities of other little schools .

(b)

Knowledge of curriculum development activities occurring in
the school .

(c)

Aid in stimulating curriculum development .

(d)

No immediate benefit .

(e)

Other .

APPENDIX 3 .
HAMILTON RIC:I SCHOOL :

STUDENT_ INFORMATION_ SHEET_ :

(Not to be taken home .)

Please supply the following personal information
by enterin3 the appropriate numbers in the boxes
provided in the right-hand column. Where possible
the numbers to use have been placed in brackets
next to the responses . The information is to be
used to help plan better courses in the future .
1 . To the right enter the number of your

First Names :
(Full, Lenal and Correct. Not
pet names, shortened or Anglicised names .)

2 . Surname :

3 . Address : ;

little school .
1 Riddell
2 Grinceri
3 . Omega-Mann
4 . Upper

Street and Number :

Suburb :
Post Code :

Phone Nurr'ber :

Please enter the number in box on the right according
to your suburb .

05

Shoarwood,

09

Coolbellup,

02

?iunster,

05

Wattelup,

10

East aamiton

mill, 03

Uouthw :!ll,

07

Others,
s

11

Hamilton Hill,

4.

Ju :tduttot,

04

Souz.h ' Cooree, 08

DATE ,3, BIRTH AND AGE YOW :

5 . IN CASE Or ACCIDENT 4 13:4 SHOUZ.D WE -CONTACT:
Name:
Address :
Phone :
6.

GIVE NP11E, A DRESS, PHDNE NO . Or 2ERSON WHO CAN TAKE CARE
CIP YOU IF PIiR£ -:t'S t..EE ?`?OT AT HOME

2. . .
If yes enter 1 at right .
If no, enter 2 at right .
If parttime, enter 3 at right .f

7 Does Dad Work?

8 . If Dad Works, What is NAME OF FIRM :
ADDRESS :
PROW NUMER :
4. Does Mother Work?

If yeti enter 1 at right .

If no,`enter 2 at right .

If Farttbae, enter 3 at right .

10 .

If Mum Works, give NVIE OF FIRM :
ADDRESS :
PHONE NUMBER :

If you do not know _the correct name and address of the firm at
which Mum or Dad works please enquire and complete the form
later .
11 . If you are from a one parent family, either Mum or Dad is
dead or 3s `not living at hc-ne, plsasn state here . You could be
eligible for financial assistance for trips, etc .

One parent family

Yes-please enter I to rightNo-please enter 2 to right-

Please enter into . the box at right the number of
schools that you have attended over the last three
years excluding H .S .H .S .
The i ormation below can help the sc oo
teacher .
13 .
..~

Where were you born?

'

(Enter number from below! to right .)

The following are codes for places of birth and lanGuages .
Asia

+

o tan a migrant

01

' - India

06

Portugal

11

Australia
07
02
It,-,,.'- y

South Africa 12

British Isles

03

Petherlanda

08

Yutoslavia

1.3

Germany

04

nevi Zealand

09

Other

14

Greece

05

Poland

10

14 . Where was your mother born? (Enter: No . from above to right .)
15 . Where was your father born.? (Enter No . from above to right .)

16.

you slave lived
Enter the approximate number of gears
(00) to
enter
in Australia . If you were born here,
~rigbt .

if English is spoken mostly at home, enter (0 2)to right .
17 .
If another language Is mostly spoken, please enter correct
code number of the country for the language . (As in question 13)

This information will be used to help determine the
educational needs of the School .

.

18. How often does anyone at home offer to help . you with
school work?

This Includes brothers and sisters .
I

Never, enter
1
Once a month, enter

2

Once a week, enter

3

Nore than once a week, enter
Nearly every night, enter
19.

4
5

How often do you do school work at home?
Almost never, enter

1

Less than once a week, enter
!.bout once a week, enter
,it

2
3

arly every night, enter

4

20 . How often do you ask for help at home?
Almost never, enter

],

Less than once a week, enter
.About once a reek, enter
nearly every night, enter ' 4

How often do your parents look at your homework?
:.host never, enter

1

;bout once a month, enter

2

:.bout once a week, enter
Nearly evers night, enter

. 4

22. How often do your parents expect you to'do Homework?
almost
never, enter ' 1
Less than once a week, enter 2
:bout once a week, enter
3

hlrost every night . ,°nter ' 4

Mother
23. . Bow often does either - parent expect you to do homework?
Almost never, enter '

'

24 .

1

About once a month, enter

2

About once a week, enter

3

More often, enter

4

How often does either parent ask you about y our
progress at school?
:Almost never, enter

Father

Mother

1

About once a month, enter

2

About twice a month, enter

3

Father

pearly ever" week, enter

u

25 . Do you have an idea of a careen
Ito, enter 1, Yen, enter2 .

26 . How often do you talk at home about what career you want?
I:ever, enter

1

.;bout once a month, enter

2

..bout once a week, enter .

3

Several tines a week, enter 4

27 .

What does either parent think of your choice of a career?
Do not know, enter
Stron-ly disapprove, enter 2
Disapprove, enter
Approve, enter

4 ~'

Mother

Do either of your parents complain if you watch T.V .?
They never mind, enter

1

They won't let me watch some programmes, enter 2
They only let me watch

Father

3

Stro ngly app rov e , enter .5

28 .

Mother

D

Father

good programmes , enter 3

They dont have a T.V ., enter _ 4
Z don' t wa tch T .V,A ente r

5

29 .

How many hours do you average watching T .V . each week? '

30.

Do either of your parents restrict you - from going out at
nights?
Never, enter

1 ,

On weeknig-J~ts, enter

[A

Father

2

Most of the time, enter

Mother

3

31 . How often do your parents take you out to sports,
movies, camp, travel, visit friends etc .
Less than once a month enter
1
Sometimes, 1 or 2 a month enter
2
Frequently, at least once a week enter
3
Very fr e quently, 3 or mor e times a week 4

e

32. Do you read a newspaper?
Infrequently, enter
Once a week, enter

2

Almost every day, enter

J

33 . Do you like to read?
If no, enter 1 to r g t
If occasionally? enter 2 to right
. yes, I r ead regularly, enter. 3 to rUht
34 . What is your feeling about school?
section l

Section A.'

iisslike 1t and intend to quit soon, enter 1
I enjoy loarning and I iko sch ool, enter 2
Sectiom

s

Iatenj to finish year 10, enter 3
Intend to finish ye ar ?2, enter4

Thank you 'for your CO OPerati on.

Section B .

APPENDIX
OPTION SURVEY - LOWER SCHOOL

4.

- 5th June, 1979

Riddell School has completed an option survey with year 10 students . Omega
and Grinceri Sc}:ool are in the process of surveying their students . The
objective of the survey is to obtain information from students which will
facilitate planning for 1980 . A summary of Riddell School findings are as
follows :1 . (a)
(b)

Host boys teke.4 option subjects .
Most girls take 5 option subjects .

2.

The information regarding number of options taken out of those originally
chosen is not readily available . The data requires further processing .

3.

A significant number of students (29) are unhappy with those options taken
but not chosen . The number represents 35 .362 of the population .

4.

72 .1% of students regarded the information given about options by the school
as accurate only "to same extent" . This might imply that what is stated in
option information sheets is not consonant with reality in the class room .

5.

61 .32 of students selected options on the basis of information NOT given
by the school .

6.

64 .51 of students believe that option subjects will aid then in obtaining

czpl o},Ulent .

7.

302 of students choose options because they are manually oriented .
54 .52 of students choose options because of interest .
6 .31 of students choose options because they are relaxing .
7 .2% of students choose options because they are linked with leisure pursuits .

8.

7 .62 of students regard 2 period options as too long .
65 .2% of students regard 2 period options as about right .
27 .1% of students regard 2 period options as not long enough .

9.

13 .5% of students regard 4 period options as too long .
70 .61 of students regard 4 period options as about right .
15 .5% of students regard 4 period options as not long enough .

10.

73 .7x of students regarded options as having value in the work situation.
25 .2% of students did not know whether -their options were valuable in this
situation .

11 .

Students cbtained information

12 .

re 10 above from a variety of sources :-

(s)

Comm . Employment Bureau

4 .12

(b)

G .O . or T .E.O.

(c)

Euployers

20 .5%

(d)

Tarents

35 .62

(e)

Friends

6 .8%

(f)

Some other source

17 .61

15 .0*

85 .5; of students were satisfied with their options overall .
74 .51 of

students were not satisfied with their options overall .

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

APPENDIX 5 .
UPPER SCHOOL - PART TIME WORK SURVEY .
Year 11 and 12 students were surveyed with respect to part-time employment.
An extract from the data is as follows :A.

B.

Percentage of students who work part-time .
Year 11

41 .2% Girls

52 .6% Boys

Year 12

57 .6%

37 .5%

"

"

Number of hours worked per week .
Year 11
1 - 5 hours
r;IRLS

22 .27.

BMS

33 .3'

Year 12

C.

6 - 12 'hours

more than 12 hours

72 .2%
'

1 - 5 hours

5 .67.

41 .77
6 - 12 ;ours

25 .07
more than 12 hours

GIRLS

26 .6%

60%

13 .3%

BOYS

11 .1%

7.6 .6%

22 .27.

Reasons for part-time work .
Year 11

to save for
to get extra
To help
special
puaose
docket money
far:ilp
GIRLS

15 .6%

42 .17
.

42 .1%
14 .47.

BOYS
Year 12
To help
family
GIRLS
BOYS

6 .6%
22 .2%

No particular
reason .

to save for a
special_purpose

no particular
reason .

40%

40

13 .3%

33 .3`

33 .37
.

to get extra
pocket moneX

Having obtained this data, t}&e question arises as to its use . On one hand
there is the consideration whether such a large number of working students
is peculiar to this school .
It is hoped to make comparisons with other schools
in the near future . Teachers may also wonder whether such students can in
fact spend much time in study at home - is the port tire work undertaken at
the expense of academic work? The data concerning reasons for working needs
to be looked at again, and perhaps a more specific survey of this item undertaken . Wendy Hackett has information from girls that the peer group pressure
to obtain fashionable clothes influences many students to seek part time work .
Wendy feels that the lack of a school uniform also influences manv to seek
more extensive wardrobes .
On the other hand, as Bob Southgate infers, part time employment gives students
a "foothold" into the ~"ork situation . Students may decide to undertake '
part time employment - just in case they are unsuccessful in C .S .E ./T .A .E .
and thereby be in a more advantageous position 6o gain employment . They are
sitting tenants as it were .
Peter Hamilton (Guidance Officer) and Graham Rayner will pursue the matter
with students . Their objective is to help students plan their time more
effectively rather than discourage students from part time work . The basis
for this approach rests upon the ethics of the situation ; have we in fact
any right to dictate to students about their out of school activities . The
u
is an extremely difficult one to answer .

